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Appendix 1: Informed Consent

VYSSI ODBORNA SKOLA
A STREDNI PRUMYSLOVA SKOLA DOPRAVNI

MASNA 18, 110 00 PRAHA 1

Informovany souhlas

s ifasti na vizhumném projekiu

rovadénvm s cilem evvieni efektivity vvuky am jaevka na Skole

Téma viekumného projekin: Autonomic kika ve vyuce anglickému jazyku u sifedoskolského studenta
Obdobi a misto realizace: 2010-2014, VOS a SPSD Masna, Praha 1.
Reditelka projektu: Mgr. 1. Minakova, vyueujici AJ, SPSD Masna a studentka doktorského studia Filozofické

Fakulty Univerzity Karlovy v Praze.

Vickeni Faci o Vikeni rodite,

obracim se na Vis se zidosti o spoluprici na vyzkumném projektu, jeho? cilem je zvyieni efektivity vyuky AJ na
naki Skole a rozbifeni udebnich sirategii napomahajicich studentiim ke zlepeni osvojovini anglického jazyka, W
ramel vyzkumu budou pofizoviny audio a video nahravky nékterych hodin a rozhovori, probéhne | dotaznikové
Setfeni, kterné prokake nazory a postoje studentd tvkajici se vyuky anglického jazyka, Ugast na projekiu probéhne
#eela dobrovolné a v plné anonymité,

Pokud s iasti na projektu souhlasite, pripojte podpis, kierym vyslovujete souhlas s nize uvedenym prohldsenim. e
medné poslat sviij souhlas bud emailovou formou (struénou odpovddi na tento email) nebo zaslat nize uvedené

prohidseni postou na adresu Bobkova 714/3,19800,

Prohlideni

Prohladuji, 2¢ souhlasim s Géasti na vyde uvedeném projekiu, Reitelka projektu mne informovala o podstaté
vyzkumi a semamila mne s cili a postupy, kterd budou pfi vyzkumu pouzivany. Souhlasim s tim, 2e viechny
ziskané udaje budou poulity jen pro Géely vyzkumu, Mélia jsem moZnost vie si fadng, v klidu a v dostatesns
poskyinutém ¢ase zviazit, méla jsem moinost se feditelky zeptat na vée, co jsem povazoval/a za pro mne podstatné
a potfebné védér. MNa tyto mé dotazy jsem dostala jasnou a srozumitelnou odpoved'. Jsem informovin'a , Je mibm

modnost kdykoliv od spolupréce na projekiu odstoupit, a to i bez udani divodu,

Jménao, pHjmeni a podpis feditelky projekiu: Mgr. Irina Minakova

Jmino, pfijmeni a podpis G2astnika v projekiu (zakonného zstupce):

——"m V_ dne;
/]
r"llll,,u*\] ——
Ing. Josg¢flneman
P “;vﬂmm%u feditel skoly
tel: 236 075 627,8 S IEA L B R T

e-manlinfolidspsdmasna.ce
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Appendix 2: CEFR descriptors for proficiency levels A1, A2 and Bl

The Common European Framework of Reference

This version was retrieved 30.12.2014 from:

http://www.coe.int/T/E/Cultural Cooperation/education/Languages/Language Policy/Common Framewor
k of Reference/lcadre.asp#TopOfPage

I can recognise familiar | I can understand phrases and | I can understand the main points of
words and very Dbasic | the highest frequency | clear standard speech on familiar
phrases concerning myself, | vocabulary related to areas of | matters regularly encountered in
my family and immediate | most immediate personal | work, school, leisure, etc. I can
concrete surroundings when | relevance (e.g. very basic | understand the main point of many
people speak slowly and | personal and family | radio or TV programmes on
clearly. information, shopping, local | current affairs or topics of personal
geography, employment). 1 | or professional interest when the
can catch the main point in | delivery is relatively slow and
short, clear, simple messages | clear.

and announcements.

I can understand familiar | I can read very short, simple | I can understand texts that consist
names, words and very | texts. I can find specific, | mainly of high frequency every

simple sentences, for | predictable information in | day or job-related language. I can
example on notices and | simple everyday material such | understand the description of
posters or in catalogues. as advertisements, | events, feelings and wishes in

prospectuses, menus and | personal letters.
timetables and I can
understand  short  simple
personal letters.

I can interact in a simple | I can communicate in simple | I can communicate in simple and
way provided the other | and routine tasks requiring a | routine tasks requiring a simple
person is prepared to repeat | simple and direct exchange of | and direct exchange of information
or rephrase things at a | information on familiar topics | on familiar topics and activities. I
Spoken slower rate of speech and | and activities. I can handle | can handle very short social
st | help me formulate what I'm | very short social exchanges, | exchanges, even though I can't
trying to say. I can ask and | even though I can't usually | usually understand enough to keep
answer simple questions in | understand enough to keep the | the conversation going myself.

areas of immediate need or | conversation going myself.
on very familiar topics.

I can use simple phrases and | I can use a series of phrases | I can use a series of phrases and
sentences to describe where | and sentences to describe in | sentences to describe in simple

Sp oken I live and people I know. simple terms my family and | terms my family and other people,
. other people, living conditions, | living conditions, my educational
Production my educational background | background and my present or
and my present or most recent | most recent job.
job.

I can write a short, simple | I can write short, simple notes | I can write simple connected text
postcard, for  example | and messages relating to | on topics which are familiar or of
sending holiday greetings. I | matters in areas of immediate | personal interest. I can write

Writin can fill in forms with | need. I can write a very simple | personal letters describing
1ng personal details, for | personal letter, for example | experiences and impressions.
example entering my name, | thanking someone for

nationality and address on a | something.
hotel registration form.



http://www.coe.int/T/E/Cultural_Cooperation/education/Languages/Language_Policy/Common_Framework_of_Reference/1cadre.asp#TopOfPage
http://www.coe.int/T/E/Cultural_Cooperation/education/Languages/Language_Policy/Common_Framework_of_Reference/1cadre.asp#TopOfPage
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Appendix 3: Overview of recent PhD dissertations and reviewed journals
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Appendix 4: Recent papers on the linkage between LA, PBLL and metacognition

Author(s)
& citation

Dooly, M., & Masats, D. (2010). Closing the loop between theory and praxis:
new models in EFL teaching. ELT journal, ccq017.

Cultural and
educational
context

Spain, Universitat Autonoma de Barcelona, the faculty of Education, pre-
service teachers’ course, the language methodology module of the Masters’
degree in Secondary Education.

Focus of the
study

Project-based language learning. Relationships between language, content,
pedagogy, technologies, media education.

Type of
research or
the article

The report on a Project-based teaching unit designed for secondary foreign
language teacher training.

?;::c tion Students’ discussions via forum, video record, relevant transcripts.

Methods Participant observation, case study

Author(s) Cubukcu, F. (2009). Learner autonomy, self regulation and

& citation metacognition./nternational Electronic Journal of Elementary Education, 2(1),
53-64.

Cultural and

educational Dokuz Eylul University, Turkey. Participants - junior trainee teachers

context

Focus of the
study

Self-regulation, metacognition, autonomy (their use and correlation)

Type of
research or
the article

A report on the empirical study conducted in the Teacher Training department

Data . Written texts based on the transcribed verbatim intervies
collection
Methods Semi-structured interviews. Creswell’s strategy was used for the coding

process
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Appendix 4: Recent papers on the linkage between LA, PBLL and metacognition

(continued)
McCarthy, T. (2010). Integrating Project-based learning into a traditional
Author(s) . . .
& citation skills-based curriculum to foster learner autonomy: An action research. The
Journal of Kanda University of International Studies, 22, 221-244.
Cultural and . . . L
. EFL in a Japanese university. The students background is six years compulsory
educational . .
context EFL classes in Japanese high schools

Focus of the
study

To investigate if integrating a PBL approach into main curriculum could foster
LA and whether promoting LA within PBL approach has a potential to change
a passive learner into an active one.

Type of
research or
the article

A report on a teacher-initiated classroom research project (action research) to
facilitate a discussion on learners’ attitude change

Pre- and post-PBL questionnaires, semi-structured interviews, teaching journal
(participant observation) with the focus on three emergent themes: learners’

Dat ; . o .

¢ ozil:cti on perception of LLS, their self-efficacy, and their view of the changing role of
the teacher.

Methods Qualitative and quantitative research methods were employed

Author(s) Kristmanson, P., Lafargue, C., & Culligan, K. (2013). Experiences with

& citation Autonomy: Learners’ Voices on Language Learning. Canadian Modern

Language Review/La Revue canadienne des langues vivantes, 69(4), 462-486.

Cultural and
educational
context

Urban high school students (Grade 12) and English, Spanish and French
teachers engaged to improve their practices

Focus of the
study

Linkage between using language portfolio and learner autonomy in ESL and
EFL classes

Type of
research or
the article

An interpretative qualitative study within a larger action-research project (a
three year project exploring CEFR and ELP)

Data Students’ artefacts, focus group interviews related to learners perceptions of
collection experiences with ELP
Methods Two focus groups, semi-structured interviews (transcribed) and analysed with

employing mnemonic techniques (Warren & Karner, 2005)
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Appendix 6: Preliminary research maps

Attachment A:
PLOT STAGE OrQE 1 CrQE 2 CrQE 3
2010/2011 2011/2012 22203 2013/2014
PAIT CRANT DRESTT N INE INTERITN GADLRINTERITN OO0 RCOACS OF PACECTS,
racord, aacrbed e recorded, raucrbed
PLANKI NG PLANNI NG LA
ro=tioct
WY wril
EVALUAT acnon | ov ALUAT)
e luu-‘
ipesorg ueit
l:n-:i ml
ARALYEE ARALYZS Mﬂl M‘I‘Il
FINCIRGS FINCANGS FIRCIRGS FIRCIRGS
TRANGULATION
RS =" 2
Crwima- SAC-A TOANGULAT R CIC.TEST
BLOTITAEE  opowmoet GUEST/I011 LONTHY TRST oN Y] SCAI0M0E Lo
nON-
SSTRCTURED
e /;'“n —
1=
et EaSTACTD OEARL

TEANGUATEN  ————— T QT ORI omC L NS
OrQE
2014/2045
(X
Vs

Note: The action research plan shows major principles of investigation based on the spiral movement of
the cycles which contain four research phases: (1) planning; (2) action; (3) analysis and findings, and (4)
reflection and evaluation. It also indicates the context of the treatment (the PBU implementation) inside the
‘cycles’ and other methods employed.

11
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Appendix 6: Preliminary research maps (continued)

Attachment B:
2010 - 2011 2011 -2012 2012 -2013 2013 - 2014 2014 - 2015
PILOT study CYCLE 1 CYCLE 2 CYCLE 3 CYCLE 4:
(project-based fPBU4: Get ready
learning) for Maturita
Pre-treatment Post-treatment
stage stage
SRQ- A, 2011,
I())]I;UGroup A, AET, 2011, TREATMENT STAGE SRQ-A, 2014,
(DL3’-4) N=11-15 QN: Correlation MDT, 2014, GDT,
test 1 2015
v Maturita DT
v Correlation test 2
PBU 2: ‘Learning PBU 3: ‘Learning | Non-parametric
v by teaching’ by doing research’ | tests:
Main study:

PBU 1: ‘Digital

Treatment group

Treatment group: | Kruskal-Wallis,

English Toolbox’ (School Intranet ) DL&DPE DL&DPE Willcoxon tests
Ss questionnaire
Complementary study 1 TRIANGULATION g Ts questionnaire
Group B, Group B
(DP3) PBU, N=12 m(DP4) PBU, N= 12 QUASI -EXPERIMENT POST-
TREATMENT STAGE

Individual

QL interviews, N=6 Complementary Treatment group (TG) & Control (CG):
study 2: TG: SRQ-A 2011 vs 2014
Group C - Group C TG: Academic tests (2011, 2014, 2015)

(DS3) PBU, N=15

(DS4) PBU, N=15

Focus group
interview, N=7

CG: SRQ-A 2011 vs 2014
CG: Academic tests (2011, 2014, 2015)

TG & CG: creating 2 groups (2011,
2014)

TG vs CG: SRQ-A 2014

TG vs CG: Academic tests (2014,2015)
TG vs CG: National graduation
examination scores (didactic test), 2015

Note: Attachment B presents the most elaborated version of the research design. It includes two research
genres (action research and quasi-experiment) and both primary and complimentary research instruments. It

also highlights triangulation phases and indicates QL and QN strands.

12
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Appendix 7: The Framework of Project-Based Units

Planning stage

WHO:

Individual IIIINEGEGEGE

Pair work I
Group work

WHAT and WHAT
FOR:

Topic

Final product (genre):

HOW: :
Steps B
3

Extra points:

Implementation
stage

Preliminary in-class
work:

Bringing materials
Pair and group discussions

Creating final products

Language work:
Integrated skills
Reflections, discussions

Rehearsals & advisory

Out-of-class work:
Sources search

Reading, writing, listening,
Watching

Making notes
Making vocabulary lists

FINAL PRODUCT
PRESENTATIONS

Dates:

Attachment A: Project framework (all stages)

13

A
<
< =
@
Evaluation stage,
assessment

Immediate
reflections:

Learner diaries
Peer-dialogues

Group discussions

Self-Evaluation:
Comments

Filling in handouts

Peer-assessment :

Assessment
mindmaps and

handouts

Post-project
discussion
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Project:

Planning stage Name:

Class:

How long do you think the project will take?

Dates What are you going/planning to do?
Week 1:
Who: Week ...:
Individual
Pair work
Group work

In which format have you decided to work? Why?

What and what for:

Goal 1 (content) ---------—-- —
Goal 2 (Ianguage) ------------ What do you want to find out (explore) in this project?

/Topic

What language skills would you like to improve in this project?
Final product ------------ How?

What is the topic of your project?

Steps: ™
Please decide what you will create during the project?
1) . 3
2) Options: an artcle, aspeech, aletter, a picture, a poster or........7
3) | . .
How are you going to start your project? Think about 3 first
steps:
_. _ 1)
# Extra points: \ 2)
3)
1)
2) What part of the project are we in? Where are we?
What choices and decisions did you make to get where you are?
3) Where do we want to go?

Attachment B: The project framework for the planning stage
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Appendix 8: Action research: Table of cvcles No. 1 (intervention aspects)

ACTION RESEARCH 2011 - 2015 TABLE OF CYCLES

The investigation on the efficacy of the project-based units incorporated
in the secondary EFL curriculum

FILOT STAGE 20102011

PBU 1 - Writing Unit {leamming to write an articla)
PEU 2 - Spaach Unit {in-class presantation)

CHAWGES: nead for the projact framework and
materizls

CYCLE] 201152012
Series of mim-projects: Creating karning materials
(ENGLISH DIGITAL TO:OLBOX - school intranet)

Lazrners” guizzes, handouts, articles, Powsrpoint
prazanEtions, s2lf-mads tests ( zrammer Svocabulary)

CHAWGES: practice of t2aching sach other

CYCLE2 2012/2013
FEUl LEARNING by TEACHING
Languazs and Content — driven (Collaboration)
CHAWGES: doingresaarch together

Q

CYCLE2 20132014
PEU 1 Eesearch projects

{raszach gquestions, insrumants, anatesis, findings,
o= e B fions)

CHAWGES: creating collaborative MATURITA potfolio

’,,,z-"[_.--ﬂ""

CYCLE4 20142015
PEUL, 2: Graduation exam project:
Collacfive maturita portfolio (lanmuass and content-

drivan
Intzgrated-lanzuags skills

C O
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Appendix 9: Action research: Table of cycles No. 2 (overall research agenda)

Action research
Pilot study
2010-2011

Action research
Cycle 1
2011-2012

Action research
Cycle 2

2012-2013

Action research
Cycle 3
2013-2014

Action research
Cycle 4
2014-2015

*Project-based unit {Aviation project) aimed at exploring the efficacy of
learner autonomy-oriented project-based units. The framework designed for
PBUs was also based on metacognitive principles: goal setting-planning--
monitoring- reflection- assessment,

*|Learning strategies examined: peer and group discussions/ sharing
vocabulary/searching resources/ creating learning materials/drafting/peer-
editing and peer-reviewing/writingan article/ presentingan article/ self and
peer assessment/ group discussions/ reflective comments

*DATA: T's diary, Ss'portfolios and reflections j

*Project-based units (Digital English Toolbox, Intranet) aimed at exploring lea rne?\
autonomythrough creating learner materials by students. PBUs are also focused
on their communicative skills development.

