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ABSTRAKT

Tato prace se zabyva procesem integrace ukrajinskych zadki do hodin anglitiny na
Seskych zakladnich $kolach, kteti do Ceské republiky piisli po zaGatku ruské invaze
Ukrajiny po unoru roku 2022. Kromé vysledkii a pribéhu akademické a socidlni integrace
také sleduje dusevni zdravi zaka jakozto jeden z aspektl ovliviiujicich tento proces. Cilem
prace je na zakladé kvalitativni analyzy dat ziskanych z polostrukturovanych rozhovorta
s uciteli anglictiny popsat vysledky, prib¢h a prekazky integrace z perspektivy pedagoga.
Mezi zjisténi této prace patii korelace mezi poctem ukrajinskych zadkt ve skupiné a
uspéchem jejich akademické a socialni integrace, kdy ve skupinach s vys$im poctem zaki
zjisténi z prace vyplynulo, Ze se ucitelé z menSich mést setkdvaji s méné prekdzkami nez
jejich kolegové v hlavnim mésté. Mezi dalsi zjisténi patii, ze primérnd Groven anglictiny
ukrajinskych zakt je nizS§i nez priumérna uroven cCeskych zakti a tento rozdil byl
respondenty odhadnut na rozdil 2-3 ro¢niki vyuky anglického jazyka na Ceské zdkladni
Skole. Z vyzkumu vychazi, Zze se ucitelé anglictiny ve skupindch setkdvaji u zakh
s ptiznaky deprese, posttraumatické stresové poruchy a dalSich moznych projevi

mentalnich poruch.

KLICOVA SLOVA
Integrace ukrajinskych zaki, migrace, vyzvy integrace, vyuka anglického jazyka, duSevni

zdravi zaku



ABSTRACT

This thesis examines the process of integration of Ukrainian pupils into English classes in
Czech primary schools who arrived in the Czech Republic after the start of the Russian
invasion of Ukraine in February 2022. In addition to examining the results and the process
of academic and social integration, it also considers the impact of pupils’ mental health in
this process. The aim of this thesis is to describe the outcomes, progress and barriers of
integration from the perspective of teachers of English, based on qualitative analysis of
data obtained by the means of semi-structured interviews. The thesis concluded that the
number of Ukrainian students in a group is correlated with their success in academic and
social integration, with higher numbers of students leading to more difficulties in the
process due to their tendency to segregate themselves from the rest of the group. The thesis
thus concluded that teachers from smaller towns encounter fewer obstacles than their
colleagues in the capital. Other findings include that the average level of English of
Ukrainian pupils is lower than the average level of Czech pupils, with respondents
estimating the gap to be between 2 to 3 years of English language education at Czech
primary schools. The research found that English teachers encounter pupils exhibiting
symptoms of depression, post-traumatic stress disorder, and other possible signs of mental

health problems.

KEYWORDS
Integration of Ukrainian pupils, migration, integration challenges, English language

teaching, pupils' mental health
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Introduction

According to the UN Refugee Agency, nearly 6.5 million Ukrainians have left Ukraine
since the beginning of the Russian-Ukrainian war on 24 February 2022 (UNHCR, 2024a).
The majority of the war refugees have sought refuge in other European countries, with the
total number reaching 4.3 million in the countries of the European Union. The Czech
Republic is one of the main hosting countries, admitting around 9% of the amount, having
the highest number of refugees per capita as of March 2024 (Eurostat, 2024). A third of all
refugees from Ukraine who have fled to the EU are children (Eurostat, 2024).

Children often accompanied only by their mothers and siblings were forced to move to
another country out of fear for their safety. This entailed leaving behind their homes, work,
schools and often their family members, friends and other close people. Separated from
everything they had known up to then, shell-shocked, they had to adapt to a foreign
country without knowing its language, coming with only the most important things that
they could carry. After this very trying experience, the children’s mental health was very
often severely affected, leading to depression, PTSD!, and other mental health problems

(Catani et al., 2023).

The need to integrate the newly arrived children back into the school system emerged,
presenting a new challenge for the EU, the governments, the educational institutions and
ultimately and foremost for the children and their new teachers. As of April 2024, there
were 37 099 refugee children from Ukraine attending Czech primary schools (MSMT,
2024). Foreign language teachers in the Czech Republic had to and still must face quite a
specific situation, where pupils apart from having to learn the primary language of the
educational system must also via it learn another foreign language, in this work’s case the

English language.

The goal of this thesis is to evaluate and describe the process of integration of Ukrainian
refugee pupils into classes of English in Czech primary schools and to describe the factors
that have either positively or negatively affected the process. To achieve this goal,

qualitative research will be conducted through semi-structured interviews with teachers of

! Post-traumatic stress disorder



English. The thesis will primarily focus on social and academic integration as well as the
wellbeing of the students, who might suffer from mental health problems caused by

various factors, which will also be a topic of the semi-structured interviews.

The first chapter will define the key terms used throughout the thesis. The second chapter
will compare the Czech and the Ukrainian education systems in regard to English in order
to ascertain their similarity or differentness. The third chapter will describe some of the
problems caused by various factors that might occur during the process of integration of
Ukrainian pupils. The fourth chapter describes the supportive measures taken in the Czech
Republic to support the continuing process of integration, it will describe some of the
legislative changes that adjust some of the rules concerning school admission, curriculum
and other related subjects. The fifth chapter will describe the conducted research, the
process and its results. The last chapter will conclude on the thesis and mention some of

the possible implications for the problematics.



1 Key terms definition

1.1 Social integration

The American Psychological Association defines social integration as:

“The process by which separate groups are combined into a unified society,
especially when this is pursued as a deliberate policy. It implies a coming together
based on individual acceptance of the members of other groups‘ (American

Psychological Association, 2018a, para. 1).

Another definition given by the same dictionary defines social integration as “the process
by which an individual is assimilated into a group. “ (American Psychological Association,
2018a, para. 2). The group in the context of this thesis is the group in which the pupils

have their English lessons.

1.2 Academic integration
Abul- Rahaman in his work concerning academic integration in higher education quotes a
definition by Tinto, defining academic integration “as academic progress, cognitive

growth, and having positive learning experiences *“ (Abul- Rahaman, 2022, p.9).

In the context of academic integration into English lessons of primary education this will
therefore above all mean the progress of the pupil in terms of their learning outcomes,

engagement and their progress in English.

1.3 Stress

A definition of the American Psychological Association understands stress as:

“The physiological or psychological response to internal or external stressors.
Stress involves changes affecting nearly every system of the body, influencing how

people feel and behave“ (American Psychological Association, 2018b, para. 1).

A stressor can be “any event, force, or condition that results in physical or emotional
stress “ (American Psychological Association, 2018c, para. 1). Some of the stressors which
are mentioned and relevant to the scope of the thesis are the experience of war, family

separation and forced displacement.



1.4 Post-traumatic stress disorder (PTSD)

The American Psychiatric Association defines PTSD as “a psychiatric disorder that may
occur in people who have experienced or witnessed a traumatic event, series of events or
set of circumstances* (American Psychiatric Association, 2022, para. 1). Some of the
symptoms include intrusive thoughts and flashbacks of the experienced trauma, distorted
thoughts and alterations in cognition, mood and reactivity (American Psychiatric
Association, 2022). Children suffering from PTSD might have trouble paying attention,
feel numb, have angry outbursts and lack positive emotions (CDC, 2023).

1.5 Refugee
The UN Refugee Agency defines refugees as “people who have fled their countries to

escape conflict, violence, or persecution and have sought safety in another country‘

(UNHCR, 2024b, para 1.).

In the context of this thesis, these are those Ukrainians and more specifically Ukrainian
children, who have fled Ukraine after 24 February 2022 and sought safety in the Czech
Republic.
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2 English in General secondary schools in Ukraine

One of the many factors determining the difficulty of the process of integration into
English classes is the compatibility of the Czech and the Ukrainian school systems and the
role of English education in them. In this chapter a brief description of the educational
stages in the Ukrainian education system will be given. This chapter will focus on the
stages of compulsory education covered by Czech primary schools (Zakladni $koly) and
their corresponding Ukrainian counterparts, general secondary schools (Cepenni

3arajibHOOCBITHI IITKOJIH).

Czech primary schools’ programmes are based on the guidelines given by Framework
Education Programme (Rédmcovy vzdélavaci program) which was last updated in 2023.
This document describes the skills pupils should acquire during their education. The
document with the same purpose in the Ukrainian system is called the State Standard of
Basic Secondary Education (epxaBHuil crtanmapt ©6a3oBoi cepenHboi ocBiTH). The
specific plan of achieving the goals set by the state standard is called Educational
programme (OcBiTHs nporpama), which is planned and approved by a general secondary
school’s pedagogical council (MON?, 2023). The Ukrainian Ministry of Education
publishes typical educational programmes for each stage of general secondary education,
which will be taken as the basis for the comparison of the Czech and Ukrainian systems.
There are separate plans designed for the national minorities living in Ukraine, which will

not be taken into consideration, given the purpose and focus of this thesis.

Since 2016, a foreign language has been taught in all 11 years of Ukrainian general
secondary education (Luis et al., 2023). The choice of the language depends on the
possibilities of the school, but in most cases, English is predominantly chosen (MSMT,
2022a). This chapter will describe the information provided by the school educational
programmes published by the Ukrainian Ministry of Education on their official website.
For comparison and contrast, information from the document with the same purpose
produced by the primary school in Sobéslav (Zékladni Skola Sobéslav. tf. Dr. Edvarda

BeneSe 50) will be given in each of the following subchapters.

2 Ministerstvo osvity i nauky Ukrainy - Ministry of Education and Science of Ukraine
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It will compare years 2, 4, 6 and 9, which have been chosen in order to cover as much of
both curriculums as possible. Comparing years 2 will show how great the initial difference
is, caused by the fact that pupils in Ukraine start with English sooner. Year 4 is the last
year of primary education in Ukraine, whereas year 6 is the first year of lower-secondary
education in Czechia. Year 9 is both the last year of secondary education in Ukraine as

well as the last year of the 9 year long obligatory education in Czech primary schools.