*Learning strategies examined: peer and group work/ sharing vocabulary/searching
resources/ creating learning materials/drafting/peer-editing and peer-
reviewing/self and peer assessment/ group discussions/ reflective comments

*DATA: T's diary, 55 portfolios and reflections

*Triangulation

J/

\

*Project-based units -"Learning by teaching”.

*earning strategies examined: learning through peer tutoring: (1) teaching a peer;
(2) a group of peers, and (3) the whole class/ rehearsals/

*DATA: T's diary, 55 artefacts and reflections
*Triangulation

v

~\

*Research-based PBUs : "Learning by doing research’ aimed to examine integrated
skill development. The stages involved exploring the following strategies: setting
goals/developing research questions/planning/work with data/ data collection,
analysis, findings, reports/presentations and assessment

*DATA.: T s diary, 55 artefacts and reflections

*Triangulation

*Integrated PBUs 'Getting ready for maturita’ aimed to explore the efficacy of
autonomy-based learning strategies: collaborative learning, sharing materials,
peer-tutoring, rehearsals, presenting end-products, self-, peer- and overall
assessment

*DATA.:T's diary, 55 artefacts and reflections

*Triangulation
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Appendix 10: Pilot stage

Attachment A: The introductory handout

AVIATION PROJECT*
(Preparation for the school-leaving examination)

This handout will help you to follow the stages of the project devoted to aviation. Within this
project you are supposed to work out a presentation on the chosen theme. The final product of the
project will include giving your speech in front of the class with the PowerPoint slides on the
screen as supportive material (visual aid).

In order to do so you will have to read some technical articles both in Czech and English, search
for the useful material on the Internet, take pictures, make notes, write your speech in the form of
the article first, and then learn it and deliver. Please, don’t copy materials from the Internet, try to
paraphrase them instead (use either your own words or quotation marks with the source
reference). Keep all notes on sources and references you are going to use in the project on a
separate sheet of paper.

Here are some preliminary steps to take:

Choose the theme of your presentation and make up a title of you project in English.
Write down the title of the project on the cover page of your project along with your full
name and class. Don’t forget to keep all project-related materials in the portfolio including
notes, drafts, web and book sources and references, pictures so on.

Now you are ready to start.
Here are your tasks and deadlines. Remember, we are all in the same boat, which means late
homework assignments will badly affect the overall project.

START FINISH and BRING

Vocabulary

Airport tour

Taking pictures

The outline of the speech

First draft

Peer-editing

Computer-based part. Work
with moodle

Pictures database
PowerPoint
Moodle

Second draft of the speech
nd rehearsal

The presentation day

*Similar introductory handouts were generated for all examined projects and the four-cycle action research.
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Appendix 10: The pilot stage of the action research (continued)

Attachment B: Qualitative findings of the pilot stage (student reflections)

Excerpt A: Learner reflections: Language-related emergent themes (positive)

Martin (S1): [ think that aviation project was great, it was very helpful for me. I learned some
new words. Then [ learned some new phrases. I think it was very good for us to talk in englsh in
our classes. VOCABULARY, SPEAKING, LANGUAGE AWARENESS

Martin (S1): / think, I am good at speaking and listening now. SPEAKING, LISTENING, SELF-
EFFICACY

Honza (S2): [ got better, because I wanted to try learn more vocabulary and get better in
pronunciation and fluency. I think our class got better very much both in terms of pronunciation
and fluency. PRONUNCIATION, FLUENCY, VOCABULARY, SELF-EFFICACY

Honza (S2): [the project] meets my expectations...l'd like to be an air traffic dispetcher, who
needs to know English very well. AMBITIONS, IDENTIFIED & INTRINSIC SELF-
REGULATION

Eliska (S3): My English is going better now. PROJECT EFFICACY; IMPROVEMENT

Eliska (S3): [ like writing. For example, writing articles about Czech Republic, Prague and
United Kingdom. I think I got better this year. WRITING; MOTIVATION; IMPROVEMENT

Pepa (S4): I got better because I know more words than before. VOCABULARY; IMPROVEMENT
Katka (S5): I learnt new vocabulary and using English tenses. VOCABULARY; GRAMMAR
Katka (S5): 1 will try to become better and I hope one day I shall be able to talk with native
British without shame. In the future I will be still working on my English. INTRINSIC
MOTIVATION

Katka (S5): The project helps me with grammar, power-point presentations and with speaking.
GRAMMAR; VOCABULARY; SPEAKING

Katka (S5): / like the study plan for next month. PLANNING (METACOGNITION)

Katka (S5): In the future, I want to find a part-time job, where I'll have to use English every day.
Then I want to go to England for a long time. LONG-TERM PLANS; INTRINSIC MOTIVATION

Katka (S6): My English is getting better when you came to us. It is obvious that you have a lot of
experiences and knowledge and a lot of patience too. LANGUAGE IMPROVEMENT

Katka (S6): I am interested more in English and I enjoy it. INTRINSIC MOTIVATION

Katka (S6): At first my speaking in English was a big problem for me, but now I don't worry
about it - I like it. IMPROVEMENT IN SPEAKING; SELF-EFFICACY

Katka (S6): If I meet a foreigner, who doesn't know a way, I'll help him because i just can speak.
SELF-EFFICACY; SPEAKING

Katka (S6): [ learnt new words, collocations, grammar. I speak Enlish better than before. My
vocabulary is better too. LANGUAGE IMPROVEMENT; VOCAB; SPEAKING

18
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Appendix 10: The pilot stage of the action research (continued)

Pepa (S4): [ want to be better than now (in English) but it is hard. INTRINSIC MOTIVATION

Pepa (S4): [I'd like to improve the times (tenses) and to communicate in all situations.
MOTIVATION

Michaela (S7): Lessons are very interesting (not boring). MOTIVATION
Michaela (S7): I have improved a lot. LANGUAGE IMPROVEMENT

Michal (S7): My conversation with people is better and my vocabulary is extended. SPEAKING,;
VOCABULARY

Michal (S7): In the next few years, I still need to improve my vocabulary to communicate in any
situation. PLANS, AMBITIONS; MOTIVATION

Michal (S7): [ think I can already write a letter, call a friend abroad or go to purchase. SELF-
EFFICACY

Denisa (S9): Aviation project was very useful. PROJECT EFFICACY
Tomas (S10): / think my listening got better. UNDERSTANDING ENGLISH

Katka (S5): [ feel that this year I really moved forward in English. My vocabulary got bigger,
which is really important. I learnt how to use passive and conditionals and finally started with
talking a little bit. I can see the improvement. I can write a letter or an email. I can speak with my
English friend. IMPROVEMENT; GRAMMAR; SPEAKING; WRITING

Tomas (S10): Now [ know that I have to do better work in english lessons...I've decided that 1
have to change my position [attitude] to studying English language. ATTITUDE TOWARDS
LEARNING ENGLISH; MOTIVATION

Eva (S8): The Aviation project was good thing to do. PROJECT EFFICACY (general)

Negative reflections:
Honza (S2): [IMMRCIIOIE i classroom and a lot of homework. NOISE

Katka (S6): [ NSNS NCASGIIES 115 TENING:; GRAMMAR

Michaela (S7): Projects _ More that it was necessary. TIME
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Attachement B: Teacher’s reflections and a summary (the pilot study)

Teacher’s reflections

Excerpt A:

Sample 1: They also started their work on the logical structure of the article, collecting examples
and other supporting evidence to argue and interpret their thesis. This session involved both in-
class and homework activities to master drafting and paragraphing in particular.

Sample 2: With my help and guiding handouts designed for the use of peer-editing strategies, the
students wrote their final drafts and got my feed-back in the form of advice and comments. We
used the Moodle tool to saved the articles in orded to share students’ end-products with all of the
class participants. We also arranged an email address of the group to exchange final products.

Sample 3: We also had an in-class discussion to share suggestions on the further inquiry-based
work during the second part of the project focused on speaking skills. Katka suggested that it
would be useful to see some examples before writing. Everybody agreed with her. Perhaps, 1
should think about creating a collection of students’ artefacts and use them a examples.

Sample 4: Most learners decided to write their speech.However, after a group discussion, some
of them suggested writing notes or the outline on the card to use them during speech delivery. I
supported this idea, of course.

Sample 5: The week of speech deliveries was also the time for self and peer-assessment. The
learners and me designed the evaluation handout together. We discussed the criteria for self- and
peer-evaluation. Most of them were really engaged in the discussion trying to explain the
importance of the criteria.

Sample 6: A/l learners except one shared their ideas with great interest. Most of them reflected
on the speech unit in English. Honza who was quite resistant during the project, admitted the fact
that he failed to get rid of a language barrier.

The pilot study. Summary of Teacher’s reflections (learner autonomy):

Emergent theme: Learner autonomy (choice and suggestion making, note-taking)

(1) Planning When some Ss had difficulty to make a decision, I suggested

several options to choose from. It worked.

HW suggested using pictures in the future articles. It was the first time
when he was so proactive

(2)Implementing and | Development of the note-taking skills as a monitoring device

monitoring Some learners noted that their suggestions were accepted

(3) Evaluating Ss accepted there was more space for making their own choice

in projects than in the text-book based classes

Summary:

Positive outcomes: growth in terms of negotiating in the TL, appreciation of giving them freedom
for their own choice.

BRENEHEES: scveral late assignments appeared. Perhaps we are moving too fast. Making choices
takes different amount of time.
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Appendix 10: Pilot stage
Attachment C: Quantitative results of the pilot stage

The results of the State Graduation Examination of the whole final-year students’ stream (the

Spring term, 2011):

State Graduation Examination 2011, N=93 (%)

CLASS DT WR OR TOTAL
DE4 86.06 73.14 76.29 78.49
DL4 83.69 81.49 68.95 78.04
DL4 (Minakova) 86.04 80.84 70.77 79.22
DM7Z4 70.77 76.16 64.32 70.42
DS4 81.35 89.24 67.64 79.41
DZ4 72.23 67.37 64.32 67.97
ES4 79.37 70.84 64.11 71.44
S4 78.36 56.82 59.21 64.80
Total 79.73 74.49 66.95 73.72

Note: DT — didactic test, WR — writing, OR — oral examination.

The second column of the table above demonstrates that the whole final-year stream passed the
Graduation Didactic Test with the results between 71% and 86% on average (the mean of all
classes’ means was 79.73%). This indicates that the overall results in the didactic test were the
highest compared with writing and the oral examination (see columns WR and OR). The data
reported here were taken from the spring protocols distributed to our school by CERMAT.

With regard to my students, DL4 (Minakova) placed in the third and highlighted row of the table,
their scores were among the best in all parts of the Graduation Examination. This revealed that
learner autonomy and project-based units implemented in my English classes favourably affected
my students’ academic achievement in English.
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Appendix 11: SRO-A, 2011 & 2014. Overview of items and scores

QA: Why do I do my homework for English classes/ Verytrue Sortof Notvery  Not at
project-based classes? true true all true

Because I want the teacher to think I'm a good
Student.

Because I'll get in trouble if I don't.

Because it’s fun.

Because I will feel bad about myselfif I don’t do it.
Because I want to understand the subject.
Because that’s what I'm supposed to do.
Because I enjoy doing my homework.

Because it’s important to me to do my homework.

A ANRANANAKN KN

NN NN NN N
~ON N N N NN~

So that the teacher won't yell at me/won’t be angry
with me.
Because I want the teacher to think I am a good

Sstudent. 4 . 2 !
Because I want to learn new things. 4 3 2 1
Because I'll be ashamed of myself if I didn’t get 4 3 2 1
done.

Because it’s fun. 4 3 2 1
Because that’s the rule. 4 3 2 1
Because 1 enjoy doing my classwork in English 4 3 ]
classes.

Because it’s important to me to work on my class

work in English classes / in my project-based 4 3 2 1

classes.

Because I want the other students to think I'm
smart.

Because I feel ashamed of myself when I don'’t try. 4 3
Because I enjoy answering hard questions. 4 3
Because that’s what I'm supposed to do. 4 3
To find out if I'm right or wrong. 4 3
Because it’s fun to answer hard questions. 4 3
Because it’s important to me to try to answer hard 4 3
questions in English classes.

Because I want the teacher to say nice things about
me.

Because that’s what I'm supposed to do.

So my English teacher will think I'm a good 4 3 2 1
student.
Because I enjoy doing my in-class work well. 4 3 2 1
Because I will get in trouble if I don’t do well. 4 3 2 1
Because I'll feel really bad about myself if I don’t
4 3 2 1

do well.
Because it’s important to me to try to do well in

. 4 3 2 1
English.
Because I will feel really proud of myself if I do 4 3 2 1
well.
Because I might get a reward if I do well in English. 4 3 2 1

Note: The questionnaire was adopted and slightly modified with the authors’ permission (Deci and Ryan,
1991) from: http://www.psych.rochester.edu/SDT/measures/SRQ.text.php 4.9.2011

*SRQ-A : The Self-Regulation Questionnaire — Academic. The Likert-type scale was used for the
questionnaire evaluation.
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Appendix 12: SRO-A, 2011. Measurements used in the analysis

External SR items (I Identified SR items ]
Introjected SR items [N Intrinsic SR items .

Item number Al A2 A3 A4 A5 A6 A7 A8
Likert scale (4-
1), means 2.97 2.98 1.70 2.47 341 3.16 1.82 2.84
Num. of 1 &2 31 41 131 72 13 23 118 35
Num. of 3 &4 114 106 16 75 132 124 28 112
Sum 145 147 147 147 145 147 146 147
Percentage of 1
) 21.38 27.89 89.12 48.98 8.97 15.65 80.82 23.81
Percentage of 3
&4 78.62 72.11 10.88 51.02 91.03 84.35 19.18 76.19
Item number B9 B10 B11 B12 B13 B14 B15 B16
Likert scale (4-
1), means 2.85 3.24 342 2.32 2.43 3.02 2.42 3.17
Num. of 1&2 48 21 15 90 69 36 75 24
Num. of 3 &4 99 126 132 57 78 111 72 123
Sum

147 147 147 147 147 147 147 147
Percentage of
1&2 32.65 14.29 10.20 61.22 46.94 24.49 51.02 16.33
Percentage of 3
&4 67.35 85.71 89.80 38.78 53.06 75.51 48.98 83.67
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Appendix 12: SRQ-A, 2011. Measurements used in the analysis (continued)

Item number C17 C18 C19 C20 C21 C22 C23 C24

Likert scale (4-1),
means 2.46 2.45 2.46 2.71 3.24 2.30 2.80 2.95

Num.of 1 &2 73 74 73 55 24 91 49 41

Num. of 3 &4 73 73 74 92 123 56 97 106

Sum 146 147 147 147 147 147 146 147

Percentage of 1
&2 scores 50.00 | 50.34 49.66 37.41 16.33 61.90 33.56 27.89

Percentage of 3
&4 scores 50.00 | 49.66 50.34 62.59 83.67 38.10 66.44 72.11

Item number D25 D26 D27 D28 D29 D30 D31 D32

Likert scale (4-
1), means 3.15 3.10 2.95 3.13 2.98 3.34 3.27 2.56D2

Num. of 1 &2 28 26 38 36 39 16 21 67

Num. of 3 &4 119 121 109 111 107 131 126 80

Sum 147 147 147 147 146 147 147 147

Percentage of 1
&2 19.05 17.69 25.85 24.49 26.71 10.88 14.29 45.58

Percentage of 3
&4 80.95 82.31 74.15 75.51 73.29 89.12 85.71 54.42

Note: These four tables illustrate: (1) the means of the scores for all SRQ-A items (colours indicate the type
of the self-regulation; (2) the sum of 1&2 scores which were coded ‘disagree’; (3) the sum of 3&4 scores
which were coded ‘agreee’; (4) participants who disagree with the item in %; (5) participants who agree
with the item in %.
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Appendix 13: SRO-A, 2011. Data distribution within each self-regulation type
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Note: The graphs illustrate that the overall distributions of the data within the four self-regulation types

(SRQ-A, 2011) were normal and therefore were accepted for the further statistical analysis.
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Appendix 14: SRO-A, 2011. Summary (agree/disagree dichotomy)

External Self-Regulation

Item

L QA2 QA6 QB9 QB14 QC20 QC24 QD25 QD28 QD32
Mean 2.98 3.16 2.85 3.02 2.71 2.95 3.15 3.13 2.56
Agree
(3,4) 72.11% | 8435% | 67.35% | 75.51% | 62.59% | 72.11% | 80.95% | 75.51% | 54.42%
Disagree
(1,2) 27.89% | 15.65% | 32.65% | 24.49% | 37.41% | 27.89% | 19.05% | 24.49% | 45.58%

Introjected Self-Regulation

Item

mber QA1 QA4 QBI0 OQBI2 QC17 QD26 QD29 QD31
Mean 2.97 2.47 3.24 2.32 2.46 2.45 3.10 2.98 3.27
Agree

3, 4) 78.62% | 51.02% | 85.71% | 38.78% | 50.00% | 49.66% | 82.31% | 73.29% | 85.71%
Disagree

(1,2) 21.38% | 48.98% | 14.29% | 61.22% | 50.00% | 50.34% | 17.69% | 26.71% | 14.29%
Identified Self-Regulation

Item

number QA5 ‘ QAS ‘ (0):30 QBI16 QC21 QC23 QD30
Mean 3.41 2.84 3.42 3.17 3.24 2.80 3.34
Agree

(3,4) 91.03% 76.19% 89.80% 83.67% 83.67% 66.44% 89.12%
Disagree

(1,2) 8.97% 23.81% 10.20% 16.33% 16.33% 33.56% 10.88%

Intrinsic Self-Regulation

fjﬁber QA3 QA7 QB13 QB15 QC19 QC22 QC27
Mean 1.70 1.82 2.43 2.421 2.46 2.30 2.95
Agree

(3,4) 10.88% 19.18% 53.06% 48.98% 50.34% 38.10% 74.15%
Disagree

(1,2) 89.12% 80.82% 46.94% 51.02% 49.66% 61.90% 25.85%

Note: The summary of the main measurements of the SRQ-A, 2011 is presented here as follows: under
each item (e.g. QA3, QB13 etc.) which belongs to a certain self-regulation type, three measurements (the
mean of the scores, percentage of those respondents who agreed with the item and percentage of those who

disagreed).
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Appendix 15: SRQ-A, 2011. Participants accepted for the correlation test
Attachment A: D1B (authentic coding of the observed class)

D1B, SRQO - A, 2011 (selected for correlation with AET}
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Appendix 15: SRQ-A, 2011. Participants accepted for the correlation test (continued)

Attachment B: D1C (authentic coding of the observed class)

D1C, SRQ - A, 2011 (selectedfor correlation with AET]
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Appendix 15: SRQ-A, 2011. Participants accepted for the correlation test (continued)

Attachment C: D1A (authentic coding of the observed class)
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Appendix 15: SRQ-A, 2011. Participants accepted for the correlation test (continued)

Attachment D: D1E (authentic coding of the observed class)
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Appendix 15: SRQ-A, 2011. Participants accepted for the correlation test (continued)
Attachment E: D1D
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Appendix 15: SRQ-A, 2011. Participants accepted for the correlation test (continued)

Attachment F: DPE1 (authentic coding of the observed class)
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Note: The Attachments A-F of Appendix 15 present the SRQ-A scores of the students (X-axis) who
participated in both events (SRQ-A andAET in 2011) and therefore were accepted for the Pearson
correlation coefficient test in 2011 (N= 88 1in total). Y-axis shows participants codes used for SRQ-A, 2011
and AET, 2011.
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Appendix 16: SRO-A, 2014. Measurements used in the analysis

External SR items [ Identified SR items -

Introjected SR items [N Intrinsic SR items .

Item number

Likert scale (4-
1). means

Num. of 1&2

Num. of 3&4

Sum

Percentage of 1
)

Percentage of 3
&4

Item number

Likert scale (4-
1). means

Num. of 1&2

Num. of 3&4

Sum

Percentage of 1
&2

Percentage of 3
&4
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Appendix 16: SRQ-A, 2014. Measurements used in the analysis (continued)

Item number

Likert scale (4-
1). means
Num. of 1&2

Num. of 3&4
Sum

Percentage of
1&2

Percentage of
3&4

Item number

Likert scale (4-
1). means

Num. of 1&2

Num. of 3&4

Sum

Percentage of
1&2

Percentage of
3&4

Note: The reason to combine 1&2 scores in one group and 2&4 in the other was due to agree/disagree
dichotomy applied for the evaluation of the questionnaire.
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Appendix 17: SRO-A, 2014. Data distribution within each self-regulation type
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Appendix 18: SRO-A, 2014. Summary (agree/disagree dichotomy) of each SR type

Preliminary analysis

External Self-Regulation, 2014

Mean 286 | 288 | 272 | 245 | 253 | 227 | 258 | 261 | 2.14
ég;j‘)* 35.04% | 31.36% | 33.05% | 48.28% | 44.92% | 57.63% | 44.92% | 46.61% | 64.41%
D(‘ia&gzr)ee 64.96% | 68.64% | 66.95% | 51.72% | 55.08% | 42.37% | 55.08% | 53.39% | 35.59%

Note: The item number (e.g 2 in QA:2) relates to the statement evaluated by respondents. The four SRQ-A,
2014 questions remained the same as in 2011 for CG and were slightly modified for the TG as follows:

QA: Why do I do my English homework/ Why do I do my homework during projects?

QB: Why do I work on my class work in English classes/ in project-based classes?

QC: Why do I try to answer hard questions in English classes/ in project-based classes?

QD: Why do I try to do well in English classes/ in project-based classes?

Q/Item Item content Agree Disagree

Number 2011 vs 2014 2011 vs 2014

QA:2 Because I’ll get in trouble if I don’t. 35.04% 64.96%

QA: 6 Because that’s what I “m supposed to do. 31.36% 68.64%

QB: 9 So that the teacher won’t be angry with me. 33.05% 66.95%

QB: 14 Because that’s the rule. 48.28% 51.72%

QC: 20 Because that’s what I’m supposed to do. 44.92% 55.08%

QC: 24 Because I want the teacher to say nice things about 57.63% 42.37%
me.

QD: 25 Because that’s what I’m supposed to do. 44.92% 55.08%

QD: 28 Because I will get in trouble if I don’t do well. 46.61% 53.39%

QD: 32 Because I might get a reward if I do well. 64.41% 35.59%

Note: External self-regulation (2014). More specific findings were discovered during further analysis. For
example, the percentage in item QA: 2 (column ‘Agree’) decreased from 72.11% in 2011 to 35.4% in 2014.
This indicates that more than half of the respondents moved away from such an external factor as doing
homework in order not to get in trouble. Similar results were found within other external factors except for
QD: 32. This item is concerned with the question ‘Why do I try to do well in English classes (CG)/ in
project-based classes (TG)?” Compared with the percentage in 2011 (54.42% agreed, 45.58% disagreed),
the number of the respondents who associated themselves with item QD: 32 increased. Nevertheless, it
seemed that the overall dependence of the whole population on external factors reduced. With regard to
introjected self-regulation, the results of the comparative analysis were not as clear and consistent as within
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external SR. The percentage of those who agreed with the statements in some items decreased (QB:12, QD:
26, 29, 31), while in others increased (QA: 4, QB:12, QC:18).

Introjected Self-Regulation, 2014

Item
number QA1 QA4 QB10 QB12 QC17 QC18 QD26 QD29 QD31
Mean 2.53 2.44 2.80 2.37 2.19 2.35 2.66 2.80 3.12
‘ég&:i; 45.76% | 53.85% | 35.59% | 59.32% | 61.02% | 55.08% | 36.75% | 37.61% | 19.49%
Disagree 0 0 0 0 0 0 0 0, o
1&2) 54.24% | 46.15% | 64.41% | 40.68% | 38.98% | 44.92% | 63.25% | 62.39% | 80.51%
INTROJECTED SELFSELF-REGULATION , 2014 CONTROLLED
Respondent answers in %
Q/Item Item content Agree Disagree
Number
QA:1 Because [ want the teacher to think I am a good student. 45.76% 54.24%
QA: 4 Because [ will feel bad about myself if I don’t do it. 53.85% 46.15%
QB: 10 Because I want the teacher to think I am a good student. 35.59% 64.41%
QB: 12 Because I will be ashamed of myself if I didn’t get done. 59.32% 40.68%
QC: 17 Because I want the other students to think I’'m smart. 61.02% 38.98%
QC: 18 Because I feel ashamed of myself when I don’t try. 55.08% 44.92%
QD: 26 So my teacher will think [ am a good student. 36.75% 63.25%
QD: 29 Because I'll feel really bad about myself if I don’t do 37.61% 62.39%
well.
QD: 31 Because I will feel really proud of myself if I do well. 19.49% 80.51%

Note: Introjected self-regulation, 2014.The preliminary findings within introjected SR revealed that while
in 2011, 78.62% of the respondents agreed with the item QA: 1 ‘Because I want the teacher to think I am
a good student’ (the item was concerned with the reason why students do their homework in English, the
number of respondents who agreed with the same item was 19.49%. This example indicates that the
students became less teacher-dependent over time. Another example, however, demonstrates the opposite
tendency. If we compare the results of item QB: 12, one of the responses to the question “Why do I work on
my class work in English classes’ in 2011 (38.78% of those who agreed with the item) and responses to the
same item in 2014 (59.32%), we can suggest that in this specific area (feeling guilt) the number of students
increased. Nevertheless, the majority of the participants disagreed with Sitems out of 8. This may suggest
that most final-year students moved away from the controlled types of self-regulation.
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Appendix 18: SRQ-A, 2014. Summary (agree/disagree dichotomy) of each SR type (ctnd)

Identified Self-Regulation

Item

S QA5 QAS QB11 [0):303 QC21 QC23 QD30
Mean 3.19 2.52 3.50 2.82 3.12 2.69 3.01
Agree 0 0 0 0 0, 0 0
Ol 19.13% 49.15% | 5.93% | 35.59% | 22.03% | 42.37% | 27.97%

D(‘i‘;‘&g;;e 80.87% 50.85% | 94.07% | 64.41% | 77.97% | 57.63% | 72.03%

Note: As far as autonomous self-regulation is concerned, comparative analysis of the identified (partly
autonomous) and intrinsic (autonomous) SR types between SRQ-A, 2011 and 2014 brought findings which
revealed a dramatic fall of the percentage of those who agreed with items within identified self-regulation
(see Tables..., also Tables.....in Chapter...). This indicated that the majority of the observed population
changed their opinions within this self-regulation type. For example, almost 90 % of learners believed that
they worked in English classes because they wanted to learn new things (QB; 11), while in 2014, only 6%
of the respondents agreed with this item. Most items in identified SR were concerned with importance to
students either to work in English classes or to face challenges in learning English. At this phase of the
analysis, it was difficult to specify in what direction the participants were moving (towards or against
autonomy). According to the Self-Determination theory and Deci and Ryan’s continuum, identified SR was
only partly autonomous and still belonged to extrinsic motivation.

Identified self-regulation

IDENTIFIED SELF-REGULATION: AUTONOMOUS

(weak form)
Respondent answers in %

Q/Item Item content Agree Disagree

Number

QA:5 Because I want to understand the subject. 19.13% 80.87%

QA: 8 Because it’s important to me to do my homework. 49.15% 50.85%

QB: 11 Because I want to learn new things. 5.93% 94.07%

QB: 16 Because it is important to me to work on my classwork. 35.59% 64.41%

QC: 21 To find out if I’'m right or wrong. 22.03% 77.97%

QC: 23 Because it is important to me to try to answer hard | 42.37% 57.63%
questions in class.

QD: 30 Because it is important to me to try to do well in English | 27.97% 72.03%
classes.

Note: Identified self-regulation, 2014.The results within identified SR above show that neither of items
resulted in high percentage among those who agreed with them (the lowest result was 5.93% and the
highest 49.15%). Therefore the overall findings revealed that English as a subject was not a matter of
importance to most final-year students. Moreover, their beliefs regarding identified self-regulation became
lower compared with the SRQ-A findings in 2011).

Somewhat contradictive results were found within intrinsic SR. The results within some items in 2014
remained almost the same as in 2011. Approximately half of the participants agreed and half disagreed with
items QB: 15, QC: 19, 22 in both 2011 and 2014.
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Appendix 18: SRQ-A, 2014. Summary (agree/disagree dichotomy) of each SR type (ctnd)

Intrinsic self-regulation, 2014

Intrinsic Self-Regulation

Item

S ber QA3 QA7 QB13 QB15 QC19 QC22 QD27
Mean 1.83 1.73 2.26 2.42 2.44 2.31 2.60
Agree 77.97% 85.59% 60.17% | 49.15% | 53.39% | 59.32% | 42.37%
(3&4) . 0 . 0 . 0 . 0 . 0 . 0 . 0

D(‘ii‘&g;)ee 22.03% 14.41% 30.83% | 50.85% | 46.61% | 40.68% | 57.63%

INTRINSIC SELF-REGULATION

(strong form)
Respondent answers in %

AUTONOMOUS

Q/Item Item content Agree Disagree
Number

QA:3 Because it’s fun. 77.97% 22.03%
QA: 7 Because I enjoy doing my homework. 85.59% 14.41%
QB: 13 Because it’s fun. 60.17% 39.83%
QB: 15 Because I enjoy doing my classwork. 49.15% 50.85%
QC: 19 Because I enjoy answering hard questions. 53.39% 46.61%
QC: 22 Because it’s fun to answer hard questions. 59.32% 40.68%
QD: 27 Because I enjoy doing well in my English classes. 42.37% 57.63%

Note: Surprisingly, 77.97% in QA: 3 and 85.59% in QA: 7 responded that they enjoyed doing homework
in English (2014) compared with 10.88% in QA: 3 and 19.18% in QA: 7 in 2011. All the items within
intrinsic self-regulation were concerned with enjoyment and personal interest in learning English.
Nevertheless, while most responses in 2014 either changed in favour of intrinsic motivation, in one item
(QC: 27) the percentage of respondents who agreed with this item (74.15% in 2011) fell to 42.37% in 2014.
Given that this item was concerned with high degree of self-efficacy which is not generally typical of
secondary school students, this result is understandable and logical.

39




Appendices — PhD dissertation, Charles University in Prague I. Minakova, 2016

Appendix 19: Academic Entry Test form (AET), 2011

ACADEMIC ENTRY TEST (AET), 2011 for the first-year students
Name Class Date-——----———----
------ he from Germany? a)ls b) Are c) Am d) Does

She ------- him the car. a) helped b)sold c¢)carried d)did

Az e are your parents?’ a) What b) Who c¢) When d) Where

B: ‘They are at home’.

This is my teacher.
----------- John. a) He named b) His name is c¢) His name d) Named him

A: ‘Are you OK?”’

B: ¢ ———-- ’ a) Thank you b) And you? c¢) How are you? d) Yes. Thanks.
----------- you smoke? a) Are  b) Do c)ls d) Does

The film ---—---- at 9. a) ends b)over c¢) finish d)closes

Where ---------- my money? a) be b) are c)is d) much

He can swim. --—----- he? a) doesn’t b)does c¢)can’t d)can

----- to get the train or the bus? a) Are you going b) You go c) Do you go

d) You are going
There wasn’t ------- in the garden. a) nobody b) somebody c) anybody d) people
How much --------- ? a)isit b) youhave c)you are having d)itis
I can see him now. He------ the paper. a) is reading b) has read c) reads d) reading
I want --—---- that film. a)see b)tosee c)seeing d)saw
How ------- help? a)canl b)Ican ¢)Iwill d) can I do
How much money ------- you? a) he gave b) did he give c) he gives d) gave he
She never -------- the teacher. a) listens b) listen  c¢) is listening d) listens to
------- play golf? a) Does she b) Is she ¢) She is d) She does
She is ------- home. a) in b) --- c)on d) at
Jane is -—--—--—-—- that Judith. a) more pretty b) much pretty c) prettier d) more prettier
I usually -------- to the station. a) drives b) am driving c) was driving d) drive
She has --------- money in the bank. a) some of b) many of c)alotof d)alot
I don’t eat much ------- . a) apples b) meat c¢) biscuits d) oranges
Let’s go home. I ----—---- tired. a) am getting b) get c¢) have d)am having

‘That’s my jacket,’ said Keith.
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¢ Which one is ------- ? a) of you b)yours c)your d)toyou

The camera ---------—--- my friend. a)belongs b) comes to c¢)isto d) belongs to

My sister is ------- me. a) oldest than b) older then c) older than d) as older as

A: ‘I don’t have the money.’