2.1 Primary education (ITouaTkoBa 3arajbHa ocBiTa)

Children in Ukraine usually enter primary education at the age of 6, if not contradicted by
any health or psychological problems (MSMT, 2022a). The length of this stage is from
year 1 to year 4 and is concluded by an exam, which needs to be passed in order to move to
the next stage (MSMT, 2022a). This roughly corresponds to the Czech primary stage in
primary schools, which encompasses years 1-5. As already mentioned in the introduction
of this chapter, children already start learning a foreign language in the first year. In
comparison with the Czech system, teaching a foreign language becomes mandatory for
schools from the third year (MSMT, 2023d). The number of lessons of the first foreign
language per week in Ukraine is 2 in year 1, and 3 in years 2,3 and 4 (Savchenko, 2022a;
Savchenko 2022b). In the Czech Republic there are 3 lessons of a foreign language in
years 3 and 4 and none in the first two years (MSMT, 2023d).

2.1.1 Year2

By the end of the second year, pupils in Ukraine should reach a pre-A1l level, which among
others should encompass the ability to understand short statements and questions, given
that they are spoken clearly and slowly or accompanied by visual support if necessary
(Savchenko, 2022a). The pupils should recognize familiar everyday words in contexts and
should be able to understand simple instructions for action such as to close the door etc.,
they should be able to recognize familiar words accompanied by pictures, for example in
menus (Savchenko, 2022a). Given that these competencies should be achieved by a
Ukrainian pupil by the end of year 2, while the Czech pupil has not yet begun learning a

foreign language, could give a significant head start to Ukrainian pupils.
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2.1.2 Year4
If we then compare the plans for year 4 by Savchenko and that of ZS Dr. Edvarda Benese
in Sobéslav, the plan in the Czech Republic is on a noticeably lower level when it comes to

the expected output proficiency.

To exemplify, the grammatical topics for year 4 in Ukraine include comparative and
superlative forms of adjectives, present continuous, future simple and adverbs and
adverbials of frequency and movement (Savchenko, 2022b). The programme in Sobéslav
among other topics lists plural forms of nouns, indefinite article and possessive forms of

nouns (ZS Sobéslav, n.d. a).

The difference is not apparent only in the grammatical part. Whereas pupils in Ukraine
should already discuss more advanced topics such as hygiene, health or the environment,
pupils in Sobé&slav deal with topics like my family, free time, home, clothing, seasons of
the year, animals, nature and holidays (Savchenko, 2022b; ZS Sobéslav, n.d a). Taking this
into consideration, there is a noticeable gap between the expected level of fourth graders in
the Ukrainian and the Czech programme, where Ukrainian students are expected to deal
with more advanced topics. The two-year head start of the Ukrainian programme is

especially evident in this year.

2.2 Basic secondary education (ba3oBa 3arajibHa cepeaHsi OCBiTa)
By the end of year 9, pupils in Ukraine are expected to reach A2+ in their first foreign
language, in Czechia the level should be A2 (MON, 2017; MSMT 2023d). Both in Ukraine

and Czechia the number of lessons remains at 3 per week (Ibid).

2.2.1 Year6

Grammatical topics differ in this year with the only common one being quantifiers with
uncountable and countable nouns (MON, 2017; ZS Sobéslav, n.d. b). Overall, the topics in
Ukraine are again of a higher level and among others include modal verbs for intention and
desire, adverbs of manner, comparatives and possessive pronouns as complement (MON,
2017). Some of the topics listed in the Czech programme include demonstrative pronouns,

ordinal numbers and prepositions of space and time (ZS Sobéslav, n.d. b).
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2.2.2 Year9

Both programmes are quite brief when it comes to grammatical topics for year 9. The only
grammatical topic the programmes share in that year are relative clauses (MON, 2017; ZS
Sobéslav, n.d b). The Ukrainian programme mentions the first conditional, which is
already planned for year 8 in Sobéslav. Year 9 in Sobéslav includes the present perfect
tense, a topic that is not included in this stage of education in Ukraine (Ibid.) The Czech
programme might be a bit more advanced in this year, but the difference is not as
significant as that in year 4, where the Ukrainian one is on a noticeably more advanced

level.

The Czech programme seems to be progressing to the level of the Ukrainian one in the last
year and the initial difference present especially during the first years gradually disappears.
The level of English of ninth graders both in Ukraine and Czechia should therefore be
comparable. A comparison of the two programmes indicates that in this aspect, academic
integration of Ukrainians especially from lower classes should be less problematic, given

that a higher level of proficiency is expected of them than that of their Czech peers.
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3 Possible obstacles in integrating Ukrainian pupils

The integration of foreign pupils, and Ukrainians in particular, into primary schools is not
new to the Czech Republic and it has been occurring since before the war. In the school
year of 2019/2020, A total of 28% of all foreign pupils in Czech kindergartens, primary
and secondary schools combined were Ukrainians, representing the largest group of
foreign pupils in the Czech Republic (Jiroutova, 2022). The number of foreign pupils in
Czech primary schools had been increasing steadily prior to 2020, with nearly twice as
many foreigners enrolled in 2020 than in 2013 (Jiroutova, 2022). The estimated number of
Ukrainian refugee children who attend a Czech primary school between January to
November 2023 was between 88-96% of the total number, which is significantly higher
than it was in June 2022, when it was 56% (gaféfové et al., 2023). Of this number, 29%
attended both Czech and Ukrainian lessons, with less than 2% of all pupils attending solely
Ukrainian lessons (Safafova et al., 2023).

According to Cerna, there are three main needs of a refugee child that need to be met in
order for them to be able to successfully integrate (UNICEF, 2023). The first area
encompasses learning needs, which includes the academic integration into the new
education system, as well as learning the language of the host country (UNICEF, 2023).
The second area are social needs, encompassing the need for communication, identity and
the sense of belonging (UNICEF, 2023). The last area are emotional needs that include
coping with trauma that the refugee child might have experienced and other stress factors
such as family separation, loss and others (UNICEF, 2023). These three areas are
influenced by several factors, which Cerna classifies as individual, interpersonal and
school-level factors (UNICEF, 2023). In a report published by Eurydice it is mentioned
that in most of the European education systems, native-born pupils outperform migrant

students (EACEA?, 2019).

According to a poll conducted by The National Pedagogical Institute of the Czech
Republic, 69% of the total of 700 polled schools answered that they managed to integrate

3 European Education and Culture Executive Agency
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Ukrainian students and no problems now occur during their education (Bekova et

Hrugka, 2023).

This chapter will describe the problems related to the integration of foreign pupils in
general, but it will also describe problems linked specifically to the situation that arose
shortly after the start of the war, when a large number of children had to be integrated into
the school system in a relatively short period of time, which in its scale is unprecedented in
Czech history. Ukrainians are war refugees and problems related to this specific situation
will also be described. Issues described in this chapter directly or indirectly influenced

integration into English classes.

3.1 Insufficient school capacities

In a poll conducted by the Czech School Inspection (Ceska $kolni inspekce), 45% of Czech
primary schools viewed insufficient capacity as a problem in relation to integrating
Ukrainian pupils (Novosak et al., 2022). Insufficient number of classrooms, lack of
qualified teachers and other personnel were among the most frequent issues at the

beginning of the war (Novosak et al., 2022).

Another problem linked to the lack of capacities was an insufficient number of
psychologists and pedagogical assistants, who, as mentioned in the introductory part of this
thesis, were and still are required to help children overcome the stress caused by
displacement and other stressful experiences they might have had in Ukraine (Novosak et
al., 2022). A possible solution quoted in the report of the CSI* is changing the legal
requirements for hiring pedagogical assistants, who would ideally speak both Ukrainian
and Czech, which would lead to an improvement of the situation (Novosak et al., 2022).
By March 2023, the highest relative number of Ukrainian school employees with
temporary protection visas was in the Central Bohemian Region (Stfedocesky kraj),
representing 2% of all employees, 37% of which were teachers. (Kapacity, 2023). As of
September 2023, 3.7% of all primary school students are Ukrainians, 66% of which are
refugees and 13.2% have permanent residence in the Czech Republic (Hlado et al., 2023).

4 Czech School Inspection
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Due to the limited capacities of schools, some children were denied enrolment and their
parents had to look for an alternative school that was not always in the vicinity of their
residence (Dombinskaya, 2023). Increasing school capacities, providing new classroom
equipment, courses for teachers and school assistants, and lunches for more than 10 000
pupils were among the ways UNICEF has helped mitigate this issue in the Czech Republic
(Bekova et Hruska, 2023). Based on the reports of Czech primary schools, a total number
of 119 944 pupils could be accepted into the system in case it was needed (MSMT, 2023e).
This shows that the acute problem with capacity which occurred immediately after the start

of the war has allowed the schools to better prepare for similar situations.

3.2 Knowledge of the Czech language

In April 2022, the Czech Ministry of Education allocated 150 million CZK for intensive
Czech language courses for children aged 14-18 to prevent Ukrainian pupils leaving
schools due to the language barrier (MSMT, 2022¢c). These courses were also meant to
help children adapt to the new environment and integrate among their new peers (MSMT,
2022c). A further 1.25 billion CZK was allocated for adaptation groups for children aged
3-15, aimed at helping the children in the process of adapting to their new environment,
improving their language skills, socialising them and generally supporting their well-being

(MSMT, 2022c).

Knowledge of the Czech language is one of the primary prerequisites for a successful
integration into the Czech school system. As of November 2023, 64% of Ukrainian
children aged 6-14 and 72% aged 15-17 could communicate in the Czech language in
everyday situations (Hlas Listopad, 2023). This percentage was achieved almost a year and

a half after the start of the war; initially, the problem was much more immediate.

In June 2022, 18% of Ukrainian parents reported that they had not registered their child in
a Czech primary school due to their lack of knowledge of the Czech language (Kavanova
et al., 2023b). Upon comparison of the trend between June 2022, November 2022 and
November 2023, a general improvement of language knowledge in all age categories can
be observed (Kavanova et al., 2023b). Children who take part in free-time activities have
generally better knowledge of Czech and as of November 2023 54% of children were
reported to take part in them (Safafova et al., 2023).