B: ‘Oh. -——-—-- . a) I’ll pay b) I pay c) I buy d) I will buy

I hope -———-- him. a) to meeting b) meet c) tomeet d) meeting
Where ------- to school? a)didyougo b)didyou c)areyou d)were you

I listen --------- every morning. a) the radio b) on the radio c) to the radio d) in the radio
I him since Monday. a) am not seeing b) haven’t seen c) wasn’t seeing

d) won’t see
Did they -------- to Brighton? a) gone  b) went c) go d) been

The car hit him while he----- the other way.a) looked b)was looking c)was seeing d)
goes

A: ‘What’s up? B: ¢-------—--- > a) It has nothing b) No. nothing c) Nothing

d) None

We’ve only got a ——---——- food. I hope it’s enough. a) little of b) few c) little d) few
of

I my letters yet.  a) haven’t written b) wrote c¢) have written d) will be
written

He is ------—-- young to get married. a)such b)sucha c)soa d) too

AET 2011 in %

12

10

W AET 2011in %

0 IHIIIIWIII II\IIIIH

29323538414447505356596265687174778083868992

Note: Data distribution of the students’ scores in AET, 2011
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Appendix 20: AET 2011 scores (D1A & D1B)

AET 2011
D1A D1B
Correct Correct

Num. | Name | Answers | Final % Num. | Name | Answers | Final %
1 LK 20 53% 1 JH 30 79%
2 JL 17 45% 2 VK 30 79%
3 DF 19 50% 3 RT 28 74%
4 JK 20 53% 4 RV 26 68%
5 DM 15 39% 5 JO 25 66%
6 MH 29 76% 6 MP 25 66%
7 TK 26 68% 7 VKo 23 61%
8 JB 31 82% 8 VP 23 61%
9 PK 15 39% 9 AR 23 61%
10 DK 21 55% 10 ™ 22 58%
11 VB 27 71% 11 AK 21 55%
12 JK 19 50% 12 LsC 20 53%
13 JR 17 45% 13 PH 20 53%
14 JS 25 66% 14 1P 20 53%
15 OP 28 74% 15 MS 20 53%
16 JSe 17 45% 16 AT 20 53%
17 JW 15 39% 17 FCh 19 50%
18 AP 23 61% 18 LK 19 50%
19 MS 35 92% 19 LKa 18 47%
20 JTr 17 45% 20 JP 17 45%
21 MR 23 61% 21 TKa 16 42%
22 JP 17 45% 22 MS 16 42%
23 TV 32 84% 23 MV 16 42%
24 vV 19 50% 24 PJ 15 39%
25 DV 15 39%

26 | DS 13 34%

27 | MS 11 29%

Note: D1A and D1B (authentic coding of the observed classes).
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Appendix 21: AET 2011 results (D1C & D1D)

AET 2011
D1C D1D
Correct | Final Correct | Final
Num. | Name | Answers % Num. | Name |Answers %
1 PV 19 50% 1 DL 21 55%
2 EK 21 55% 2 DV 20 53%
3 AS 22 58% 3 DR 22 58%
4 ToK 25 66% 4 BZ 21 55%
5 AS 24 63% 5 JH 27 71%
6 DR 29 76% 6 PP 18 47%
7 DP 29 76% 7 oT 18 47%
8 MP 25 66% 8 JS 30 79%
9 JP 19 50% 9 TZ 24 63%
10 PM 18 47% 10 PT 18 47%
11 IS 25 66% 11 VB 24 63%
12 TP 17 45% 12 FK 14 37%
13 JS 32 84% 13 MJ 16 42%
14 LB 34 89% 14 JS 21 55%
15 FH 28 74% 15 AK 26 68%
16 | MC 23 61% 16 AZ 17 45%
17 LK 22 58% 17 DF 23 61%
18 MH 19 50% 18 MK 17 45%
19 DB 19 50% 19 JU 35 92%
20 PK 19 50% 20 JD 23 61%
21 IC 18 47% 21 K 21 55%
22 KK 15 39% 22 T 20 53%
23 LH 14 37% 23 0] 34 89%
24 VB 14 37% 24 JH 20 53%
25 DM 11 29% 25 PA 30 79%
26 JB 11 29% 26 LH 20 53%
27 JA 17 45%

Note: D1C and D1D (authentic coding of the observed classes).
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Appendix 22: AET 2011 results (D1E & DPE1)

AET 2011
D1E DPE1

Correct | Final Correct | Final
Num. | Name | Answers % Num. | Name | Answers %
1 FCz 28 74% 1 ES 28 74%
2 LC 21 55% 2 PV 27 71%
3 EU 31 82% 3 MR 24 63%
4 DKK 19 50% 4 JR 15 39%
5 KK 28 74% 5 ZT 17 45%
6 LK 27 71% 6 RR 23 61%
7 SM 19 50% 7 JL 7 18%
8 M 21 55% 8 \y4 18 47%
9 AN 25 66% 9 JK 21 55%
10 ™ 20 53% 10 v 25 66%
11 KM 24 63% 11 MK 13 34%
12 P 18 47% 12 DK 8 21%
13 NP 33 87% 13 IC 13 34%
14 KP 21 55% 14 MD 13 34%
15 MS 35 92% 15 | MM 22 58%
16 DS 24 63% 16 SK 25 66%
17 DS 32 84% 17 LG 14 37%
18 PS 25 66% 18 JK 16 42%
19 DV 31 82% 19 NC 11 29%
20 SV 25 66% 20 FD 31 82%
21 AW 25 66% 21 S 27 71%
22 JS 25 66%
23 DS 24 63%
24 TP 23 61%
25 JPr 20 53%
26 A[€] 17 45%
27 VK 15 39%
28 M 15 39%
29 DP 13 34%
30 A\ 13 34%
31 VH 12 32%
32 PK 8 21%

Note: D1E and DPE! (authentic coding of the observed classes).
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Appendix 23: The Pearson product-moment correlation coefficient computations,
2011

AET & SRQ-A, 2011(N=88)

AET 2011 (%)
68 2.33 2.44 3.00 2.57
61 1.89 222 3.43 3.00
53 2.89 2.67 3.00 243
53 2.00 2.00 2.57 2.00
58 2.89 222 3.29 2.00
29 3.11 2.78 3.29 2.86
45 3.11 3.11 3.57 2.29
79 2.33 2.78 3.29 2.29
47 2.56 2.33 2.86 2.57
39 2.11 2.67 3.29 2.57
47 3.22 2.89 3.14 2.71
74 3.00 2.78 3.29 2.71
53 3.44 333 3.57 2.71
42 3.44 333 3.71 343
42 3.33 3.11 3.29 2.71
50 3.78 3.67 3.86 2.14
66 3.11 2.89 3.00 2.29
53 2.00 1.25 3.29 2.29
53 3.44 2.78 3.57 2.57
79 2.78 2.11 2.57 2.00
61 3.00 3.00 3.00 243
61 3.11 222 2.57 2.14
55 2.78 2.33 3.29 2.00
47 3.44 2.89 3.43 2.57
66 2.78 3.44 2.43 243
66 3.67 333 3.43 2.00
45 3.00 2.56 3.86 2.86
66 222 2.00 3.29 1.14
76 1.67 3.11 3.14 2.71
84 2.56 1.56 1.71 1.43
76 3.22 2.89 3.43 2.29
55 2.78 2.89 3.14 2.71
50 3.11 3.67 3.57 2.14
58 3.33 2.89 3.71 2.29
63 2.78 3.00 3.00 2.29
58 2.78 222 3.14 2.29
39 3.67 3.44 3.86 2.71
37 2.56 2.78 3.29 2.29
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47 3.11 3.11 3.00 2.71
AET 2011 (%) Introjected Identified Intrinsic
50 3.00 2.78 2.57 3.00
74 2.78 1.78 1.57 2.00
89 4.00 2.89 2.00 1.43
79 2.89 3.00 3.00 2.29
92 2.67 3.33 2.71 2.86
53 2.78 2.56 3.14 2.29
45 3.44 3.56 3.43 2.14
61 2.00 244 3.00 243
89 2.00 2.00 2.29 1.71
53 3.56 2.89 3.14 2.43
45 2.44 3.00 3.29 2.57
53 2.67 2.11 1.86 1.29
55 3.00 3.56 3.86 2.14
84 2.67 2.56 3.43 2.29
74 2.56 244 3.29 2.00
87 2.00 2.56 3.14 2.14
53 2.89 3.00 3.57 243
55 2.89 2.56 3.86 1.86
66 3.89 3.67 3.57 3.00
50 2.78 3.13 3.57 2.00
82 3.22 2.33 2.14 2.00
47 2.44 2.56 3.00 2.57
71 1.11 1.11 1.14 1.43
82 3.00 3.00 3.71 3.14
92 3.67 2.89 3.00 243
74 2.44 2.11 3.29 2.14
63 2.33 2.00 2.00 2.00
55 2.89 3.33 3.00 243
50 3.33 3.22 3.14 1.71
66 2.78 2.56 3.43 1.71
55 3.11 3.00 3.14 2.14
61 2.78 3.00 2.14 1.57
66 3.11 3.00 3.00 2.00
71 3.11 2.89 3.57 2.86
34 3.44 3.33 3.57 2.86
63 3.11 3.00 3.00 1.71
74 3.00 3.33 4.00 2.14
53 3.44 3.11 3.57 2.57
37 3.22 3.00 3.29 3.00
47 2.56 2.56 3.29 2.71
55 3.33 2.88 3.29 1.86
47 3.11 3.00 3.29 3.14
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63 2.78 2.78 2.71 2.14
AET 2011 (%) Introjected Identified  Intrinsic

45 3.44 3.22 3.57 2.14
47 3.89 3.44 3.00 1.57
55 3.44 2.89 3.71 2.71
71 3.33 2.89 3.43 2.71
68 3.56 3.33 3.43 2.57
79 3.33 3.33 3.71 3.00

Pearson

correlation

coefficient -0.20 -0.24 -0.34 -0.26

Note: The Pearson product-moment correlation coefficient (2011) computations revealed a negative linear
relationship between the scores in four types of learners’ self-regulation (external, introjected, identified
and intrinsic) in SRQ-A* and academic scores in AET** (2011) at a 5% significance level.

*SRQ-A: Self-Regulation Questionnaire — Academic

**AET: Academic Entry Test
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Appendix 24: The Pearson product-moment correlation coefficient computations,
2014

AET & SRQ-A, 2014 (N=98)

MDT 2014 (%) Introjected Identified = Intrinsic
56 2.22 2.67 2.43 2.00
63 3.33 3.00 3.86 3.29
78 2.44 2.56 2.86 2.71
76 2.78 3.22 343 2.29
67 2.89 2.11 3.00 1.71
83 2.89 2.56 3.57 2.29
87 3.22 343 2.71 2.43
57 2.44 2.11 2.00 1.00
37 2.44 2.00 2.43 1.57
56 1.56 1.56 1.57 1.00
62 2.67 3.11 3.43 2.86
54 2.67 2.67 3.14 1.86
75 1.33 1.67 3.14 1.86
52 1.89 2.22 3.17 2.29
67 2.67 3.11 3.29 2.86
73 2.89 2.33 343 2.43
60 2.56 2.56 3.00 2.43
75 2.67 2.56 3.29 2.86
87 2.11 2.56 2.57 2.14
56 3.00 3.33 3.57 1.86
75 2.22 3.00 3.71 2.71
98 2.56 3.00 3.00 2.57
81 3.33 3.56 3.57 2.71
79 2.78 3.00 3.71 2.71
86 2.11 2.00 343 3.14
83 2.33 2.67 3.29 2.71
76 2.44 3.56 3.71 3.14
76 2.78 2.89 2.71 2.29
87 1.78 2.44 3.29 3.00
92 1.33 1.11 1.86 1.57
84 3.00 3.22 3.29 1.71
92 3.56 3.00 2.86 1.86
76 2.00 2.78 3.86 2.71
49 2.75 3.22 2.43 1.29
83 2.44 2.44 3.00 2.86
60 2.56 2.67 2.71 2.29

100 1.78 2.44 2.71 2.43
90 2.56 2.11 3.14 1.57
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71 3.22 3.22 3.00 2.43
MDT 2014 (%) Introjected Identified = Intrinsic
75 2.56 2.89 3.29 2.43
67 3.00 3.56 2.86 1.71
55 2.67 2.00 2.43 2.43
70 2.44 2.33 2.71 2.14
67 3.00 3.22 3.86 1.86
73 1.89 1.44 3.14 2.71
79 1.44 2.56 3.86 2.71
76 2.00 2.67 3.29 1.86
86 1.56 1.89 3.00 1.14
87 3.11 2.44 2.57 2.71
90 2.11 2.00 2.71 2.14
63 2.44 2.11 3.57 2.29
65 3.33 3.22 3.00 1.57
83 1.67 2.33 3.14 3.86
89 2.33 2.22 1.86 2.14
68 2.33 2.44 3.71 2.00
73 2.89 3.33 3.57 2.43
92 3.11 3.67 3.29 3.14
63 2.89 3.11 3.14 1.86
48 2.89 3.11 2.43 1.00
71 2.33 1.78 2.17 2.29
62 2.11 1.89 2.29 1.57
63 1.89 2.67 3.00 2.00
90 2.78 3.00 2.71 2.57
81 2.13 2.22 3.43 2.57
56 2.67 3.11 3.71 2.14
79 2.44 2.11 2.29 2.43
63 2.33 2.56 3.29 2.71
92 2.33 1.89 2.43 1.86
48 2.89 2.33 3.00 2.00
71 3.11 2.89 3.57 3.00
52 3.11 3.11 2.71 2.14
86 3.22 3.67 3.71 2.14
59 3.11 3.00 3.43 1.86
86 3.56 3.67 3.57 3.00
68 222 2.44 2.86 2.43
73 3.33 1.89 2.00 2.00
97 1.78 2.33 3.14 2.43
67 2.44 2.11 2.14 1.43
79 2.78 2.89 271 2.14
52 3.11 2.44 2.43 2.43
84 2.78 2.33 2.29 1.29
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75 2.11 2.22 2.57 1.71
MDT 2014 (%) Introjected | Identified = Intrinsic

94 2.44 2.56 243 2.14
84 2.56 3.44 3.43 2.00
84 1.67 2.11 2.00 1.71
78 2.78 2.67 2.50 1.71
51 2.33 2.33 2.43 1.57
80 2.44 2.44 2.86 2.29
68 2.56 2.44 3.00 2.29
64 2.78 3.00 3.57 2.43
85 1.78 3.11 3.86 3.29
68 222 2.11 3.43 1.43
65 2.11 1.89 2.43 2.00
60 2.33 2.56 2.86 2.86
60 2.67 2.11 2.00 1.00
53 2.89 2.22 3.86 3.14
98 2.67 1.89 2.57 3.14
72 2.67 2.00 3.14 1.71

Pearson

correlation

coefficient -0.15 0.01 0.05 0.30

Note: The Pearson product-moment correlation coefficient (2014) computations revealed that there was a
positive relationship between the scores in the intrinsic self-regulation scores in SRQ-A, 2014* and
academic scores in MDT** 2014. The test results revealed no correlation between three other self-
regulation types (external, introjected and identified) with academic scores in 2014.

*SRQ-A: Self-Regulation Questionnaire - Academic

**MDT: Mock Didactic Test
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Appendix 25: Wilcoxon two-sample Test No. 1, 2011. Treatment Group assienment

Computations of Wilcoxon two-sample test statistic, 2011

Treatment group (TG)

Intrinsic

DPE1 DPE1

DL1 score rank score rank DL1 score rank score rank
2.14 1.50 2.14 1.50 1.71 3.50 1.57 1.00
2.43 3.00 2.71 4.50 2.00 8.50 1.71 3.50
2.71 4.50 3.00 8.00 2.14 11.00 1.71 3.50
3.00 8.00 3.00 8.00 2.14 11.00 1.71 3.50
3.00 8.00 3.00 8.00 2.29 13.00 1.86 6.50
3.14 12.00 3.14 12.00 2.43 14.50 1.86 6.50
3.14 12.00 3.43 16.00 243 14.50 2.00 8.50
3.29 14.00 3.43 16.00 2.57 16.50 2.14 11.00
3.43 16.00 3.57 20.50 2.71 18.50 2.57 16.50
3.57 20.50 3.57 20.50 2.71 18.50 2.86 22.00
3.57 20.50 3.57 20.50 2.86 22.00 2.86 22.00
3.71 25.00 3.57 20.50 2.86 22.00 2.86 22.00
3.71 25.00 3.71 25.00 3.00 25.50 3.14 27.00
4.00 27.00 3.00 25.50

Tx (sum) 197.00 | Ty (sum) 181.00 Tx (sum) 224.50 | Ty (sum) 153.5

m 14.00 | n 13.00 m 14.00 | n 13.00

Ux 90.00 | Uy 92.00 Ux 62.50 | Uy 119.50

Test Test

statistic 90.00 statistic 62.50

Note:

(1) Wilcoxon two-sample test is sometimes referred to as Wilcoxon-Mann-Whitney test (Sheskin, 2003,

2005).

(2) Only two self-regulation types were observed in the quasi-experiment: (1) identified SR and intrinsic SR
since only these types are considered autonomous.
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Appendix 26: Kruskal-Wallis Test No. 1, 2011. Control Group assienment

Attachment A:

Computations of Kruskal-Wallis test statistic No. 1, 2011
Control Group (CG)

Identified Self- Regulation

Identified ‘

52

D1B score rank | D1C score | rank | D1D score | rank | D1E score | rank | D1A score | rank | D1mix score | rank
2.57 12 1.57 2 1.86 5 1.14 1 2.57 12 2.29 8.5
2.57 12 1.71 3.5 2.29 8.5 1.71 3.5 2.71 18 3.00 315
2.57 12 200 | 6.5 2.71 18 2.00 6.5 2.71 18 3.14 44.5
2.86 22.5 2.57 12 3.00 | 315 3.00 | 315 2.71 18 3.14 44.5
3.00 315 2.86 | 225 3.00 | 315 3.00| 315 2.71 18 3.17 50
3.00 315 3.00 | 315 3.14 | 445 3.00 | 315 2.71 18 3.29 65
3.00 315 3.14 | 445 3.14 | 445 3.00| 315 2.71 18 3.29 65
3.14 44.5 3.29 65 3.29 65 3.00| 315 3.00| 315 3.29 65
3.29 65 3.29 65 3.29 65 3.00| 315 3.00 | 315 3.29 65
3.29 65 3.43 85 3.29 65 3.14 | 445 3.00| 315 3.29 65
3.29 65 343 85 3.29 65 3.14 | 445 3.14 | 445 3.29 65
3.29 65 3.43 85 3.29 65 3.29 65 3.14 | 445 3.29 65
3.29 65 3.57 | 955 3.29 65 3.29 65 3.29 65 3.29 65
3.43 85 371 | 105 3.29 65 3.29 65 3.29 65 3.29 65
3.57 95.5 3.86 | 114 343 85 3.43 85 3.43 85 3.29 65
3.57 95.5 3.86 | 114 343 85 357 | 955 3.43 85 343 85
3.57 95.5 343 85 357 | 955 357 955 3.57 95.5
3.71 105 357 955 3.71 105 3.71 105 3.71 105
3.86 114 357 955 3.71 105 3.71 105 3.71 105
3.71 105 3.86 114 3.86 114 3.86 114.114
4.00 | 119.5 3.86 114 3.86 114
4.00 | 119.5 3.86 114
T, (sum) 1113 | T, (sum) 936 | T; (sum) | 1189.5 | T4 (sum) | 1203.5 | Ts (sum) | 1256.5 | T (sum) 1561.614
n; 19 | n, 16 | n3 20 | ng 21 | ns 22 | ng 22
Test criterion G 2.523
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Appendix 26: Kruskal-Wallis Test No. 1, 2011. Control Group assignment (continued)

Attachment B:

Computations of Kruskal-Wallis test statistic No.1, 2011

Control Group (CG)

Intrinsic Self-Regulation

Intrinsic ‘

D1C D1D D1A D1mix
D1B score rank score rank | score rank | DIE score | rank | score rank score rank
2.00 32|1.14 3[11.29 5.5 1.14 3.0 1.00 1.0 1.14 3.0
2.00 32143 9.511.57 13.5 1.29 5.5 1.57 13.5 2.00 32.0
2.00 32143 9.5]1.71 16.5 1.43 9.5 1.71 16.5 2.00 32.0
2.00 32| 1.86 21.5]1.86 21.5 1.43 9.5 1.71 16.5 2.00 32.0
2.14 44 12.00 32(2.14 44 1.43 9.5 1.86 21.5 2.00 32.0
2.14 44 12.00 3212.14 44 143 9.5 1.86 21.5 2.00 32.0
2.29 57.512.29 57.512.29 57.5 1.71 | 16.5 1.86 21.5 2.00 32.0
2.29 57.512.29 57.512.29 57.5 1.86 | 21.5 2.00 32.0 2.14 44.0
2.29 57.512.29 5751243 72 2.00 | 32.0 2.14 44.0 2.29 57.5
2.43 721229 57.5[243 72 2.00 | 32.0 2.14 44.0 2.29 57.5
2.57 83.5[2.43 72 2.57 83.5 2.14 | 440 2.29 57.5 2.29 57.5
2.57 83.5[2.57 83.5[2.57 83.5 2.14 | 44.0 2.29 57.5 2.29 57.5
2.57 83.5[2.71 95.512.57 83.5 2.17 | 49.0 2.43 72.0 2.43 72.0
2.71 95.5]2.71 9551271 95.5 229 | 575 2.57 83.5 2.43 72.0
2.71 95.512.86 106 | 2.71 95.5 243 | 72.0 2.57 83.5 2.43 72.0
2.71 95.513.00 111 | 2.86 106 243 | 72.0 2.71 95.5 2.43 72.0
2.71 95.5 3.00 111 243 | 72.0 2.71 95.5 2.71 95.5
3.00 111 3.14 114.5 243 | 72.0 2.71 95.5 2.86 106.0
3.43 117.5 3.43 117.5 2.57 | 835 2.71 95.5 2.86 106.0
3.57 119 3.14 | 11455 2.71 95.5 2.86 106.0
4.00 | 120.0 2.86 106.0 2.86 106.0
3.14 114.5 3.14 114.5
1321. Ts 1413.
T, (sum) 5| T, (sum) 901 | (sum) 5| Ts(sum) | 949.0 | Ts (sum) | 1284.0 | T¢ (sum) 1391.0
n; 19 |n, 16 | n3 20 | n4 21 | ns 22 | ng 22
Test
criterion G 7.516

Note: Only two self-regulation types were observed in the quasi-experiment: (1) Identified SR and Intrinsic
SR since these types are considered autonomous.
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Appendix 27: Wilcoxon two-sample Test No. 2. 2014. Treatment Group verification

Computations of Wilcoxon two-sample test statistic No.2 (2014).Homogeneity

Treatment group (TG)

Intrinsic

DPE4 DPE4
DL4 score| rank score rank DL4 score | rank score rank
2.57 2.00 2.43 1.00 1.86 2.00 1.71 1.00
2.71 3.50 2.71 3.50 2.14 4.00 2.00 3.00
3.00 7.00 2.86 5.00 2.29 6.50 2.29 6.50
3.00 7.00 3.00 7.00 2.29 6.50 2.29 6.50
3.17 9.00 3.43 14.00 2.43 10.00 2.43 10.00
3.29 11.00 3.57 17.00 2.43 10.00 2.57 12.50
3.29 11.00 3.71 20.50 2.57 12.50 2.71 16.00
3.29 11.00 3.86 23.50 2.71 16.00 3.29 13.00
3.43 14.00 3.86 23.50 2.71 16.00 3.43 24.00
3.43 14.00 2.71 16.00
3.57 17.00 2.71 16.00
3.57 17.00 2.86 19.50
3.71 20.50 2.86 19.50
3.71 20.50 3.14 21.50
3.71 20.50 3.14 21.50
Tx (sum) 185.00 | Ty (sum) 115.00 Tx (sum) 197.50 | Ty (sum) 92.50
m 15.00 | n 9.00 m 15.00 | n 9.00
Ux 70.00 | Uy 65.00 Ux 57.50 | Uy 87.50
Test Test
statistic 65.00 statistic 57.50

Note: Due to the changes occurred over time, it was necessary to verify the homogeneity of the observed

groups again.
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Appendix 28: Kruskal-Wallis Test No. 2, 2014. Control Group verification

Attachment A:

Computation of Kruskal-Wallis test statistic No. 2, 2014. Homogeneity

Control group (CG)

Identified Self-Regulation

Identified |

55

DPL4mix score | rank DE4 score | rank DMS4 score | rank DZ4 score | rank DZ4 score | rank
1.57 1 1.86 2.5 2.17 2.00 5.5 2.00 5.5
1.86 2.5 243 22 2.29 14 2.00 5.5 2.43 22
2.00 5.5 243 22 2.29 14 2.14 9 2.43 22
2.14 9 2.57 31 2.29 14 2.14 9 2.57 31
2.43 22 2.71 37.5 243 22 2.29 14 2.57 31
2.43 22 2.71 37.5 2.43 22 2.29 14 2.86 44.5
2.71 37.5 2.86 44.5 2.57 31 243 22 2.86 44.5
2.71 37.5 3.00 52 2.71 37.5 2.43 22 3.00 52
2.86 44.5 3.00 52 2.71 37.5 243 22 3.00 52
2.86 44.5 3.00 52 2.86 44.5 2.50 28 3.14 61
3.00 52 3.14 61 3.00 52 2.57 31 3.43 76
3.00 52 3.14 61 3.00 52 2.71 37.5 3.57 81.5
3.14 61 3.29 69 3.14 61 2.71 37.5 3.86 91.5
3.14 61 3.29 69 3.14 61 3.14 61 3.86 91.5
3.14 61 343 76 3.29 69 343 76
3.29 69 3.57 81.5 3.29 69 3.57 81.5
3.29 69 3.86 91.5 3.29 69
343 76 3.86 91.5 343 76
343 76 343 76
3.86 91.5 3.57 81.5
3.86 91.5 3.57 81.5
3.57 81.5
3.71 87
3.71 87
3.71 87
T, (sum) 986 | T, (sum) 953.5 | T; (sum) 1327 | T4 (sum) 475.5 | T5 (sum) 706
n; 21 | n, 18 | n3 25 | ny 16 | ng 14
Test statistic G 6.568
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Appendix 28: Kruskal-Wallis Test No. 2, 2014. Control Group verification (continued)

Attachment B:
Computations of Kruskal-Wallis test statistic No. 2, 2014

Control group (CG)

Intrinsic Self-Regulation

Intrinsic ‘
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DPL4mix score | rank DEA4 score | rank DMS4 score | rank DZA4 score | rank DZ4 score | rank
1.00 2.5 1.14 5.5 1.00 2.5 1.14 5.5 1.00 2.5
1.00 2.5 1.57 18 1.57 18 1.29 8 1.43 11.5
1.29 8 1.71 25.5 1.86 335 1.29 8 1.57 18
1.43 11.5 1.86 335 1.86 335 1.43 11.5 1.57 18
1.57 18 1.86 33.5 1.86 33.5 1.43 11.5 1.71 25.5
1.57 18 1.86 335 1.86 335 1.57 18 2.00 41.5
1.57 18 2.14 49 2.00 41.5 1.71 25.5 2.29 56.5
1.57 18 2.14 49 2.00 41.5 1.71 25.5 2.29 56.5
1.71 25.5 2.14 49 2.00 41.5 1.71 25.5 2.43 65.5
1.86 33.5 2.29 56.5 2.14 49 2.00 41.5 2.57 73.5
1.86 33.5 2.43 65.5 2.14 49 2.00 41.5 2.86 82.5
1.86 33.5 2.43 65.5 2.14 49 2.14 49 3.14 89
2.29 56.5 2.43 65.5 2.14 49 2.14 49 3.14 89
2.29 56.5 2.71 78 2.29 56.5 2.43 65.5 3.29 91
2.43 65.5 2.71 78 2.43 65.5 2.43 65.5
2.71 78 2.71 78 243 65.5 2.43 65.5
2.86 82.5 3.71 92.5 243 65.5
2.86 82.5 3.86 94 243 65.5
2.86 82.5 2.57 73.5
3.00 86 2.57 73.5
3.71 92.5 2.57 73.5
2.71 78
3.00 86
3.00 86
3.14 89
T, (sum) 905 | T, (sum) 970 | T5 (sum) 1353 | T4 (sum) 516.5 | T5 (sum) 720.5
n; 21 | n, 18 | n3 25 | ny 16 | ng 14
Test statistic G 8.282
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Appendix 29: Wilcoxon two-sample Test No. 3. Homogeneity of the TG (AET, 2011)

Computations of the Wilcoxon two-sample test statistic No. 3, 2011

Treatment Group: AET, 2011

AET/2011
DPE1
DL1 score rank score rank
391,00 55 5,5
502,50 61 7,5
502,50 61 7,5
5314,00 63 9,5
555,50 66 12,5
6319,50 66 12,5
66112,50 66 12,5
74116,00 71 15
76117,00
79 118,00
82 119,00
92 120,00
Tx (sum) 127,50 Ty (sum) 82,5
M 12 | n 8
Ux 46,50 | Uy 49,5
Test statistic 46,50
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Appendix 30: Wilcoxon two-sample Test No. 4. Homogeneity of the TG, MDT, 2014

Computations of the Wilcoxon two-sample test statistic No. 4 (MDT, 2014)

Treatment group: MDT, 2014

MDT/2014
DL4 score rank DPE4 score rank

56 1,50 56 1,5
60 3,00 63 4
67 5,50 67 5,5
73 8,00 71 7
75 9,00 76 10,5
76 10,50 78 12
79 13,00 83 15,5
81 14,00 87 18,5
83 15,50
86 17,00
87 18,50
98 20,00

Tx (sum) 135,50 Ty (sum) 74,5

m 12| n 8

Ux 38,50 | Uy 57,5

Test statistic 38,50
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Appendix 31: Kruskal-Wallis Tests No. 3 & 4. Homogeneity of the CG (academic)

Attachment A: Computations of the Kruskal-Wallis test No.3

Control Group: AET, 2011

D1A scorefrank D1B score[rank D1Cscore rank D1D score rank D1Escore  |[rank DPE1 score frank
39 8 29 15 29 1,5 49 11,0 50 21,5
39 8| 45 13,5 37 5 45 13,5 53 26,5
45 135 47 17,5 45 135 47 17,5 55 31,5
61 38 47 17,5 47 17,5 53 26,5 55 31,5
61 38 53 26,5 50 21,5 53 26,5 55 31,5
68 47,5 53 26,5 50 215 55 315 63 42,0
84 57 58 34,5 50 21,5 63 42,0 66 45,0
92 61 61 38 58 34,5 68 47,5 71 49,0
61 38 66 45 79 54,5 74 51,0
61 38 74 51 89 59,5 82 56,0
66 45 76 53 87 58,0
74 51 89 59,5
79 54,5
T, (sum) 271{T, (sum) 402|T; (sum) 345(T, (sum) 330,0|Ts (sum) 443,5 |Tg (sum) 99,5
ng 8|n, 13[n, 12|n, 10[ns 11|ng 7
Test criterion G 9,818

Attachment B: Computations of the Kruskal-Wallis test No. 4
Control Group, MDT, 2014

DZ4 score|rank DE4 score [rank DL4 score rank DMS4score  [rank DZ4score  [rank DPE4 score [rank
53 3 55 5,5 49 2 48 1,0 59
60 12,5 63 17 60 12,5 55 5,5 79
04 20 63 17 76 34,5 56 75 83
05 21,5 67 235 83 40,5 59 10,5 84
05 21,5 67 23,5 84 42,5 62 14,0 94 54,0
87 43 71 27,5 87 43 03 17,0 97 55,0
9% 56 73 30 92 51,5 63 17,0
75 32,5 100 57 63 17,0
75 32,5 68 25,5
76 34,5 68 25,5
79 36,5 71 27,5
81 39 73 30,0
86 45 80 38,0
87 48 86 45,0
90 50 86 45,0
92 51,5
93 53,0
Ti (sum) 182,5(T, (sum) 462|T; (sum) 288,5|T, (sum) 430,5 [T (sum) 239,0 |Ts (sum) 50,5
ny 7|, 15[n, 8|n, 17ng 6[ng 4
Test criterion G 9,126
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Appendix 32: Wilcoxon matched-pairs test No. 1, TG - SRO-A, 2011 vs 2014

TG: Identified SR, 2011 vs Identified SR, 2014

Computations for time triangulation: SRQ-A, 2011 vs 2014 (TG)

2011 2014
Difference
Identified, in In ordinal
Difference, |ordinal Difference, position