17



However, whereas in June 2023 only 32% of Ukrainian children did not attend any lessons
of Czech as a second language (CSL), as of November 2023 this number had increased to
53% (Safatova et al., 2023). In June 2023 40% of Ukrainian pupils aged 6-17 visited CSL
lessons, which is about 21% fewer than in the previous year, showing a long-time
decreasing trend (Safafova et al., 2023). 31% of the children who do not attend any Czech
language lessons have a declared level of the Czech language A2 or less, which shows that
CSL lessons are still needed and should be further supported (Safifova et al., 2023).
Among the most common reasons for children not attending CSL lessons, parents reported
that they do not know about the possibilities of language lessons (39%), they are not
interested in them (20%) or that they are not offered to them (18%) (Kavanova et. al,
2023a). Intensive courses of the Czech language are highly recommended, with data
showing that children who visit them are consequently generally more successful in

integrating (Titérova, 2023).

Based on empirical data, younger children who attend preparatory courses prior to their
attendance of primary school are much easier to integrate, sometimes achieving similar
levels of Czech language proficiency as their Czech peers (Kostelecka, 2013). The higher
difficulty of the curriculum in higher years and the need to understand more advanced
academic Czech make it generally more difficult for older students to integrate (Titérova,
2023). However, given the scope of this thesis, the situation might be different in this
aspect based on the preferred language used during English lessons, which varies from
teacher to teacher, where not being proficient in the Czech language could be a less
significant problem in classes where English is preferred as the primary language of

instruction.

3.3 Peer relationship and social integration

Sense of belonging is an important component and one of the conditions of a successful
integration into both the academic and social structures of the school (EACEA, 2019). In a
report released by Eurydice it was established that pupils who do not speak the language of
instruction at home reported lower sense of belonging and on average experience more

bullying than those who do (EACEA, 2019).
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Lintner lists 3 main obstacles that make it difficult for Ukrainian pupils to integrate
(Lintner et al.,2023). The first one is that ethnic minority pupils generally tend to be
excluded from the rest of the class and form social bonds among each other instead
(Lintner et al., 2023). In relation to that Lintner mentions the fact that the Czech
educational system was rather homogenous prior to the migration crisis and might not be
as supportive and acceptant to ethnic minorities as might be the case in more diverse
countries (Lintner et al., 2023). The second obstacle Lintner names is the lack of
proficiency in Czech and the third one is the stress caused by relocation and war (Lintner et

al., 2023).

In June 2022 41% of Ukrainian pupils were reported to have no Czech friends (Safafova et
al., 2023). This has significantly improved and by November 2023 the percentage has
shrunk to 22%. However, as of November 2023 only 51% feel that their child was
integrated into the community of Czech children (Safafova et al., 2023). The proficiency in
the Czech language seems to be the most important factor, as 77% children who are fluent
in it were reported by their parents to be well integrated, contrasted with only 20% of
children with poor knowledge of the language (Safafova et al., 2023). Age does not seem
to play any significant role in social integration, with no major differences between the age

groups of 4-5, 6-14 and 15-17 (Safafova et al., 2023).

A study conducted by SYRI (National Institute for Socio-Economic Research on the
Impact of Diseases and Systemic Risks) between October 2022 and February 2023 showed
that schools put more emphasis on social integration rather than on the academical one
(Hlad’o et al., 2023). Despite this, SYRI reports that social integration is rather low with
ethnic segregation in classes where there are multiple Ukrainian pupils (Hlad’o et al.,
2023). Ukrainian pupils tend to exclusively socialise among themselves, which can hinder
the process of integration into the class’s social structure and also the process of learning
the Czech language, because they no longer feel the need to do so (Hlad’o et al., 2023).
A study conducted by Lintner proves that there is a correlation between the percentage of
Ukrainian pupils in a classroom and the level of their social integration, with higher

percentage linked to worse integration (Lintner et al., 2023).
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As of September 2022, 39.7% of classes in primary schools had 1 to 5 Ukrainian pupils
with a refugee visa, only 1% of all classes had more than five such pupils (MSMT, 2022d).

Another factor influencing social integration at school is the place where the child’s family
lives, with children living in a rented flat being reported to be more integrated (53%
reported to be well integrated) as opposed to living in an accommodation facility (38%)
(Safatova et al., 2023). Children who apart from attending a Czech primary school also
attend online lessons of a Ukrainian school are reported to be less integrated as opposed to

children who attend solely Czech primary schools (Safafova et al., 2023).

3.4 Mental health of pupils

According to a study conducted at the Bitefeld University in Germany, 45% of the 42
scanned Ukrainian adolescents, who had fled for Germany, had clinically significant levels
of PTSD, with more mental health problems observed in girls (Catani et al., 2023). In a
study conducted in the Czech Republic by PAQ Research and the National Institute of
Mental Health it was found that signs of mental disorders are very common in refugees,
with prevalence of problems corresponding to at least moderate depression being four

times higher than in the Czech population (Kavanova et al., 2022a).

Ukrainian children who have fled the war experience stress caused by displacement and by
losing contact with their friends, families, and home (Kavanova et al., 2022b). Children
who attend lessons both in the Czech Republic and online lessons of their Ukrainian school
are put under more pressure, caused by more work and less free time (SdruZeni pro
integraci a migraci, 2023). Another significant factor is the mental state of parents, which
also influences the mental state of their children (SrduZzeni pro integraci a migraci, 2023).
As of Autumn 2022, almost a half of adult Ukrainian refugees (45%) who came to the
Czech Republic after February 2022 showed symptoms of at least moderate depression
(Kavanova et al., 2022b). One of the things that generally positively influences the mental
wellbeing of pupils are good social ties that are even proved to have a good impact on
children suffering from PTSD, again showing the need to further support class integration

(Verelst et al., 2022).
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Children aged 6-12 who were exposed to stress caused by war may face various problems.
They can have problems with concentration, which leads to difficulties when working on
tasks at school, and as a result of this, disruptive behaviour in the classroom can be
observed (Stafkova et Jezkové, 2022). Anxiety and anxious behaviour, characterized by
fidgeting or stuttering, eating disorders, and psychosomatic symptoms are also common in
this age group (Stafkova et Jezkova, 2022). Rapid changes in behaviour such as excess
aggressivity or apathy can lead to the child’s social isolation (Stafkova et Jezkova, 2022).
Regression and sleeping problems may also appear (Stafkovd et Jezkova, 2022).
Adolescents aged 13-16 may exhibit self-destructive and high-risk behaviour such as drug
consumption, participation in illegal activities (e.g. stealing) and general revolt against

authorities (Stafkova et Jezkova, 2022).

Common symptoms of stress may over time, if not handled correctly, grow into severe
problems, which then need to be treated by a specialist (pedopsychiatrist, psychologist or
special educator) (Stafkova et JeZkova, 2022). The most common reasons for a refugee
child to be taken into specialist’s care are major depression, hyperactivity, PTSD, and drug

addiction (Stafkova et Jezkova, 2022).

A child suffering from major depression does not play with other children and does not
smile, they cry a lot and are sad over a long period of time (Stafkova et Jezkova, 2022).
The child does not eat and therefore loses weight, they are tired but have problems falling
asleep at night (Stafkové et Jezkova, 2022). Depressed children rarely participate in any
activities, they lose interest in meeting new people and trying new things (Stafkova et
Jezkova, 2022). Thoughts of suicide are also among the symptoms (Stafkova et Jezkova,

2022).

Hyperactivity is characterized by inability to concentrate even in shorter periods of time,
often daydreaming, having problems sitting still (Kavanova et al., 2022a). The child’s
behaviour is impulsive, they often perform dangerous activities, can get easily frustrated

and have signs of other learning disorders (Stafkova et Jezkova, 2022).

Children suffering from PTSD relive a stressful event they have experienced in various
forms, for example by everyday nightmares or by constant thoughts about it (Stafkova et

Jezkova, 2022). They develop a distance between themselves and parents or friends and do
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not exhibit interest in activities (Stafkova et Jezkova, 2022). Anxiety and overreaction to

everyday impulses are also signs of PTSD (Stafkova et Jezkova, 2022).

3.5 Communication between school and parents

Due to various factors, the communication between the school and the child’s parents may
not always be sufficient. In a study conducted by Dombinskaya (2023) one of the most
important factors hindering communication as described by parents was the insufficient

knowledge of the Czech language, which is described as a stressor and a serious barrier

(Dombinskaya, 2023).

Parents often work more than they did in Ukraine, resulting in a limited amount of time
they can spend with their children (Dombinskaya, 2023). Due to the language barrier,
parents are also not able to help children with their homework as much as they did back in
Ukraine and they feel like they are not informed enough about how the education system in

the Czech Republic works, leading to further possible barriers (Dombinskaya, 2023).
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4 Supportive measures taken to aid integration

In order to mitigate the process of integration of Ukrainian migrants, several steps were
taken by the government and other actors aimed at supporting and helping Ukrainians and
Ukrainian children overcome various issues. This chapter will describe some of the
legislative changes that have been implemented to improve and facilitate integration of

children into the Czech school system.

4.1 Lex Ukrajina

On March 21%, 2022, a legislative regulation called Lex Ukrajina came into force, aimed at
improving and adjusting the conditions for refugees who came from Ukraine due to the
war, among others it allowed for Ukrainian children to be accepted into the Czech
educational system under similar conditions as Czech children. As of January 2024, there
were six additional revisions of the original regulation (META, 2024). This chapter will

list some of the areas that were modified and adjusted by this regulation.

4.1.1 Admission

A child is required to start attending obligatory primary education in 90 days after
receiving temporary protection (META, 2024). After assessing the child’s level of
education and their educational needs, the principal assigns the pupil to a class, which
should correspond to their age and should not differ by more than one year (MSMT,
2023b). Schools are required to admit Ukrainian pupils with the only exception being full
capacity, which can be increased for this purpose without the obligation to meet the

hygiene requirements for the premises of the classroom (MSMT, 2023b).