Identified G DL [dentified position Identified, ABS | ABS Rank
3,00 3,43 0,43 -1,00 0,43 0,00
3,29 3,00 -0,29 -0,57 0,29 0,00
2,43 3,29 0,86 -0,57 0,86 0,14 1,5
3,14 2,57 -0,57 -0,43 0,57 0,14 1,5
3,57 3,57 0,00 -0,29 0,00 0,29 5
3,00 3,71 0,71 -0,29 0,71 0,29 5
2,71 3,00 0,29 -0,29 0,29 0,29 5
3,43 3,71 0,29 0,00 0,29 0,29 5
3,57 3,57 0,00 0,00 0,00 0,29 5
3,14 3,29 0,14 0,14 0,14 0,43 9
2,14 2,71 0,57 0,14 0,57 0,43 9
4,00 3,71 -0,29 0,29 0,29 0,43 9
3,71 3,43 -0,29 0,29 0,29 0,57| 12,5
3,71 3,29 -0,43 0,43 0,43 0,57 12,5
3,43 2,43 -1,00 0,43 1,00 0,57 12,5
3,14 3,86 0,71 0,57 0,71 0,57 12,5
2,14 2,86 0,71 0,57 0,71 0,71 16
3,00 3,43 0,43 0,71 0,43 0,71 16
3,57 3,00 -0,57 0,71 0,57 0,71 16
3,57 3,71 0,14 0,71 0,14 0,86 18
3,00 3,57 0,57 0,86 0,57 1,00 19

Sum of

negative 68

Sum of

positive 117

Test statistic

Uw 0,8853
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Appendix 32: Wilcoxon matched-pairs signed-ranks test No. 1, TG — SRQ-A, 2011 vs
2014 (continued)

Computations for time triangulation: SRQ-A, 2011 vs 2014 (TG)

TG: Intrinsic SR, 2011 vs Intrinsic SR, 2014

2011 2014
Difference,
Intrinsic, in In ordered
Difference, | ordered Diference, position
Intrinsic position Intrinsic ABS | ABS Rank

2,43 2,43 3,00 -1,14 3,00 0,00
2,57 2,43 3,29 -0,57 3,29 0,14 1
2,43 2,86 2,43 -0,29 2,43 0,29 5,5
2,71 2,14 3,14 -0,29 3,14 0,29 5,5
2,14 1,86 3,57 -0,29 3,57 0,29 5,5
2,29 2,71 3,00 -0,29 3,00 0,29 5,5
2,86 2,57 2,71 -0,14 2,71 0,29 5,5
2,86 3,14 3,43 0,00 3,43 0,29 5,5
3,00 2,71 3,57 0,29 3,57 0,29 5,5
1,71 2,86 3,14 0,29 3,14 0,29 5,5
2,00 2,29 2,14 0,29 2,14 0,43 11
2,14 2,71 4,00 0,29 4,00 0,43 11
2,71 3,14 3,71 0,43 3,71 0,43 11
3,00 2,71 3,71 0,43 3,71 0,57 14,5
1,71 2,00 3,43 0,43 3,43 0,57 14,5
2,14 3,29 3,14 0,57 3,14 0,57 14,5
1,57 2,71 2,14 0,57 2,14 0,57 14,5
2,00 2,29 3,00 0,57 3,00 1,14 18,5
2,86 1,71 0,00 1,14 0,00 1,14 18,5
2,86 3,43 3,57 1,14 3,57 1,14 18,5
1,71 2,29 3,00 1,14 3,00 1,14 18,5

Sum of

negative 56

Sum of

positive 154

Test statistic

Uw 1,8293
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Appendix 33: Wilcoxon matched-pairs test No. 2. CG - SRO-A., 2011 vs 2014

Computations for time triangulation: SRQ-A, 2011 vs 2014 (CG)

CG: Identified SR, 2011 vs Identified SR, 2014

2011 2014
Diference
Identified, In | Difference In ordered
Difference, |ordered Identified position,
Identified GG Identified | position ABS ABS Rank

3,43 2,57 0,86 -2,00 0,86 0,00
3,29 3,29 0,00 -1,57 0,00 0,00
3,29 2,71 0,58 -1,29 0,58 0,00
3,29 3,29 0,00 -0,72 0,00 0,00
2,86 2,43 0,43 -0,71 0,43 0,14 3
3,14 3,00 0,14 -0,57 0,14 0,14 3
3,29 2,43 0,86 -0,57 0,86 0,14 3
3,57 2,43 1,14 -0,57 1,14 0,14 3
3,71 3,00 0,71 -0,57 0,71 0,14 3

3 3,71 -0,71 -0,57 0,71 0,28 7
3,29 3,00 0,29 -0,57 0,29 0,28 7
2,57 2,29 0,28 -0,43 0,28 0,28 7
2,57 3,00 -0,43 -0,43 0,43 0,29 10,5
3,29 3,86 -0,57 -0,43 0,57 0,29 10,5
3,43 3,86 -0,43 -0,43 0,43 0,29 10,5
2,86 3,43 -0,57 -0,42 0,57 0,29 10,5
3,43 3,71 -0,28 -0,29 0,28 0,42 13,5
3,86 3,57 0,29 -0,28 0,29 0,42 13,5
3,43 2,57 0,86 -0,14 0,86 0,43 18
3,14 2,71 0,43 0,00 0,43 0,43 18
3,29 2,17 1,12 0,00 1,12 0,43 18
3,57 2,71 0,86 0,00 0,86 0,43 18
2,57 2,43 0,14 0,00 0,14 0,43 18
1,57 2,29 0,72 0,14 0,72 0,43 18

2 3,29 -1,29 0,14 1,29 0,43 18

3 3,29 -0,29 0,14 0,29 0,57 25
3,14 3,00 0,14 0,14 0,14 0,57 25
2,29 2,71 -0,42 0,28 0,42 0,57 25
3,43 3,43 0,00 0,28 0,00 0,57 25
3,29 3,29 0,00 0,29 0,00 0,57 25
3,86 2,43 1,43 0,29 1,43 0,57 25
3,43 3,14 0,29 0,29 0,29 0,57 25
3,29 1,86 1,43 0,42 1,43 0,58| 29,5
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3,14 3,57 -0,43 0,43 0,43 0,58 29,5
3,57 3,29 0,28 0,43 0,28 0,71 32
3,86 3,43 0,43 0,43 0,43 0,71 32
3,57 2,86 0,71 0,57 0,71 0,71 32
3,71 3,29 0,42 0,58 0,42 0,72 34
3,29 2,00 1,29 0,58 1,29 0,86 36,5
3,14 3,71 -0,57 0,71 0,57 0,86 36,5
1,14 3,14 -2,00 0,71 2,00 0,86 36,5
3,29 3,86 -0,57 0,86 0,57 0,86 36,5
3,57 3,00 0,57 0,86 0,57 1,12 39
3 1,86 1,14 0,86 1,14 1,14 40,5
2 3,57 -1,57 0,86 1,57 1,14 40,5
3,29 2,71 0,58 1,12 0,58 1,29 43
3,29 3,86 -0,57 1,14 0,57 1,29 43
3,57 2,14 1,43 1,14 1,43 1,29 43
3,29 3,43 -0,14 1,29 0,14 1,43 46
3,29 2,00 1,29 1,29 1,29 1,43 46
3,29 3,86 -0,57 1,43 0,57 1,43 46
2,71 2,57 0,14 1,43 0,14 1,57 48
3 3,43 -0,43 1,43 0,43 2,00 49
Sum of
negative 462
Sum of
positive 722,5
Test statistic
Uw 1,0942
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Appendix 33: Wilcoxon matched-pairs signed-ranks test No. 2, CG — SRQ-A, 2011 vs

2014 (continued)

Computations for time triangulation: SRQ-A, 2011 vs 2014 (CG)

CG: Intrinsic SR, 2011 vs Intrinsic SR, 2014

2011 2014
Difference, Difference, In ordered
Difference, Intrinsic, in Intrinsic position

Intrinsic ordered position | ABS ABS Rank

3 3,14 -0,14 -1,71 0,14 0,00

2 2,43 -0,43 -1,57 0,43 0,00
2,86 2,29 0,57 -1,28 0,57 0,14 3,5
2,29 3,00 -0,71 -0,97 0,71 0,14 3,5
2,57 2,00 0,57 -0,71 0,57 0,14 3,5
2,71 2,00 0,71 -0,71 0,71 0,14 3,5
2,71 2,14 0,57 -0,71 0,57 0,14 3,5
2,71 2,43 0,28 -0,71 0,28 0,14 3,5
3,43 2,57 0,86 -0,43 0,86 0,15 8,5
2,29 2,00 0,29 -0,43 0,29 0,15 8,5
2,29 1,14 1,15 -0,43 1,15 0,15 8,5
2 1,14 0,86 -0,43 0,86 0,15 8,5
2,14 2,29 -0,15 -0,43 0,15 0,28 12
2 2,71 -0,71 -0,43 0,71 0,28 12
2,57 1,86 0,71 0,43 0,71 0,28 12
1,86 1,43 0,43 -0,42 0,43 0,29 15
2 2,14 -0,14 -0,28 0,14 0,29 15
2,86 3,00 0,14 0,15 0,14 0,29 15
2,29 2,71 -0,42 -0,15 0,42 0,42 17
2,29 2,14 0,15 0,15 0,15 0,43 23
2,29 2,29 0,00 -0,14 0,00 0,43 23
2,43 2,57 0,14 0,14 0,14 0,43 23
3 2,43 0,57 0,14 0,57 0,43 23
2 2,43 -0,43 -0,14 0,43 0,43 23
1,43 3,14 -1,71 0,14 1,71 0,43 23
2,29 1,71 0,58 -0,14 0,58 0,43 23
2,29 2,43 0,14 0,00 0,14 0,43 23
1,71 2,14 -0,43 0,00 0,43 0,43 23
3,57 3,71 -0,14 0,15 0,14 0,43 23
2,57 1,86 0,71 0,28 0,71 0,43 23
2,14 1,29 0,85 0,28 0,85 0,57 31
2,29 3,86 -1,57 0,29 1,57 0,57 31
2 1,57 0,43 0,29 0,43 0,57 31
2,14 2,29 0,15 0,29 0,15 0,57 31
2,43 2,71 0,28 0,43 0,28 0,57 31
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1,86 1,86 0,00 0,43 0,00 0,58 34
2 2,43 -0,43 0,43 0,43 0,71 38
1,71 2,14 -0,43 0,43 0,43 0,71 38
1,43 1,00 0,43 0,57 0,43 0,71 38
1,43 2,14 -0,71 0,57 0,71 0,71 38
1,43 2,71 -1,28 0,57 1,28 0,71 38
2,17 3,14 -0,97 0,57 0,97 0,71 38
3,14 2,86 0,28 0,57 0,28 0,71 38
2,43 2,14 0,29 0,58 0,29 0,85 42
2 2,43 -0,43 0,71 0,43 0,86 43,5
2,86 2,43 0,43 0,71 0,43 0,86 43,5
2 2,71 -0,71 0,71 0,71 0,97 45
2,57 1,43 1,14 0,85 1,14 1,00 46
2,86 2,57 0,29 0,86 0,29 1,14 47
2,71 1,71 1,00 0,86 1,00 1,15 48
3,14 3,29 -0,15 1,00 0,15 1,28 49
2,14 1,57 0,57 1,14 0,57 1,57 50
1,57 2,00 -0,43 1,15 0,43 1,71 51
Sum of
negative 583.5
Sum of
positive 7425
Test statistic
Uw 0,7452
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Appendix 34: Wilcoxon two-sample test No. 5, TG vs CG - SROQ-A, 2014
Computations for participant triangulation, 2014

Treatment Group vs Control Group, SRQ-A. 2014

Identified Self-Regulation:

Treatment Group 2014 Control Group 2014
order rank order rank
3.43 2.43 11.5 2.57 1.86 1.5
3.00 2.57 16.5 3.29 1.86 1.5
3.29 2.71 21.5 2.71 2.00 3.5
2.57 2.86 25.5 3.29 2.00 3.5
3.57 3.00 31.0 2.43 2.14 5.0
3.71 3.00 31.0 3.00 2.17 6.0
3.00 3.00 31.0 2.43 2.29 7.5
3.71 3.29 42.5 2.43 2.29 7.5
3.57 3.29 42.5 3.00 2.43 11.5
3.29 3.29 42.5 3.71 2.43 11.5
2.71 3.43 51.5 3.00 2.43 11.5
3.71 3.43 51.5 2.29 2.43 11.5
3.43 3.43 51.5 3.00 2.43 11.5
3.29 3.57 58.5 3.86 2.57 16.5
2.43 3.57 58.5 3.86 2.57 16.5
3.86 3.57 58.5 3.43 2.57 16.5
2.86 3.71 65.0 3.71 2.71 21.5
3.43 3.71 65.0 3.57 2.71 21.5
3.00 3.71 65.0 2.57 2.71 21.5
3.71 3.71 65.0 2.71 2.71 21.5
3.57 3.86 71.5 2.17 2.71 21.5
2.71 2.86 25.5
2.43 3.00 31.0
2.29 3.00 31.0
3.29 3.00 31.0
3.29 3.00 31.0
3.00 3.00 31.0
2.71 3.00 31.0
343 3.14 36.5
3.29 3.14 36.5
2.43 3.29 42.5
3.14 3.29 42.5
1.86 3.29 42.5
3.57 3.29 42.5
3.29 3.29 42.5
3.43 3.29 42.5
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Appendix 34: Wilcoxon two-sample test No. 5, TG vs CG (SRQ-A, 2014), continued

Treatment 2014 Control 2014
order rank order rank

2.86 3.29 42.5
3.29 343 51.5
2.00 343 51.5
3.71 343 51.5
3.14 343 51.5
3.86 343 51.5
3.00 3.57 58.5
1.86 3.57 58.5
3.57 3.57 58.5
2.71 3.71 65.0
3.86 3.71 65.0
2.14 3.71 65.0
343 3.86 71.5
2.00 3.86 71.5
3.86 3.86 71.5
2.57 3.86 71.5
3.43 3.86 71.5

Tx (sum) 957.00 | Ty (sum) 1818.00

m 21| n 53

Ux 387 | Uy 726

Test statistic Uw 2.0323
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Appendix 34: Wilcoxon two-sample signed-ranks test No. 5, TG vs CG, SRQ — A, 2014
(continued)

Computations for participant triangulation, 2014

Treatment Group vs Control Group, SRQ-A. 2014
Intrinsic Self-Regulation:

Treatment Group 2014 Control Group 2014
order rank order rank
2.43 1.71 10.0 1.00
2.43 1.86 13.5 243 1.14 2.50
2.86 2.00 18.0 2.29 1.14 2.50
2.14 2.14 24.5 3.00 1.29 4.00
1.86 2.29 32.0 2.00 1.43 5.50
2.71 2.29 32.0 2.00 1.43 5.50
2.57 2.29 32.0 2.14 1.57 7.50
3.14 2.43 40.5 2.43 1.57 7.50
2.71 2.43 40.5 2.57 1.71 10.00
2.86 2.57 47.5 2.00 1.71 10.00
2.29 2.71 54.5 1.14 1.86 13.50
2.71 2.71 54.5 1.14 1.86 13.50
3.14 2.71 54.5 2.29 1.86 13.50
2.71 2.71 54.5 2.71 2.00 18.00
2.00 2.71 54.5 1.86 2.00 18.00
3.29 2.86 61.0 1.43 2.00 18.00
2.71 2.86 61.0 2.14 2.00 18.00
2.29 3.14 67.0 3.00 2.14 24.50
1.71 3.14 67.0 2.71 2.14 24.50
3.43 3.29 70.5 2.14 2.14 24.50
2.29 3.43 72.0 2.29 2.14 24.50
2.57 2.14 24.50
2.43 2.14 24.50
2.43 2.14 24.50
3.14 2.29 32.00
1.71 2.29 32.00
2.43 2.29 32.00
2.14 2.29 32.00
3.71 2.43 40.50
1.86 2.43 40.50
1.29 2.43 40.50
3.86 2.43 40.50
1.57 2.43 40.50
2.29 2.43 40.50
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Appendix 34: Wilcoxon two-sample test No. 5, TG vs CG, SRQ-A, 2014 (continued)

Treatment 2014 Control 2014
order rank order rank

2.71 2.43 40.50
1.86 243 40.50
2.43 2.57 47.50
2.14 2.57 47.50
1.00 2.57 47.50
2.14 2.71 54.50
2.71 2.71 54.50
3.14 2.71 54.50
2.86 2.71 54.50
2.14 2.71 54.50
2.43 2.86 61.00
2.43 3.00 63.50
2.71 3.00 63.50
1.43 3.14 67.00
2.57 3.14 67.00
1.71 3.14 67.00
3.29 3.29 70.50
1.57 3.71 73.00
2.00 3.86 74.00