4.1.2 Adaptation phase

In order to better adapt pupils, principals of primary schools have the option to partly or
completely replace their curriculum with different contents that do not need to adhere to
the Framework Education Programme (META, 2024). The end goal of these adjustments is
to prepare the pupil to be then later educated according to the FEP after the adaption phase
is concluded (META, 2024). This exception is possible during the first 12 months after the
child is taken under temporary protection, afterwards the plan must follow the state

guidelines (META, 2024). However, the number of taught lessons cannot be modified, and
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the pupil must attend the school accordingly (META, 2024). The principal can choose
subjects that will be more focused on, or which will be omitted, based on the situation and

individual needs of the pupils (META, 2024).

4.1.3 Evaluation

Given the differences between the Ukrainian and the Czech grading systems, pupils must
become accustomed to it first and therefore it is recommended that teachers use descriptive
assessment as opposed to classic grading (MSMT, 2023b). Teachers should consider the
pupil’s knowledge of Czech when evaluating, which is a factor that negatively influences
their overall performance but should not negatively influence their assessment (MSMT,
2022b). In the adaptation phase, apart from academic progress, the pupil’s progress in the
area of integration and adaptation to their new environment, their will to cooperate with
their new classmates and with the teacher should also be considered during their

assessment (MSMT, 2022b).

4.1.4 Czech language lessons

During the first 12 months of their stay in the Czech Republic, pupils attending primary
schools are entitled to the total of 200 hours of free Czech language lessons (Ptackova et
al., 2024). The Czech language can also be offered as an alternative option to the second
foreign language taught in the second stage of primary education (Ptackova et al., 2024).
The MSMT advises schools to offer Czech language lessons as a voluntary subject with

groups of at least 7 pupils who can be from various years (Ptackova et al., 2024).

4.1.5 Ukrainian teaching assistants

Primary schools may hire Ukrainian teaching assistants who are only required to be
proficient in the Czech language on the lowest necessary level that is needed for
performing their work (Ptackova et al., 2024). This level is evaluated in an interview
conducted by the school’s management (Ptackova et al., 2024). These assistants need to

speak Ukrainian on a native speaker’s level (Ptackova et al., 2024).

The required qualification does not change and remains the same as for other teaching
assistants (MSMT, 2022f). The main goal and purpose of this position is to improve and
ease the integration of Ukrainian pupils into a class (MSMT, 2022f).
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4.2 Adaptation groups

In April 2022 the Ministry of Education, Youth and Sports (MSMT) announced it would
subsidise 1250 000 000 CZK to organisers of adaptation groups which are meant to
facilitate the process of integration, mitigate the stress caused by war, improve overall
wellbeing of children as well as help them prepare for education at Czech schools (MSMT,
2022¢). Organisers of these groups can be schools, cities, non-governmental organisations
and some other actors (MSMT, 2022¢). MSMT mentions 3 activities conducted in the
groups (MSMT, 2022¢).

Activity A is meant for children aged 3 to 6 and should be conducted in groups of 12 to 24,
meant especially for children who attend neither a primary school nor kindergarten in
Czechia, however during summer holidays even children who attend these institutions may
participate in the groups (MSMT, 2022¢). These activities should last at least 20 hours over
the span of 5 consecutive working days, children need to be provided food and drinks and

the improvement of their language skills should be one of the main goals (MSMT, 2022¢).

Activity B is aimed at children aged 6 to 15, should have the same span as activity A and
a group should have at least 15 members (MSMT, 2022¢). At least 10 hours need to be
spent on improving children’s Czech language skills (MSMT, 2022¢). Activity C is meant
for children aged 3 to 15 in groups of 8 to 12 members and the goals remain the same as in

the other two (MSMT, 2022¢).

4.3 Mental health support

As already mentioned in chapter 3.4, mental health is a significant issue when it comes to
refugee children. There is a multitude of institutions that helped and still help Ukrainians in

this matter, providing psychological support in Ukrainian and Russian.

The National Institute of Mental Health (NUDZ) published materials which are meant for
teachers and other pedagogical personnel, dedicated to informing them about
psychological problems that teachers might observe in children and adolescents, mental
hygiene and other topics related to mental health both in Czech and Ukrainian (NUDZ,
2023).
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5 Research

The empirical part of this thesis is a qualitative inquiry that is meant to acquire data to

assess situations in various English classes and to compare them.

5.1 Research goals

The research is meant to evaluate both the academic and social integration of Ukrainian
pupils in various groups of English classes at primary schools in the Czech Republic, while
looking closely at the factors that played a role in the outcome and the problems that
appeared or still appear during this process. It will describe the situation at the beginning of

the migrant crisis but more importantly the overall ongoing process.

The research will look at how the pupils integrated into their English group, whether they
cooperate with other pupils and with their teacher. It will also look for signs of possible
pathological behaviour and mental health problems, which were reported to be much more
frequent in refugee children who escaped war conflicts. The research part will investigate
the situations of different classes and describe the obstacles that the teachers of English
experienced and experience during their lessons while teaching pupils from Ukraine who

came to the Czech Republic after February 2022.

As the research data is gathered by the means of semi-structured interviews with English
teachers, a great emphasis will be put on their role in the whole process and their ways of
coping with the situation. The methodologies employed by them to address specific issues
will be evaluated and compared to other classes to look for patterns of working procedures

that led to better results in integration.

5.2 Methodology

This part will describe the process of gathering and assessing the data needed to reach the
goals of the thesis in more detail. All respondents have agreed to the conditions of the

research and signed a form that will be attached to the thesis in Appendix 1.
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5.2.1 Respondents
A total of 8 respondents were interviewed, all of whom are teachers of English. In the
following chapters, respondents will be referred to with the abbreviation “R” and their

assigned number 1-8.

R1-R4 are teachers from outside of Prague, more specifically from smaller towns in the
South Bohemian Region, whereas R5-R8 teach in Prague. At the beginning of each
interview, respondents were asked to provide some basic information about themselves.

All respondents taught English in primary schools at the time of the interview.

Table 1 - Respondents

Respondent 1 2 3 4 5 6 7 8

How long have you been 22 years 30+ years | 9 years 38 years 8 years 1 year 2 years 10 years

teaching ?

Have you taught foreign Yes No Yes No Yes No No Yes

pupils prior to February

20227

Do you speak Ukrainian No Russian Little Russian Russian Very No Very

or Russian ? Russian little little
Russian Russian

School A A B B C C D E

Given the goals of the research, no further information was deemed relevant enough to be

included in the thesis, as the primary goal is to assess the situation in the classes.

R1 and R2, R3 and R4 as well as R5 and R6 teach in the same schools. Schools are
labelled A to E in the table above.

5.2.2 Interview questions and the interview

Interviews were conducted either in person or online, depending on the preference of the
interviewee. All interviews were conducted in Czech and were recorded using either a
phone recorder or a computer programme. All interviewees read the conditions of the
interview beforehand, agreeing that the recording will be transcribed and subsequently

used for evaluation.
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All interviewees shall remain anonymous and no information that might lead to their
identification will be shared. The length of the interviews varied, with the shortest one

being 20 minutes long and the longest one 90 minutes.

The prepared interview questions were divided into 6 main categories and incorporated
various topics to cover the problematics as much as possible. The respondents were
allowed to speak freely, and the interview evolved differently each time based on their
answers. A transcription of a part of an interview shall be attached to the thesis

as Appendix 3.

Questions

The first set of questions was meant to gather information about the respondents for Table
1 and to acquire information about the English groups that the respondents has taught in.
Based on the answers in this part the order of questions could be modified, or some could
be omitted completely, for example if the respondent had not taught during the first months

after the start of the conflict.

The second set of questions concerns the situation during the first months after February
2022, with the aim to evaluate how single schools managed to adapt to this unprecedented
situation. Among other things, teachers were asked about the system of distribution of
newly arrived children into English classes, whether it was based solely on the capacities
or if other factors such as English proficiency were taken into consideration. Great
attention was also given to the language barrier present at the beginning and how it was

handled by the teachers.

The third set was aimed at the possible mental health problems of Ukrainian children
caused by relocation, possible direct war zone experience and other problems as described
above. Teachers were also asked about the way they were informed about this issue and if

they saw it as sufficient, or if they researched the issue on their own.

The fourth set of questions is one of the core ones and deals directly with academic
integration. Teachers were asked to compare the level of English proficiency of Ukrainian
migrant pupils and that of the rest of the class, they were asked to evaluate how the newly

arrived pupils cooperate, how well they learn, etc.
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The respondents were asked to describe what methods they used to teach Ukrainian
children, what they had changed in their lessons to adjust it to them, etc. Teachers were
also asked to identify specific mistakes and problems in English that they found to be

common in Ukrainian pupils.

The fifth set deals with social integration and concerns the way the newly arrived pupils
had integrated into the social structures in the English group. Teachers were asked to
describe how the pupils behave during group activities and how they interact with other
children. They were also asked about tendencies they might have observed in classes with

more than one Ukrainian pupil.

The last set dealt with the school the teacher had taught in, the respondents were asked
about the personnel teaching at their school, if there are any Ukrainian pedagogical
workers present, if a psychologist is available at their school, if Czech lessons for

Ukrainians are taught there and if extra English lessons are taught for Ukrainian pupils.

The full set of prepared questions shall be attached to the thesis as Appendix 2.

5.2.3 Evaluation of data

After all interviews had been recorded, they were converted into MP3 files and transcribed
using Al powered Google Cloud. An output SRT file was then converted into a standard
DOCX file that was then used for evaluation. In the transcriptions, single areas relevant to
the research were codified to make orientation easier. As described in the previous chapter,
there was a prepared set of questions, which was not always followed, but in most of the
cases the sets correspond to the order in the transcriptions. No name or other data that
would allow identification of the respondent were attached to the file apart from the

respondent’s attached number (1-8).

After marking the areas which were relevant to the thesis, a complex description of the
issue of integration in concrete classes as well as identification of generally applicable
trends were possible. Cited parts in chapter 5.3 were translated into English using machine
translation with subsequent correction. The wording might have been slightly modified but

the meaning remains the same.
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5.3 Results

5.3.1 First months of the migrant crisis

First pupils started attending schools at a different time, with new pupils arriving and some
of them leaving gradually. Some of the respondents who taught during that time reported
that the first students started arriving as early as of spring of 2022. This part will describe
the issues and topics that respondents mentioned occurring during the first weeks and

months after the first pupils started arriving at their school.

The initial language barrier

Almost all respondents with few pupils as exceptions reported that at the beginning,
Ukrainian pupils’ English was not sufficient for them to be able to communicate during the
lessons. R4 was among the respondents who could almost entirely rely on English in the
beginning, having only one pupil from Ukraine in a group of 6™ class learners. None of the
respondents speaks Ukrainian, the official and the most spoken language in Ukraine.
Russian is the second most spoken language in Ukraine, spoken especially in the eastern

part of the country.

To overcome this barrier teachers mentioned different methods. Some teachers like R1,
R3, R8 mentioned using translators on their phone to communicate with the students. R2,
who apart from teaching English teaches Russian, praised the way Russian helped them
bridge the initial language gap. This is how they answered the question about the use of

Russian for communication with Ukrainian students:

“It was such a helpful crutch when the student simply didn't understand Czech,
especially at the beginning when they came. I tried to help them in Russian and it
worked quite well, so it was more Russian than English (for instructions). They
didn't even understand basic instructions in English, like read and write, so they
were confused, so I would help them translate that and then they gradually caught

up without problems. “

R3 and RS8 expressed worries about how students might react if they used Russian to
communicate with them, given the political situation and the fact that it might cause them

stress. R8 mentioned that some of the students did not wish to speak Russian and that
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Ukrainian pedagogical personnel that works at the school was helpful in this regard and

helped bridge the initial language barrier.

Distribution into English classes

R1 and R2’s as well as R5 and R6’s school divided pupils based on capacity, so apart from
age there was no other factor playing a role in the distribution into English lesson groups.
R3 and R4 reported that their school might have purposely put more pupils into a group to
allow them to be among their compatriots who came before them to make the new

environment less stressful and more familiar.

R7’s school, where English is taught since year 1, divides pupils based on their academic
results, which are evaluated by the headteacher. R7 also spoke of an interesting example of
division, where there is an English group consisting of 14 second year students, of which 8

are Ukrainians, some of whom were born here.

R8’s school had established a separate ninth class where there were Ukrainians only, with
15 to 25 pupils. R8 said that the number of students varied, with pupils leaving and
arriving gradually over time. This class was not further divided, and English was taught for
the whole class. When subsidising a lesson of English in the class, R8 expressed that the
students were not cooperative and that teaching in the group was difficult. There is no such

class at the school anymore.

Some of the respondents mentioned that the size of English groups at their school has

increased because of the migrant crisis.

Low level of English upon arrival

Most of the teachers reported that they observed a considerably lower level of proficiency
in most of the Ukrainian pupils compared to their Czech peers, ranging from insufficient
vocabulary and grammar foundations to problems with writing. This might be surprising as
according to the Ukrainian Education programme, a Ukrainian student’s level of English

should be higher than that of a Czech student of the same age.

To this general trend there were exceptions that teachers noticed, where some children
surpassed the class average and sometimes were even at the top of the class. An example

of this is R4, who was able to use English for communication upon their pupil’s arrival
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into the group. When asked whether the teacher has noticed that Ukrainian pupils start with

English earlier, they replied:

“I think so. I think that was the reason that he engaged so well, that he didn't have
problems, but it's not a general fact because really some kids come in with such a

¢

poor grasp of English that there's basically nothing to build on.*

R3 noticed a possible correlation between English proficiency and the place of origin, with
children from larger cities speaking better than children from villages. This is R3’s reply to
the same question, whether they had noticed that Ukrainian children start with English

earlier than pupils at their school:

“I thought it depended on the school, that maybe some village schools don’t teach
(English) and don’t have as capable students. We noticed here at the school, that
whenever there was someone from a bigger city, they were usually smarter than

those from some unknown places. *

When asked about the specific areas in which R2 perceived the initial gap by their student,

their reply was:

“I would say, in general, it was at a lower level. He told me that he wasn't used to

3

them talking at all in class, so that's the biggest problem maybe. *

R2 believes that in English Czech students are 3 years ahead of Ukrainian students, R7 and
R5 speak of a difference of two years. This was described as one of the main barriers when

it comes to academic integration.

5.3.2 Factors influencing integration

Apart from the individual factors that influence each student differently, such as their
motivation, language learning aptitude, socioeconomic background, mental well-being and
others, there are other factors directly or indirectly influenced by the teachers, the school’s
management or other actors, which can positively or negatively affect the pupil’s
performance in the process of both their social and academic integration. Many
respondents emphasised the importance of individual differences among the students that
either positively or negatively influence the pupil’s integration. However, this chapter will

deal with general trends that could be observed.
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Number of Ukrainian students in a class

One of the crucial factors when it comes to academic but especially social integration is the
number of Ukrainian pupils in a class. Most teachers agreed that integration becomes more
difficult if there are two and more pupils as opposed to a single student in a class. Pupils
tend to talk among each other in their native language and do not seek interaction with
Czech children as much. R1 believes that interaction with Czech classmates is the most

important driving factor for learning Czech.

To contrast this, we can compare the situation in groups of R2 and R4, both with one
Ukrainian pupil, and groups of other teachers. R2 reported that their student was reacting
positively to their guidance, doing homework and showing progress quickly and even
when his initial level was lower than that of the rest of his group, he managed to reach the
group’s average in approximately 6 months. R2 also reported that the student found friends
and integrated into the group without any problems. The same applies for R4, who reports
that their student learned Czech quickly, has no problems with English and has friends in
the group, integrating easily both into the lessons and the class’s social structures. Both

students started attending sixth class in Czechia.

In comparison to these examples, classes where there are more pupils from Ukraine seem
to be more problematic. R7 states that in classes where there are more Ukrainian students,

there tends to be less discipline:

“They speak Ukrainian in class, they just talk to each other. They have phones,
even though it's forbidden. Even if we say that the phones will be handed in or put

I3

in the backpack, they do not do so.*

R1 describes that integrating one pupil is easier and that they did not observe exclusion,
whereas with multiple students, they observed a tendency of the group to separate itself

from the rest of the class:

“The advantage was that when one Ukrainian child came there, the children took
them under their wing, integrated them and they had no chance to be a soloist. But
now that there's three in that seventh class, one of them left, those girls are kind of

3

on the sidelines. They don't really want anybody in there with them. *
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R5 describes the way the Ukrainian pupils tend to separate themselves from the rest of the
group if there are more of them in a class, not cooperating and not showing incentive for

integration because their social needs are already fulfilled in their Ukrainian group:

“Well, they formed a little gang over there, pretending they don’t understand and
so on. It's just that once they have their own group it's much harder to integrate

them.

R6 on the other hand sees it as a benefit to have more than one student in a class, because it

helps the students to open up and be more active:

“I see it more positively considering how very difficult it is to get them to interact
and make them speak either Czech or English, as I see them as fragile, affected by

¢

the situation, so I find it better to have them there together. "

R6 compared the situation to another class, where they had a substitute lesson, where only

one Ukrainian student was present and did not interact much with the rest of the class :

“When I was substituting there, she sat alone and when it came to English she just

sat alone at the desk and kept away.

Knowledge of the Czech language

While most of the teachers reported using English as the primary language of instruction
during the lessons, knowledge of the Czech language is perceived as one of the key aspects
for a successful academic but especially social integration. R1, who is also a Czech
teacher, said that their students became proficient in Czech over time and does not perceive
problems in this regard. Most respondents also reported that they see a correlation between

the level of the Czech language and the academic success in English classes.

R7 mentions the fact that the pupils are expected to learn a foreign language via another
foreign language, which they see as a problem especially when it comes to explaining

grammar:

“It's a big problem especially when explaining the grammar, where the language,

Czech, should serve as a kind of a starting point for that. It's a problem, it's often
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difficult to understand the grammatical structures (of English) even in the Czech

language (for natives), but for them it's still a foreign language.

R6 mentions that their pupil’s language proficiency is sometimes insufficient to understand
the instructions given in Czech during the lessons, leading to more time that has to be
dedicated to explaining what the teacher expects from the students. They also mention that
this also limits the possibilities of testing the students, with some translation exercises

being hard to implement. Some of the other respondents mentioned this issue as well.

The respondents also reported that they feel as if their students sometimes pretended not to
know Czech to avoid answering a question in the class. Few of the respondents mentioned

still using translators to overcome the language barrier when necessary.

Ukrainian pedagogical personnel at the school

R1 and R2’s, R5 and R6’s and R8’s school have or had educators from Ukraine working at
their school and they praised their work as helpful in the process of integration in various
aspects. R1 speaks of a Ukrainian educator who was present at the school during the first
months after the start of the migrant crisis and helped children learn the Czech language.

They see their work positively and observed positive results in children.

RS praises the role of the Ukrainian educator in communication with children and in
helping them overcome the language barrier, also in communication with parents when

needed:

“I think it helped quite a lot. You have a person who will help you with the
language barrier, she speaks very good Czech, great, I can't praise it enough, it

really is a huge plus.

R8 spoke of Ukrainian teachers who taught at the school even before February 2022 and

appreciated their role in bridging the cultural and language gap:

“They know the environment, they know the mentality, but most importantly they
know the language and we who don't know the language so well for us it was very
difficult to talk to those kids or to their parents or to the people who came here with

‘

them, uncles, aunts, grandparents... "
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Communication between teachers and parents

R7 reported that communication between their school and the Ukrainian parents’ is not
sufficient and that a more frequent contact between the two would benefit the child and
their integration at the school. R7 identified the language barrier as a significant obstacle to
effective communication, which is also shared by other respondents. R7 believes that a
Ukrainian educator in the role of a mediator between teachers and parents could prove

beneficial in this regard.

R1 mentioned language barrier in the context of communicating with parents, but in
general does not face serious problems in this aspect, with parents showing interest in their

children’s school performance.

R8’s experience with parents-school communication is negative and they believe that in
order to improve the pupils’ integration and to solve some of the present problems, such as
high absenteeism and low engagement, a functioning trilogue between the parents, the

school and the government needs to be established.