Tx (sum) 961.50 | Ty (sum) 1813.50

m 21 |n 53

Ux 382.5 | Uy 730.5

Test statistic Uw 2.0862
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Appendix 35: Wilcoxon two-sample signed-ranks test No. 6. TG vs CG - MDT, 2014

Computations for participant triangulation, MDT, 2014

Treatment Group vs Control Group

Treatment Grou Control Group
score MDT score MDT
2014 order rank 2014 order rank

73 52 7.0 98 37 1.0
60 54 9.5 75 48 2.5
75 56 13.5 60 48 2.5
87 56 13.5 87 49 4.0
56 60 19.5 65 51 5.0
75 62 22.0 48 52 7.0
98 63 26.0 94 52 7.0
81 67 33.0 52 54 9.5
76 71 40.5 68 55 11.0
76 73 43.5 86 56 13.5
79 75 46.5 68 56 13.5
86 75 46.5 79 57 16.0
83 76 51.0 67 59 17.5
62 76 51.0 86 59 17.5
56 76 51.0 71 60 19.5
63 78 54.5 87 62 22.0
78 79 56.5 70 62 22.0
76 81 58.0 71 63 26.0
54 83 60.5 55 63 26.0
67 83 60.5 92 63 26.0
52 86 65.0 84 63 26.0
83 87 68.5 71 64 29.0
87 87 68.5 90 65 30.5
71 98 77.5 59 65 30.5

76 67 33.0

49 67 33.0

83 68 36.0

92 68 36.0

63 68 36.0

63 70 38.0

59 71 40.5

68 71 40.5

56 71 40.5
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Appendix 35: Wilcoxon two-sample test No. 6, TG vs CG - MDT, 2014 (continued)

Treatment Grou Control Group
score MDT score MDT
2014 order rank 2014 order rank

73 73 43.5
83 75 46.5
89 75 46.5
76 76 51.0
57 76 51.0
37 78 54.5
56 79 56.5
62 83 60.5
54 83 60.5
75 84 63.0
92 86 65.0
65 86 65.0
63 87 68.5
48 87 68.5
63 89 71.0
52 90 72.0
67 92 74.0
78 92 74.0
51 92 74.0
64 94 76.0
62 98

Tx (sum) 1043.5 | Ty (sum) 2037.5

m 24 |n 54

Ux 552.5| Uy 743.5

Test statistic Uw 1.0339
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Appendix 36: Wilcoxon matched-pairs test No. 3, TG — AET, 2011vs MDT, 2014

Computations for time triangulation: AET, 2011 vs MDT, 2014
Treatment group: AET, 2011 vs MDT, 2014

AET 2011 |MDT 2014
Ordinal
Signed difference | Difference | position

score (%) score (%) Difference | (ordinal position) | ABS ABS diff. |Rank
53 73 20 -10 20 4 1.5
39 60 21 -6 21 4 1.5
66 75 9 -4 9 5 3.0
76 87 11 4 11 6 5.0
50 56 6 5 6 6 5.0
63 75 12 6 12 6 5.0
92 98 6 6 6 8 7.0
66 81 15 8 15 9 8.5
82 76 -6 9 6 9 8.5
50 76 26 9 26 10 11.0
74 79 5 10 5 10 11.0
55 86 31 10 31 10 11.0
79 83 4 11 4 11 13.0
42 62 20 12 20 12 14.0
66 56 -10 15 10 15 15.0
55 63 8 17 8 17 16.0
61 78 17 18 17 18 17.0
66 76 10 20 10 20 19.0
45 54 9 20 9 20 19.0
71 67 -4 20 20 19.0
34 52 18 21 18 21 21.5
63 83 20 21 20 21 21.5
66 87 21 26 21 26 23.0
61 71 10 31 10 31 24.0

Sum of negative 17.5

Sum of positive 282.5

Test statistic Uw 3.7857
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Appendix 37: Wilcoxon matched-pairs test No. 4, CG — AET, 2011 vs MDT. 2014

Computations for time triangulation: AET 2011 vs MDT 2014
Control group AET 2011 and MDT 2014

AET, 2011 |MDT, 2014
Ordinal
Score Signed difference | Diference position
Score (%) Score (%) Difference | (ordinal position) | ABS ABS Rank

61 98 37 -24 37 0

58 75 17 -18 17 1 4.5
29 60 31 -16 31 1 4.5
79 87 8 -10 8 1 4.5
47 65 18 -9 18 1 4.5
47 48 1 -6 1 1 4.5
74 94 20 -4 20 1 4.5
53 52 -1 -3 1 4.5
66 68 2 -1 2 1 4.5
53 86 33 -1 33 2 9.5
61 68 7 0 7 2 9.5
55 79 24 1 24 3 11.5
47 67 20 1 20 3 11.5
66 86 20 1 20 4 13.5
45 71 26 1 26 4 13.5
76 87 11 1 11 5 15.5
58 70 12 1 12 5 15.5
37 71 34 2 34 6 17.5
50 55 2 6 17.5
89 92 3 7 20.0
79 84 4 7 20.0
53 71 18 ) 18 7 20.0
89 90 1 ) 1 8 22.0
53 59 6 6 6 9 23.0
45 76 31 7 31 10 25.5
55 49 -6 7 6 10 25.5
84 83 -1 7 10 25.5
74 92 18 8 18 10 25.5
87 63 -24 10 24 11 28.0
53 63 10 10 10 12 29.0
55 59 4 10 4 13 30.0
50 68 18 11 18 15 31.0
66 56 -10 12 10 16 32.0
71 73 2 13 2 17 33.5
82 83 1 15 1 17 33.5
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Appendix 37: Wilcoxon matched-pairs test No. 4, CG - AET 2011vs MDT 2014

(continued)
AET 2011 |MDT 2014
Ordinal
Score Signed difference | Diference position

Score (%) Score (%) Difference | (ordinal position) | ABS ABS Rank
92 89 -3 17 3 18 37.0
39 76 37 17 37 18 37.0
32 57 25 18 25 18 37.0
53 37 -16 18 16 18 37.0
39 56 17 18 17 18 37.0
34 62 28 18 28 20 41.0
63 54 -9 20 9 20 41.0
74 75 1 20 1 20 41.0
82 92 10 20 10 24 43.5
50 65 15 24 15 24 43.5
50 63 13 25 13 25 45.0
66 48 -18 26 18 26 46.0
63 63 0 28 28 47.0
45 52 7 31 31 48.5
57 67 10 31 10 31 48.5
71 78 7 33 7 33 50.0
50 51 1 34 1 34 51.0
68 64 -4 37 4 37 52.5
61 62 1 37 1 37 52.5

Sum of negative 180.5

Sum of positive 1250.5

Test statistic Uw 4.7362
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Appendix 38: Wilcoxon matched-pairs test No. 5. TG&CG - AET 2011 vs MDT 2014

Computation for time triangulation: AET 2011 and MDT 2014

Treatment and Control groups in total

AET 2011 |MDT 2014
Score Signed difference | Difference | ABS (ordinal
Score Score Difference | (ordinal position) | ABS position) Rank

61 98 37 -24 37 0

53 73 20 -18 20 1 4.5
58 75 17 -16 17 1 4.5
29 60 31 -10 31 1 4.5
79 87 8 -10 8 1 4.5
47 65 18 -9 18 1 4.5
39 60 21 -6 21 1 4.5
47 48 1 -6 1 1 4.5
74 94 20 -4 20 1 4.5
53 52 -1 -4 2 9.5
66 68 2 -3 2 2 9.5
53 86 33 -1 33 3 11.5
61 68 7 -1 7 3 11.5
55 79 24 0 24 4 14.5
47 67 20 1 20 4 14.5
66 75 9 1 9 4 14.5
66 86 20 1 20 4 14.5
45 71 26 1 26 5 18.0
76 87 11 1 11 5 18.0
76 87 11 1 11 5 18.0
50 56 6 2 6 6 22.0
63 75 12 2 12 6 22.0
58 70 12 3 12 6 22.0
37 71 34 4 34 6 22.0
50 55 5 4 5 6 22.0
89 92 3 5 3 7 26.0
79 84 5 5 5 7 26.0
92 98 6 5 6 7 26.0
53 71 18 6 18 8 28.5
89 90 1 6 1 8 28.5
53 59 6 6 6 9 31.0
45 76 31 7 31 9 31.0
55 49 -6 7 6 9 31.0
84 83 -1 7 1 10 36.0
74 92 18 8 18 10 36.0
87 63 -24 8 24 10 36.0
53 63 10 9 10 10 36.0
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55 59 4 9 4 10 36.0
66 81 15 10 15 10 36.0
50 68 18 10 18 10 36.0
82 76 -6 10 6 11 40.5
66 56 -10 10 10 11 40.5
71 73 2 10 2 12 42.5
82 83 1 11 1 12 42.5
92 89 -3 11 3 13 44.0
50 67 17 12 17 15 45.5
39 76 37 12 37 15 45.5
66 56 -10 13 10 16 47.0
55 63 8 15 8 17 49.5
61 78 17 15 17 17 49.5
66 76 10 17 10 17 49.5
45 54 9 17 9 17 49.5
71 67 -4 17 4 18 54.5
34 52 18 17 18 18 54.5
63 83 20 18 20 18 54.5
74 79 5 18 5 18 54.5
55 86 31 18 31 18 54.5
79 83 4 18 4 18 54.5
66 87 21 18 21 20 60.5
32 57 25 20 25 20 60.5
53 37 -16 20 16 20 60.5
39 56 17 20 17 20 60.5
34 62 28 20 28 20 60.5
63 54 -9 20 9 20 60.5
74 75 1 20 1 21 64.5
82 92 10 21 10 21 64.5
50 65 15 21 15 24 66.5
50 63 13 24 13 24 66.5
66 48 -18 25 18 25 68.0
63 63 0 26 26 69.0
45 52 7 28 28 70.0
57 67 10 31 10 31 72.0
71 78 7 31 7 31 72.0
50 51 1 31 1 31 72.0
68 64 -4 33 4 33 74.0
42 62 20 34 20 34 75.0
61 71 10 37 10 37 76.5
61 62 1 37 1 37 76.5

Sum of negative 364.5

Sum of positive 2485.5

Test statistic Uw 4.7068
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Appendix 39: Action research: Table of cycles (research agenda)

Action research
Pilot study
2010-2011

Action research
Cycle 1
2011-2012

Action research
Cycle 2

2012-2013

Action research
Cycle 3
2013-2014

Action research
Cycle 4
2014-2015

*Project-based unit (Aviation project) aimed at exploring the efficacy of
learner autonomy-oriented project-based units. The framework designed for
PBUs was also based on metacognitive principles: goal setting-planning- -
monitoring- reflection- assessment.

elLearning strategies examined: peer and group discussions/ sharing
vocabulary/searching resources/ creating learning materials/drafting/peer-
editing and peer-reviewing/writing an article/ presenting an article/ self and
peer assessment/ group discussions/ reflective comments

*DATA: T's diary, Ss’portfolios and reflections j

*Project-based units (Digital English Toolbox, Intranet) aimed at exploring Iearnem
autonomy through creating learner materials by students. PBUs are also focused
on their communicative skills development.

sLearning strategies examined: peer and group work/ sharing vocabulary/searching
resources/ creating learning materials/drafting/peer-editing and peer-
reviewing/self and peer assessment/ group discussions/ reflective comments

¢DATA: T's diary, Ss’portfolios and reflections

eTriangulation /
\

eProject-based units -"Learning by teaching".

eLearning strategies examined: learning through peer tutoring: (1) teaching a peer;
(2) a group of peers, and (3) the whole class/ rehearsals/

oDATA: T’s diary, Ss"artefacts and reflections
eTriangulation

J

eResearch-based PBUs : 'Learning by doing research' aimed to examine integrated\
skills development. The stages involved exploring the following strategies: setting
goals/developing research questions/planning/work with data/ data collection,
analysis, findings, reports/presentations and assessment

oDATA.: T's diary, SS’artefacts and reflections

eTriangulation

eIntegrated PBUs 'Getting ready for maturita' aimed to explore the efficacy of
autonomy-based learning strategies: collaborative learning, sharing materials,
peer-tutoring, rehearsals, presenting end-products, self-, peer- and overall
assessment

eDATA.: T's diary, SS’artefacts and reflections

eTriangulation
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Appendix 40: Action research: Data analvsis procedures

DATA ANALYSIS PHASES (2011 —-2015)

1

Familiarising with the data

Cycle 1 m Cycle 2 m Cycle 3 m Cycle 4

Teacher’s diary Teacher’s diary Teacher’s diary Teacher’s d.
Ss reflections Ss reflections Ss reflections Ss reflections
Ss artefacts Ss artefacts Ss artefacts Ss artefacts

Looking for initial thematic domains and categories

Language-related Autonomy-related
Attitudes, beliefs, preferences, motivation,
Skills, sub-skills use of strategies

Finding new themes — Code Review
Preliminary thematic map (a sample)

LANGUAGE NON-LANGUAGE

positive negative
speaking writi self-efficacy
strategic preferences
motivatio

speaking writing
fluency vocabulary Strategic Reflective Metacog Cognitive:
thinking thinking nitive skil making choices/deci
LEARNER AUTONOMY SKILLS

PRODUCTIVE SKILLS

5 Final emergent themes:

PROJECT EFFICACY
» Language awareness and communicative competence
» Intrinsic motivation
» Self-efficacy
» Learner autonomy

6 Summaries of the emergent themes.
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Appendix 41: AR: Cvcle 1. English Digital Toolbox, 2011/2012

Cycle 1: Creating learning materials (English Digital Toolbox) on the school

INTRANET
Screenshots A&B:
L\;:;j VYUKA [Tents seznam| v | Iﬂ
HOME | VUKA | seomOWNA | ICT | SOUTEZE- AKCE | ENIHOVNA _Akee webu =
f— INTRANET - VyiEi odbornd a Stfedni primyslova Skola dopravai > VYUKA > English Digital Toolbox
iE English Digital Toolbox
| Zobragit veskery chsah | | Materty pro wyuku Anghckého jazyka
| :i::hjm Zobrazt: o= T dulr.ummhr 'I
» Learing how tolearn Typ MNdzev Wytwofeno Iménéno 1) Zméind
English - Questionnaire || | [ Business letter writing 1.4.2012 18:00  1.4.2012 18:00 Zdlikovd
_ L [ CEFRand ELP materiaks 29.2.2012 1107 29.3.201212:35  Mindkovd
| Dokumenty [ General Englsh Vecabulary PPP {students) 22.5.201413:47  22.5.20014 13147  Mindkovd
" Sddens dokumenty C3  General vocabulary quizzes {students) 22520141513 22930141513 Mindkovd
L e £3 Grammar quizzes (students) 22.5.201413:46 22520141346  Mindkova
= Témata k ahsolatariu [ Learning by teaching project - matunta topacs (Students) 22.5.2014 13:34  28.11.2014 13:33 Mindkovad
= Matuitni price [ Fictures and maturita cards 26.3.201210:10  6.11.2014 13:28 Mirdkavd
= Ahcobentsks price | B3 Project handauts and worksheets 22,5.2014 14:24  22.9.2014 14:24 Mindkova
= Konference [0 Students” artides 27.3.2012 21:35  2B.3.2012 ::51 Mindkova
» Studind podidady DG B3  Studentshandouts I8.3.20120:57  28.3.2002 157 Mindkovi
B E“*hrw”m F3  Students’ Powes Point Presentations 20.3.2012 10:08  28.3.2012 10:08  Minakovd
| ® Stuind materisly [3  Students quizzes 27.3.201221:97  27.3.201221:27  Mindkova
 Sczramy [ Students’recearch projects 22.5.201413:35  22.5.201413:35 Mindkova
I Al £3 Teachers” handouts 27.3.M1221:26  27.3.201221:36  Mindkovi
| " Ohaly [3  Teachers Pawer Point Presentations 2732012 21:28 273200221528 Mindkova
| Diskuse [ Teachers'research reposts 22.5.2014 13:37  22.5.2014 13:37 Mindkovd
| = Tymava dskuse B3 Technical Vocabulary quizzes (students) 22520191345 22.5.201413:45  Mindkovi
: Weby 1 Worksheets and templates 28.5.201210:20  28.3.201210:20  Mindkova