5.3.3 Academic integration

As mentioned in chapter 5.3.1, an average Ukrainian pupil’s proficiency in English was
perceived as noticeably lower than that of their Czech peers upon arrival. The respondents
report that even now there is a considerable difference between an average Ukrainian and a
Czech pupil, with Ukrainians on average performing poorer in English than their Czech
peers. It was reported that some pupils made great progress, while others progressed

slowly.

Proficiency in English and academic results

R1 says that the gap between Czech and Ukrainian pupils has been steadily decreasing
over time, but they still believe that most of the Ukrainian pupils have not yet reached the
level of the group. They (R1) praise the motivation and the effort of their students, who
they feel have done a great job at improving their English and participating well in the

lessons.

R2 speaks of the same situation, with their student improving steadily, participating in the

lessons and now being on the level of the group’s average. R3, who has three students in
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their English group, says that all of them progress at a different pace, with one student
showing ambition and progressing quicker than the two of her classmates. R4 perceived no
problems during the student’s integration, praising both his initial level of English as well

as his academic results in the group.

R8 mentions that they need to explain what they want from the students in Czech because
their Ukrainian students’ English is not sufficient to comprehend even some of the basic

instructions :

“I have to speak to them in Czech and they don't know much Czech either, so I just
use the demonstrative method. Open your textbook, so I'll take the textbook and

open it.“

Problematic areas in English

None of the respondents was able to give specific grammar areas that their Ukrainian
pupils would have more problems with than their Czech peers. None of the respondents
could notice examples of Ukrainian-English interference and could not exemplify any

Ukrainian-specific grammar mistakes in English.

Respondents mentioned pronunciation as an area of English where they observe a major
difference between Czech and Ukrainian students. Given that Ukrainian and Czech differ

in their phonemic inventory, the speakers’ accents in English differ as well.

Another area where teachers observed problems was writing in the English (Latin-script)
alphabet, where pupils sometimes do not know how to write a letter, or their handwriting is

more difficult to read.

Low motivation and engagement
Among the three main problems that R6 perceives when it comes to integration and
learning, they mention low motivation as one of them, which influences the process

negatively in some of the students:

“And the third thing I perceive very strongly is the limited motivation of at least

some of these children to be educated here in our system. “
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R6 also mentions that they feel as if most of the pupils did not view their stay in Czechia as
permanent, lowering their motivation to learn Czech as well as to participate in the lesson

and interact with their Czech classmates:

“My personal conviction is that most of the children I meet do not plan to stay in
the Czech Republic in the long term, or at least I see it that way. Their motivation

to learn the language (Czech) is therefore limited.

R7 mentioned the same problem and when asked about the potential causes for this they
mentioned that the home environment might not be ideal, with many parents working,
resulting in little time left to be spent with the children. R8, who substituted in an all-
Ukrainian class that was established at their school, described the situation as a “complete
anarchy “, with students ignoring the teacher and using their phones instead. When asked a
question, they usually simply replied they did not understand and carried on. R8 believes
that the majority of their Ukrainian students do not wish to participate in the lessons, with

some exceptions who integrate without major problems.

R5 mentions their attempts to positively motivate their students to engage in the lessons,
for example by involving them in the marking process. They also mentioned the need to
create a friendly environment in the class in order to motivate their students to like English,

seeing it as one of the key factors that affects both the Czech and Ukrainian students.

Lower attendance

Some of the respondents reported that their Ukrainian students do not attend their lessons
as much as their Czech peers. R8 mentions that they observed overall lower attendance in
Ukrainian students. When asked about the class of 25, consisting solely of Ukrainian

pupils, they said:

“There was terrible absenteeism, so there were usually about ten of them, they just
didn't come to school at all. When we happened to have 15 of them here it was

considered a success.

Some factors, such as dual education both in Czechia and distant lessons from Ukraine,
might have influenced this. Some students could not attend English lessons because they

had Czech language lessons during that time.
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R8 also says that many of the absences have not been properly excused, and mentioned a
situation where a student would not attend the school for two weeks, which was then not
excused. After parents were called to school because of this, they mentioned that they had

been busy because of work, unable to control whether the child went to school or not.

Topics with positive reaction
R1 mentioned that their students reacted positively and were more engaged when they
could speak or present information about Ukraine, such as recipes, literature, and other

parts of Ukrainian culture.

R6 observed the same and mentions that they have particularly positive experience with
implementing Ukraine as a topic and allowing their students to work on it, for example in
the form of a presentation. R6 said that their students work much more intensively on such

topics, even those who are otherwise passive.

5.3.4 Social integration

A key factor in this aspect is the knowledge of the Czech language, which has been agreed
upon by most of the respondents. R1 sees time and the group as one of the many important
factors that lead to a successful integration, with Czech classmates being one of the best

sources of the Czech language for Ukrainian children:

“So the integration into the group was going well. I really didn't see a single case
where they were looked down at as strange, where they were mocked. The Czech
children really helped. And I think that they contributed a lot to the Czech language
of those children, because they taught them the most.

Groups with only one Ukrainian pupil seem to be noticeably more successful in integrating
them into their social structures. R1, R2 and R4 described that their students found Czech

friends in the group and cooperate with other students without any problems.

Contrasted with groups where there are more Ukrainian students, as that of R7 and RS,
the situation seems to be diametrically different. R8 says that they feel like Ukrainian
pupils started forming closed groups and do not wish to interact with their Czech

classmates much:

39



“But yeah, there are classes where almost half of the children are Ukrainian or
Russian-speaking. We're already starting to have social groups (of Ukrainians) that

won't let anyone in. So there's this animosity between them. *

Dynamics of group work during lessons

All respondents described that they observe a tendency of the Ukrainian students to form
groups among themselves. R3 observed that when they separate a pair of two Ukrainian
pupils, one of whom is more problematic and generally does not fulfil his duties much, the
other pupil interacts with his Czech classmates without any problems and is thus more
productive. The more problematic student does not cooperate with his classmates no matter

their nationalities. There are 3 Ukrainian pupils in that group.

R5 tried separating such groups when they felt that the pupils were not cooperating with
the goal of achieving their better integration and better in-class engagement. R7 mentions
similar practice, especially with younger children. R7 also mentions a situation where
a newly arrived student sat together with a Ukrainian girl born in Czechia, which they saw
as beneficial in the beginning, but overtime the children spoke solely Ukrainian, and their

separation was believed to promote both Czech and English learning.

R1 describes that their Ukrainian students tend to sit together, but does not see it as
a problem, since they work as they should and do the assigned tasks. R2, with only one
student in their group, says that their student has no problems interacting with his Czech

classmates and gets along well with them.

R1, R2, R3 mentioned gender as another driving factor during group forming, where boys
prefer to be in groups with boys, especially in the pubertal age, which sometimes seems to

be a stronger factor than their nationality. R1 describes the situation as following:

“And then there's one boy, and he doesn't want to be with girls because they're at
that puberty age, right. So, he's among the Czech boys and he gets along fine with

«

them. "

5.3.5 Sings of mental health problems and pathological behaviour
Most of the teachers reported that they were not sufficiently informed about possible

mental health problems that might occur in Ukrainian pupils, some of them sought
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information on their own. R7 mentions that they can share their concern with the
educational advisor or special education teacher, but they were not told directly how to
address issues such as mental health problems and feel that this area has been neglected.
R1 expressed the same concern. When asked whether they (R7) feel the need for a school
psychologist at their school, they said they do, for both their Ukrainian and Czech students.

R1 said that an official way of delivering information about the topic by the Ministry of
Education would have been appreciated at the beginning. They saw the educational
counsellor as the most helpful in this regard, who provided them with advice on how to

manage various situations and how to work with Ukrainian pupils.

R4 and R3’s school has no school psychologist. When asked whether they would have
seen it as beneficial at the beginning to have one at the school to help with children’s

integration in the regard to mental wellbeing, R4 replied:

“I think it would have been because it must have been traumatic for them to first
leave their homeland and then to come to an environment where they didn't know
anybody, everything was new to them, I think it would be welcome to have

somebody to lend a hand (during the process of integration).

RS praised a Ukrainian educator who taught Czech at the school and in case they needed,
she was available to children in this area as well because she could communicate with

them in the language they would understand.

Signs of PTSD
Two respondents mentioned situations they observed in their classes that might be
classified as PTSD symptoms. R8 described a situation that happened in their class during

a siren test that takes place every month:

“When the siren test started here on the first Wednesday of the month, the children
from those (war touched) areas just crawled under the school desks, had hysterical
fits, started crying hysterically, they were inconsolable, we had an ambulance here,

the psychiatry was called. *

R8 also mentioned self-harm in Ukrainian students, which was in their opinion induced by

the great stress caused by cultural differences, the stress of the need to integrate,
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displacement and family separation. This situation improved gradually, while being most

intense in the children who arrived in the first wave of migrants.

R3 spoke of a student, who did not pay much attention during their class, had difficulties
keeping eye contact, and sometimes would “point out an imaginary gun out of the window
and would shoot it*“. R3 said that the situation has improved since then, with no further
signs observed and that at the beginning he looked as if he had seen something terrible and

might have been seeing images of war in his head.

Timidness
R6 reported that they observe shyness and passiveness in Ukrainian students, who usually

do not engage in the lessons as much as their Czech counterparts:

“I'd say (the Ukrainian pupils) are on average about 20 decibels quieter. During
breaks or in class, whether in Czech or English, the typical Ukrainian kid I meet

gives me dispirited, almost imploded impression *

R6 says it is more difficult to make Ukrainian pupils speak, mentioning that their self-

confidence is lower than that of their Czech peers.
R1 describes the same issue, which was most intensive during the first waves of refugees:

“So with all the kids I met at school in the beginning, they were complete
introverts, they just didn't want to talk at all, it was very hard for them to gain trust

in someone. “

R1 says that this has improved over time, with children finding Czech friends and

gradually integrating into the group.

Problematic or undisciplined behaviour

R8, R7, R6, RS and R3 spoke of problematic behaviour they observed in some Ukrainian
pupils. R3 spoke of a group of Ukrainian pupils that had assembled in the first months of
the crisis. This group would disobey the school’s rules and move between floors during the

breaks, not paying attention to the teachers’ instructions:

“They moved between floors and all over the floors and (the group)
got bigger until it became something like a gang. They ignored all the other kids
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and ignored the bans that were in place at school about going from floor to floor

and stuff like that.

R7 perceives that some of the Ukrainian students do not respect the authority of the teacher
and tend to disobey instructions, do not cooperate, and disrespect the school rules. They
mentioned a particular situation where a student threatened that they would wait for the
respondent after school after having been disciplined by them. The student was in the 9"

class and this situation was then dealt with together with the school’s administration.

They also mentioned that they feel that discipline in classes with more Ukrainian pupils is

usually harder to maintain, with teachers sometimes having to retreat from enforcing rules.

R8 says that they perceive worse discipline among Ukrainian pupils, using the word
“anarchy“ to describe the situation in some of the groups, where pupils do not react to the
teacher’s instructions and do not participate in the lesson. They also mentioned that they
perceive an overall deterioration in this regard, with discipline being harder to maintain

even in the rest of the group.

This is a problem especially in schools with a larger number of Ukrainian pupils, with
respondents who had fewer or just one student in a class not mentioning such behaviour.
This appears to be another proof that it is beneficial for the integration if there is a smaller

number of Ukrainian students in a class.

5.4 Discussion

As the results have shown, the success of the integration process varies from group to
group and from pupil to pupil. The correlation between the number of Ukrainian students
in a group and the difficulty to integrate them seems to be the strongest. This confirms the
founding of a research conducted by SYRI (Hlad’o et al., 2023), showing that ethnic
segregation occurs in classes with multiple Ukrainian pupils, which hinders both the social
and academic integration. Given that the schools of the respondents from Prague had
accepted more Ukrainian students, which consequently lead to more students in English
classes, the respondents from the South Bohemian region seem to face less obstacles in the

process overall, resulting in a smoother integration.
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Even though the Ukrainian education programme lists more advanced topics, Ukrainian
students were reported to be on average less proficient in English than their Czech peers.
The initial presumption was therefore not fulfilled, with no apparent reasons causing this
gap.

Some of the Ukrainian pupils were reported to exhibit symptoms of mental health
problems, such as panic attacks, anxiousness, self-harm and unsociability. This founding
further supports the results of a research on Ukrainian refugees’ mental health (Kavanova
et. al, 2022a), which found that the prevalence of such conditions is higher in refugees than
in the rest of the population. Not all respondents have psychologists present at their school,
who might be helpful in mitigating this issue, helping teachers to better approach such
topics as well as helping students with overcoming them. Self-harm and revolt against
authorities, which were described as possible ways of manifesting stress by Stafkova and

Jezkova (2022), have been observed in adolescents by some of the respondents.

Even though Czech is not the primary language of instruction for most of the respondents,
they still perceive it as a particularly important factor in the process of integration, even
when it comes to learning English. The role of the Czech language in social integration is
seen as the most important factor, confirming the strong correlation as reported by

Safatova et al. (2023).

The Czech language remains a problem for some of the students, showing that there is still
a need for lessons of Czech as a second language. This supports the report of Safafova et
al. (2024) which found that there are still pupils who attend no Czech language lessons
whose proficiency is not yet on a sufficient level. Safdfova emphasises the need for further

support of Czech language lessons, which is in accordance with the findings of the thesis.

Some of the problems identified by Dombinskaya (2023) in her research on parent-school
communication, such as the language barrier and limited parents’ time, were also perceived
by some of the respondents, confirming that communication between the two is often

insufficient.

Respondents with Ukrainian pedagogical personnel at their school perceived their work

positively and praised their positive impact on the student’s integration. This speaks in
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favour of further support of implementing Ukrainian teachers and pedagogical assistants in

primary schools, as described by MSMT (2022f).

5.4.1 Limits

One of the things that might limit the results of the thesis is the number of respondents.
Given the broad scope of the thesis that focuses on integration into English lessons in
Czech primary schools in general, more respondents and thus more data would allow for
the results to be more exact, and more generally applicable trends might be observed.
Instead of semi-constructed interviews, an alternative method of data collection, such as
questionnaires, could have been employed to gather data from a larger sample of

respondents.

The results are also influenced by the fact that half of the respondents teach in Prague and
the rest in smaller towns in the South Bohemian Region. The results have shown that there
is a noticeable difference between those two and a more diverse sample might allow for a
more precise assessment of the situation in Czechia and not only in two of the fourteen

regions.
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Conclusion

The thesis has dealt with the topic of integration of Ukrainian pupils into English classes in
Czech primary schools, which is a topical issue not only in the Czech Republic, but also in
many other European countries that face migration from Ukraine, which has been caused

by the ongoing conflict.

In order to provide sufficient theoretical background and context for the topic, the
Ukrainian educational system with emphasis on English education was described, and the
similarities and differences between it and the Czech system were drawn. Another chapter
described some of the common problems that Ukrainian pupils and their teachers face
when it comes to integration, using the data provided by the Czech Ministry of Education,
which keeps publishing reports on the subject, showing the gradual development. The
fourth chapter deals with the supportive measures taken to aid Ukrainian children in their
integration in schools, primarily focusing on the important legislative change Lex

Ukrajina.

Research has shown that teachers have different experiences when it comes to integrating
students from Ukraine. Classes with only one Ukrainian pupil appear to be much more
successful in the process, integrating the student into the social structures of the group
without any major problems. These students are also reported to make good academic
progress, comparable to that of their Czech peers. In classes where there are more students
from Ukraine the situation appears to be more problematic, with children fulfilling their
need for socialisation among themselves, resulting in low motivation for learning Czech
and for participating in the lesson. Schools, given that they have the needed capacities,

might consider that when they divide students into groups.

Some of the respondents mentioned areas where they felt like the support from the
Ministry was not sufficient. They reported not being informed enough on the issues like
possible mental health problems of the newly arrived students, the curriculum related to
teaching English in Ukraine and other related topics. If more information was provided to
the teachers, more informed and effective approaches could be developed, resulting in a

smoother process of integration.
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The issue of financing Czech language lessons was also raised, with some respondents
feeling like more money for example for extra tutoring might benefit the students, marking

possible areas that might be improved in regard to the problems faced by students.

English teachers are in a unique position in this whole situation, where their students learn
a foreign language via another foreign language, which makes it more difficult for both the
students and their teachers. This thesis did not have enough data to deal with the topic of
language interference, where possibly both Ukrainian and Czech might influence the
student’s speech in English. This topic could be researched further, which could provide

implications for improving academic integration.

The need to integrate children from Ukraine that already are in the Czech Republic as well
as those who will arrive in the future remains an important issue. Apart from the factors
that cannot be influenced by them, teachers play an important role not only when it comes
to integrating the child into the school’s social and academic structures but also
subsequently into the Czech society, making them one of the most important actors in

helping integrate foreign pupils.

In conclusion, while some of the teachers feel like their students have successfully
integrated into their classes and do not face any major problems, there are still teachers
who face obstacles that hinder the process. This shows that the issue of Ukrainian students’
integration needs to be addressed further in order to better understand the causes of present
problems and to possibly propose solutions and changes needed to achieve positive and
active involvement of Ukrainian students not only in the lessons of English, but in the

Czech education system as a whole.
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Appendix

Appendix 1 - Informovany souhlas

Informovany souhlas s poskytnutim rozhovoru a jeho naslednym
vyuzitim pro ucely bakalarské prace Integrace ukrajinskvch zaku do
hodin anglictiny na ¢eskych zakladnich skolach (Integration of

Ukrainian Pupils into English Classes in Czech Primary Schools)

Podpisem vyjadiugi souhlas s nasledujicimi body:

Byla jsem informovina o ufelu rozhovoru, kterym je sbér dat pro potfeby vyzkumu
bakalafské prace Marka Cecky s niazvem Integrace ukrajinskych ziki do hodin angliétiny
na ¢eskych zakladnich Skolich (Integration of Ukraiman Pupils into English Classes 1
Czech Primary Schools).

Bylo mi sdéleno, jaky bude mit rozhovor pribéh. Jsem seznamen/a s pravem odmitnout
odpovéd na jakoukoli otizku.

Souhlasim s nahravanim nasledujiciho rozhovoru a jeho naslednym zpracovanim. Zvukovy
ziaznam rozhovoru nebude poskytut tietim stranim a po plepsani bude vymazin
Transkripce bude pfistupnid pouze komisi u obhajoby price. jinak nikomu, az na éast
citované v textu prace, kterv bude volné piistupny online.

Byl/a jsem obeznimen/a s tim, jak bude s rozhovory nakladano a jakym zpusobem bude
zajiiténa anonymita 1 po skonéeni rozhovori, ktera znemozni identifikaci mé osoby. Nikde
nebude vvedeno mé jméno ¢1 jné osobni tdaje, diky kterym bych mohl'a byt
1dentifikovan/a.

Davam své svoleni k tomu, aby vyzkumnik pouiil rozhovor pro potieby své bakalaiské
prace a nékteré fasti v ni miZe citovat a pfeloZit do jazyka price. angliétiny. Zvukova

nahravka a transknipce rozhovoru viak bude po ukonéeni vyzkumu smazana.

Datum:

Podpis respondenta (zikonného zistupce):



Appendix 2 — Piipravend struktura rozhovoru

Jak dlouho ucite ?

Integrace

Jaké predméty kromé Al vyucujete ?

Ovladate ukrajinstinu i rustinu ?

© Obecné Odkud zaci byly ?
Méla jste pred zacatkem valky na Ukrajiné .
) TR S S kolika ?
zkusenosti s zaky cizinci ve tfidé ?
Jak probihala integrace tam ?
PFiblizné kdy k vam na anglictinu pfisli prvni Zaci Jaké problémy se v té dobé piedevsim objevovaly
Méla vase skola problém s rozdélovanim #aku do t | Rozdélovali se Zaci podle néjakého systému?
fid A)? Méla skola dostatecné kapacity?
@ Pouzivate ve tidé spise anglictinu ¢i cestinu ?
Jak u jednotlivych Zakl hodnotite znalost Cestiny? Vidite spajitost mezi studijnimi visledky v Al a dro
vni cestiny?
Situace Jazykova bariéra Kdyz ukrajinsti Zaci na zacatku nemluvili cesky,

akutné po zacatku valky

komunikovala jste s nimi v anglictiné ?

Pii vysvétlovani v ¢esting, brala jste na Zaky s UK o
hled ?

UK + CR lekce

Setkala jste se s zaky ktefi ve stejny cas studovali
anglictinu u Vas a zaroven online z UK?

Jaké byly jejich
iini v 7
Jak se to projevovalo ? M
Jaka byla
jejich dochazka ?

Jak probihala komunikace mezi vami a rodici ?

Mentalni zdravi Zakl

© Akademicka integrace

Sledovala jste u zaku pfiznaky mentalnich
probléma ?

Funguije u vas na skale skolni psycholog ?

Byla jste informovana €i jste se sama informovala
o moznych psychickych problémech u UK déti ?

ceskym

V ramci anglictiny se mluvi o riznych tématech,
@ musela jste nékdy s chledem na situaci
prizplsobovat obsah?

Jak se projevovaly ?

Mélo nékteré z déti stanovenou diagndzu od
psychologa/psychiatra ?

Byl v tomto napomocny ?

Vnimala jste rozdilnost kurikul ceského a
ukrajinského vzdélavaciho systému?

Pokud ano, jak jste to délala ?

Byly komptence (mluveni,cteni,psani) ve kterych
@ byly mezi ceskymi a ukrajinkymi zaky
znatelné rozdily ?

V jaké tiidé jste UK Zaky udil ?

ve které vékove skupiné byla integrace méne
problémova?

o V Ukrajiné zacinaji zaci s anglictinou dfive, bylo to
nat?

Jestli ano, ve které vékové skupiné byl tento rozdil
nejmarkantnéjsi ?

Hodnoceni

Pii hodnoceni testd Ukrajinskych zaku, délala jste
néca jinak nez u ceskych zaku ?

Jak jsou na tom ukrajinsti studenti s anglictinou
znamkové v porovnani s ceskymi ?

@ Je v nékteré ze tiid pfitomen asistent ?

Jak hodnotite pfinos asistentd v integraci UK zaki
do hodin AJ?

Pokud ne, uvitala byste ve tfidé asistenta ?

Ukrajinsti zaci maji odlisny matefsky jazyk od vétsi
ny tridy, lisi se charakter chyb ¢i jsou vesmés stejn
é7

Meéla jste kvili rozdilnym jazyk(im a nemoznosti se
pIné spolehnout na ¢edtinu problémy s vysvétlova
nim

Je kvali odlisnému jazyku tézéi pochopit pficinu ch
yb (jazykova interference)?

Jsau kompetence, které povazujete jako problémo
vé?

6 Socialni integrace

0 Skola

Skupinové aktivity (inkluze x exkluze)

Muzete srovnat dochazku ceskych a ukrajinskych
zaki ?

Jak hodnotite integraci UK zaki do kolektivu ve
vasi skupiné AJ 7

Jak hodnotite aktivnost UK Zak( oproti éeskym,
hlasi se Castéji, stejné, ¢i méné ?

Jaké kroky podniklo vedeni vasi Skoly pro

usnadnéni integrace UK zak{ s ohledem na vyuku
angliétiny?

Muizete prosim popsat, jak se zaci z Ukrajiny
chovaji pfi skupinovych aktivitach ?
Pokud jsou ve tridé 2 a vice UK zak(, sledujete u
nich néjake tendence ?

Bylo zakim poskytunto v ramci skoly doucovani
anglictiny ?

Navstévuji na vasi skole Zaci vjuku estiny ?

Hodnotite to jako pozitivum i pro AJ ?

Udi se u vas na skole anglictina diive nez ve 3. tfid
&2

Upravoval se Zakim co se tyce anglictiny studijni
plan ?

Pracovali/
pracuji na skole pedagogicti zameéstnanci z Ukrajin
y?




Appendix 3 — Ukazka transkripce rozhovoru

J& bych se Vas rdd na zacatku zeptal, jestli souhlasite s témi podminkami, které jsem Vam
predlozil, které jste podepsala, jestli je tohle vSechno v potadku.

Ano, samoziejmeé.

Dobie, tak miizeme zacit teda. Ja bych se vas na zac¢atku rad zeptal, jak dlouho ucite. Kolik let?
Ptes 30 let.

A krom¢ anglictiny, které predméty to jsou?

Rustina, rusky jazyk, obCanska vychova, ale to je minimaln€. Takze anglictinu 30 let, tak
né&jak pfiblizné

Ovladate ukrajinStinu nebo rustinu, jeden z téchhle téch dvou jazykd?

Rusky jazyk.

A mé by zajimalo, jestli jste ho nékdy vyuzila v komunikaci se studenty béhem hodin anglictiny
Urcite, byla to takovd pomocna berlicka, kdy prosté ten student nerozumél, co v Cesting,
hlavné ze zacatku, kdyz pfisli. Tak jsem se snazila jim pomoct tou rustinou a docela to
fungovalo. Mhm. Takze spi$ ta rustina neZ ta anglictina, Ze to bylo jednodussi. Ze zacatku,
kdyz oni nerozuméli, protoze oni ani nerozuméli dobte anglicky, tfeba zakladnim pokyntim
jako read and write, tak byli zmateny, takze to jsem jim tfeba jako pomohla prelozit a pak

uz se postupné chytali jako bez problémt.

Jo. Hm. Eh, pted zac¢atkem valky, pfed zacatkem valky v roce 2022 v tnoru, méla jste néjaké
zkuSenosti s zéky cizinci v hodindch anglictiny?

Ne, vubec.

Mhm. A na vasi skole, jak velké jsou obvykle ty skupiny angli¢tiny. Kolik zaku tak pfiblizn¢ mate
ve skuping?

V soucasné dob¢ uz jsou mnohem vétsi, nez byvaly a to tak 16, 17, mam i skupinu 20 déti.
Loni jsem m¢la 22 ve skuping.. TakZe jsou netinosné veliké..

A v té v té velké, v té nejveétsi, byl tam néjaky ukrajinsky zak nebo
ve kterych tfidach, eh, ve kterych ro¢nicich jste ucila ukrajinské zaky?

TakZe je to vlastné letos osma tida a loni ten XXX byl v Sestce, piisel do Sestky. Sestka a
letos v sedmicce ten zlstal.

To byli ti prvni, kteti k vdm do skupin anglictiny pfisli po zacatku té valky. Kdy to tak bylo?.

Ten XXX, ja mam pocit, ze od zacatku v zafi, ze jo, zacal chodit. No no.



Jaky byly zpocatku ty problémy v hodinach anglictiny, jaky jste tam nejvétsi prekazky vnimala? Vy
jste tedy fekla jazykova bariéra.

Jazykova bariéra, hlavné zpocCatku. S détmi si myslim, ze se docela seznamili, ale ze
zacatku tam byl jest¢ jeden chlapec z té Sesté tfidi. Ja uz si ani nevzpomenu, jak se
jmenoval, a ten byl hodné takovej uzavieny. Vyvuci ostatnim mél opravdu mizerny
znalosti, ze na tom byl hodné Spatné. Mné pfislo, Ze nerozumi ani ¢islovky do dvaceti a
jeste navic chodil sporadicky do skoly. Nebyl nebo mél né&jakou vyuku Cestiny zrovna,
kdyz my jsme méli jazyk. TakZze s nim to bylo hodné slozity. Ten XXX se zapojoval,
zacletoval jako snadnéji. A ja jsem si vSimla, Ze on je docela chytrej. Hodn€ byl chytrej,
takZe ja jsem mu i poradila, jak tfeba se mtze ucit slovicka, Ze tfeba dostal seznam, Ze jo,
tak jsem mu ftikala, zkus si vzit tyhle slovicka, tady to mas anglicky, ¢esky, tak si tieba na
internetu vyhledej, co to je v tom tvym jazyce, jo? TakZe on si to tam fakt jsem vidéla, ze
pristi hodinu ptisel se seznamem a mél to tam dopsany.. Vlastng¢ takhle postupné se jako do
toho dostaval a béhem pul roku byl schopnej vlastné fungovat s nasi vyukou jako uplné.

Dostal se teda na tu uroven téch ostatnich zaku?

Dostal se a on byl hlavné hodné pilny na zacatku. fakt jako bylo vidét Ze maké a vSechno si
pamatoval, co jsme de¢lali ve Skole. On si to vSechno pamatoval. Takze mu to §lo rychle.
Ten proces jako u néj byl hodné¢ rychle;j.

To je teda Sesta tfida, se bavime o Sestce.
Ten byl v Sestce, no.

A ten rozdil mezi tou urovni toho Zaka a zbytku té tfidy, v ¢em se to nejvic projevovalo? Byla tam
né&jaka tieba gramatika nebo slovni zasoba, nebo to bylo obecné?

s v

zvyklej, ze viibec nemluvili pfi hodinach, takze nejvetsi problém je mozna do dneska mu
déla jakoby ten mluveny projev, kdyz se ho ¢loveék na néco zepta, tak je vidét, ze prosté¢ mu
to nejde, ale kdyZ to srovnam, tak jako na Grovni tieba ditéte s trojkou. Jo. Jo, primérmého
ditéte. Ale samoziejme je to mnohem lepsi, ze zacatku to bylo takovy, ze se upln€ zadrhl a
vibec neveédel. A tak ja jsem ho povzbuzovala, at’ zkusi fict slova tfeba jenom, ktery by
chtél odpovédét a to a postupné se takhle do toho dostaval, no.

U vas ty hodiny probihaji vét§inou spi§ v angli¢tiné nebo v Cestiné, jakej jazyk pouzivate béhem
hodin? Jakej je ten hlavni jazyk?

No ja, ja spis angli¢tinu teda, no. Mhm. Ale pak byl problém, ze jo, Ze jsem mu, protoze on
ani v té angli¢tiné nevladnul, tak jsem mu musela dovysvétlovat néktery véci. Ale tiida
zase miizu fict, ze tfida byla trpéliva. Ze byli fajn. Vstiicni k tomu.