—y

£,
st VYUKA

INTRAMET - V&S adbornd a Stiedni primyshows Zhola dopravni

ITErﬂ.D SEFNAM | W |

[A]

OME | WFUKA | seomovie | ICT  SOUTEZE- AKCE | KMIHOWNA

o — | INTRANET - VyE3 odbornd a Stfednl prdmyslovd Skola dopravni > ¥YUKA > Learing how te learn English -
Questionnaire 1

Learing how to learn English - Questionnaire 1

|| Zobraztt veskery obsah | | Post-projeitovy dotaznk
L= | TE-RrIEEAVY
| = = =® Odpavedet na tento prizkum | Akce = | Nastayveni =

= Leanng how ba learn

Learing how to learn English - Questionnaire 1
Englsh - Questionnaire

Nazew prizkumu:

1 Popis prdzlkumu: Past-projektovy dotaznik
Dokumenty Cas vylvareni: 29.2.2012 11427
= Sdiens dokumenty Pofet edpovéEdi: 22
= Témata k maturtnl

Zhoutce

- 2 k absolutork = Zobrazit graficky souhm odpovdd

« Maturitsi précs = Zobrazit vEechny odpovedi
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Appendix 42: AR: Cycle 1. Teacher-made materials - Intranet

Cycle 1: Creating teaching and learning materials (English Digital
Toolbox) on the school INTRANET

Screenshot A: Teacher-generated materials

Qo

£ brape Ve e pomaine ke e S0 rg b I e T b ST Toolz o Termy a0 v & 3 8 e vod o 2 dopaenl, Prahal, - | 5 Evgion Degeal Toobon

v v i o Smivke= Ddbempetow e Mimemee fr 8 A B &

HFE e moaces | ooT | soumEte. doce | ENTeORR

INTEARET = 'l ocbonm & Gafedal priswpdar dhsls doprawnd > WiLSA » Erglich Digizal Toolboa

] j English Digital Toolbox

| Rbwwr walbary chesk, | | Hatwibly pa ey ding bokshi ok

by
Privrimesy
& Lawrwg how lan, || TP L Wbt
f‘# Ca Smran ke sy 1402 [
= .w-l--u;r% . Holgann
Py — ] D4 et b B4 A5 -| mam=Ien
T b ratart 4 T4 - ratutte opes 04 0Y THAIE AL
3 s Eagheh, vecab.bary 099 jmudarer) E-LETELE]
:1':::::-:-1 - arrd - FEEERTEH
[T a Sewrar quem [ Egeral LS i L]
& malsiie » B b Walas ol WISTIEN
dnchn pcklats [ ] e P and ket AE A
:::‘:::mﬂ‘ [=] P oo by booche) - rmobrta ok
= s’ s Teacher-
< ot G Soderty harcty made
- =] PRRSSERNEIETINN, Fa
e 4 Srirta'gm materials
« Trrarl deie =1 Soderis Tesmarch s
[ ] TonTwey Farninbi. (ELP)
[ tr— = Taacha Fover Pant Prasntaton TIETIT
A Tomdemy vmmh et Leiiedal1?
- Tachnical ot ary e (atnts) TLAIA 1Y
- “Werkahonty srd orpieEy HLiid s

142712 P
1302 1335

WA 1209
1L125 13211
A0 1377
BRI
2500 e
1L 2058 1353
AT L4
AN L1
MAITEIL
PRSI
EHEE N1
FLRE TR
250 1308
LM 2
Iy
ETETILE
282004 13743
FEETET

bLe

ERCI R

LTRSS

Note: This file contains teacher-generated materials. Most of them are made by our school teachers. Some
of them are developed by teachers from other countries. CEFR- and ELP-related materials are also stored

there.

Excerpt A: The sample below is a reduced adapted version of the handouts developed by Irish colleagues

within their ELP project:

My general aims and reflections

Language

I am learning this language because (1)

In this language I want to be able to (2)

Things I like doing in language class (3)

Things I am good at (4)

Things I find difficult (4)

Available at http://www.coe.int/t/dg4/education/elp/elp-

reg/TemplatesEN.asp#TopOfPage

80



http://www.coe.int/t/dg4/education/elp/elp-reg/Templates_EN.asp#TopOfPage
http://www.coe.int/t/dg4/education/elp/elp-reg/Templates_EN.asp#TopOfPage

Appendices — PhD dissertation, Charles University in Prague I. Minakova, 2016

Appendix 42: AR Cycle 1 - Teacher-made materials (continued)
Excerpt B: Materials made by Irish colleagues and presented by D. Little (2002)

Setting goals and thinking about learning

Language

...... [ My next target (1)

Available at http://www.coe.int/t/dgd/education/elp/elp-
reg/Templates_EN.asp#TopOfPage

Excerpt C: Materials made by Irish colleagues

Methods I use to learn languages

Language

What I do and why it helps me (1)

Available at http://www.coe.int/t/dg4/education/elp/elp-
reg/Templates EN.asp#TopOfPage
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Appendix 43: AR: Cycle 1. Teacher-made handouts - Intranet

Excerpt A: School Intranet > English Digital Toolbox > Teachers’ handouts

‘CAN DO’ CHECK LIST (Minakova)

» Tick what you can express in English and write an example in the space provided (2-
3 sentences):

|:| I can describe a place

[ ] Tcandescribe a person

|:| I can describe an event (last party etc.)

|:| I can give a prepared presentation (5 min.talk)

|:| I can explain how to do or prepare something

[ ] Icanask questions to find out specific information

|:| I can order the meal

|:| I can agree or disagree (don’t use ‘dis/agree’ in your example

|:| I can make requests

|:| I can make suggestions

|:| I can praise myself and others

[ ] Icanplan my future activities

|:| I can give advice

I:l I can reply to the advertisement in a written form

» Tick the appropriate strategies and explain why, how often and with what feelings you use
them:
I use text-books

I use dictionaries
I:l I use web pages
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I:l I create PP presentations or other visual aids

|:| I create quizzes and handouts for the learners

[ ] Ilearn grammar rules

[ ] Ilearn examples or sentences by heart

|:| Iﬁep a learner diary and write reflections

I:l Il%lep my vocabulary notebook

Excerpt B: Cycle 1 evaluation (negotiated with the students)

One of the LA aspects was negotiation of the percentage rating for the final assessment of the projects. The
percentage rates shown in Figure below reflect the results of the in-class discussion held in the target

language:

AR: Cycle 1. Mini-project evaluation

H Notes HOQutlines = Goal ™ lstdraft ®Final draft ®Report = Peer-work

15%
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Appendix 43: AR: Cycle 1. Teacher-made handouts — Intranet (continued)

Screenshot A: Self-evaluation report (template). 2012

| o
& Laarrg fow o e e ey
5"9“* ) O_madiora_Tca_&7_Tukzhy
& worglsss §
ay o
.r = crimgleie L
[ p—— [-§] et WL,
e @y Eoerp——

[rerr—
FLVE TR
ML 1332
ELAE T ]
I 133

+ sk d

& Al pascs | . s .

i i | English Digital

* Tk pokiae 1 || toolbox, templates
& gl [nind Pl

Excerpt A: SELF -

Name

EVALUATION REPORT

Class

Month. vear

AL
o B R G R
fes s o HIRE
. BB O R R R |

FLEE TRt

Activities Strategies used Good or bad

experience(successes/

problems)

What you’ve
learnt

Help needed

Listening

Reading

Writing

Speaking

Gramma

Vocabulary
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Appendix 44: AR: Cycle 1. Student-made materials - Intranet

Screenshot A: English Digital Toolbox
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Appendix 44: AR: Cycle 1. Student-made materials — Intranet (continued)
Excerpt A: A sample of students’ articles

AVIATION PROJECT

BRITISH AIRWAYS

I like aviation therefore I've chosen the greatest airline which is for me British Airways. I want to
talk about BA fleet, its safety and about comfort on its board. The fleet is the basis of each airline company
over the world. The British Airways has had a long tradition since 1972 , so that the fleet and company
have passed through a great development. However, they now work with 223 aircrafts and use
manufacturers like Boeing and Airbus. If BA wants to be in the forefront and BA definitely wants to be.
They must follow some basic rules: quality team, good prices, safety, reliability, comfort and
attractive destination.

First, I want to talk about safety. Safety is very important and for some people who are afraid of
flying it is a very important factor. BA educates their employees who are in the maintenance and are
involved in the repairs and other operations of aircrafts. Their effort to achieve the greatest safety is
not only because of their reputation, but especially for their customers. Unfortunatelly, British
Airways also have some problems.

In the accident 17 January 2008, the aircraft slid onto the runway's threshold. This resulted in
damage to the landing gear. There were 136 passengers and 16 crew on board. 1 serious and 12 minor
injuries occurred.

The wreckage of British Airways

British Airways has a very good educational level of cabin crews, ground crews and servicemen .
The training procedure requires much time and much money, but the
result is a group of experts which provides quality. Popular thing for passengers is price, quality and
speed of services.

The British Airways continually changes airplanes by shopping new ones and eliminating old ones.
On 1st August 2009 BA announced that the company buys six Boeings 787 and thinks of buying four other
Boeings 777. There were doubts whether company Boeing is able to supply its model 787 in the time. Four
planes were supposed to be leased to other airlines by BA and two of them should be in the property of BA
itself.

At the end I want to tell you about comfort. I mean not only comfortable seats on board and classes
such as economy class, which is the cheapest. Next is business class which is most often used for managers.
The highest class is the first class which is designed for top managers and VIP passengers such as president
or members of government. Therefore, it is more comfortable than other parts of the plane. Moreover,
British Airways offers services such as providing food and drink during the flight. but also wide range of
destinations and times of arrivals to them. It is said that time is a very big problem for British Airways.
Despite many problems, British Airways is facing today. I think this airline is among one of the best airlines
in the world.

Yocabulary:
BA-British Airways
Manufacturers-vyrobci
Reliability-spolehlivost
Maintenances-udrzba
Threshold-prah(drahy)
Landing gear-podvozek
Wreck-vrak
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Appendix 44: AR: Cycle 1. Student-made materials — Intranet (continued)
Screenshot C: English Digital Toolbox
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Excerpt C: A sample of student-made handouts

Travelling to EU and non-EU countries

Outline:

Schengen rules

EU travel

Non-EU travel. documents
Health Insurance
Currency (Euro)

Schengen rules:

e Included in legislation of EU

e  All states of EU stick to the Schengen rules except: Bulgaria. Ireland. Cyprus.
Romania and United kingdom

e Non-EU countries which stick to the Schengen rules: Iceland. Norway and Switzerland

e These rules cancel border controls on the area of the EU
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Appendix 44: AR: Cycle 1. Student-made materials — Intranet (continued)

For visiting EU countries you need:

e Novisa

Identity card or passport

Driver’s license created in EU state

Toll sticker (if you are travelling by a car)

Papers for travel. health and (possibly) car insurance

For visiting non-EU countries you need:

Visa (if it’s required)

Passport

International driver’s license

Papers of travel. health and (possibly) car insurance

COMPARE:
EU countries

* Novisa

*  Identity card or passport

*  Papers for travel. health and

(possibly) car insurance

*  Driver’s license created in EU state
Toll sticker (if you are travelling by a
car)

PG T L

hpg

- #

Non EU countries
*  Visa (if it’s required)
*  Passport
»  Papers for travel. health and
(possibly) car insurance
* International driver’s license

Slovakia /Hungary border
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Appendix 44: AR: Cycle 1.Student-made materials — Intranet (continued)
Screenshot D: Student-made quizzes
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Excerpt D: Student-made quizzes
Exercises/ quizzes

1. Match the collocations:

1) urban a) station

2) renovated b) of transportations
3) get c) transport

4) transfer d) carriages

5) conditions e) off

6) low-floor f) coupon

7) traffic g) diesel

8) bio h) bus

9) monthly i) jam

2. Match collocatons with the Czech translation:

1) supervizory stations a) kontrola jizdenek

2) Rush hour b) dozor¢i stanice

3) on the high seas c) pesi zona

4) check tickets d) dopravni $picka

5) animal powered transportation ) tempomat

6) sea-way f) bezpecnostni pas

7) pedestrian zone g) namorni cesta

8) cruise control h) na §irém mofti

9) discharged accumulator i) pfeprava pomoci zvitat
10) seat belt j) vybita baterie
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Appendix 44: AR: Cycle 1. Students-made material — Intranet (continued)
EXxercises - key

Connect the collocation:

urban station

renovated f transportations

get transport

transfer cariiages

conditions off
low-floor coupon
traffic diesel
bio bus
monthly jam

Connect collocatons with czech translation:

supervizory stations kontrola jizdenek
rush hou dozor¢i stanice
on the high seas pesi zona
check tickets dopravni Spicka
animal power transportations tempomat

pedestrian zone namofni cesta

sea-way A‘ bezpecnostni pas

cruise control na $irém mofi
disgarged accumulator preprava pomoci zvifat
seat belt vybita baterie
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Appendix 45: AR: Cycle 1. Student reflections

AR - CYCLE 1. Student reflections (samples)

Attachment A: Positive xxx and challenge/negative - reflections on learning
English through mini-projects

Note: Reflections are anonymous and authentic

S2: My english is little better because when I see english text so I small feeling (understanding).
LANGUAGE IMPROVEMENT, SELF-EFFICACY

S3: [ learnt tenses and collocations and speak better than elementary school. I must learn more
than elementary school because there is a bigger.... GRAMMAR, VOCABULARY,
SPEAKING, ATTITUDE

S4: I think I got better in tenses. When I started at this school I can [SCUORDNNCIOIICCINE

BBl Nowadays I usually use more than four times in sentences and more important

colocations. Two years ago [ GNCHIOHUCONIGIICICOIOCUOIIRE. Now | can use it and work

with it. LANGUAGE IMPROVEMENT, GRAMMAR, ATTITUDE, VOCABULARY, SELF-EFFICACY

S5: I learn English word and read English text. I can a little translate, [ lGNIIIGONCINONOINN
P CEBISl  OCABULARY, READING, LOW SELF-EFFICACY

So: INERSISISSRIEENg /.y be better. LOW SELF-EFFICACY

S6: [ think I am better in English today than before 2 years. I don’t think the better marks but
knowledge. Also I learned many new words and collocations.xxx LANGUAGE IMPROVEMENTS,
SELF-EFFICACY

S6: [ learned more words, tenses, and I get better in gramatic. I learned in school, home and after
school (coaching). I think......xxx LANGUAGE IMPROVEMENT, EFFORT

S7: My English is much better than before [...]. I spent more time with English. Personally, for
me is better when I can study at home.xxx LANGUAGE IMPROVEMENT, EFFORT, PREFERENCES

Ss: NS e NCnEase) | 1.5t learn a lot because...LOW SELF-

EFFICACY

S9: My English is a little better [...].I learned past simple, present perfect, present continuous,

Juture. | SNARMMGHN bu! not a very difficulr. EISONDODIORCNNOS R EeeHing

BB 1. ANGUAGE IMPROVEMENT, LOW SELF-EFFICACY, GRAMMAR, PREFERENCES

S9: [ feel good because I think that students like my questionnaire. They prefered the same as me.
We have same hobbies. I train questions. SELF-EFFICACY, COOPERATIVENESS, INTERACTION,
GRAMMAR

S10: 7 liked this task although it was some kind of hard to accomplish report in just one day. It
was extraordinary but great. [ like to cooperate with people.xxx CHALLENGE,
COOPERATIVENESS, POSITIVE ATTITUDE, INTRINSIC MOTIVATION
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Appendix 45: AR: Cycle 1 — Student reflections (continued)

S11: This mini project was very funny. I like this activity. I haven’t problem all time, when we did

questionares. 1 want do this activity once more, because it is very good style teaching.xxx
POSITIVE ATTITUDE, INTRINSIC MOTIVATION

S12: This work is good for activity in lesson. All students make this questionnaire [...] find out of
my classmates have like.xxx POSITIVE ATTITUDE, ENGAGEMENT

S13: [ have a good feeling about questionnaire. This activity is very fun. I learned much about my
friends.xxx POSITIVE FEELINGS, COOPERATIVENESS

S14: [ think this was good for us. We learned new words and make a questions. [We are] lucky,
we can send emails between. I hope we enjoy itxxx POSITIVE ATTITUDE, LANGUAGE
AWARENESS, COOPERATIVENESS, INTRINSIC MOTIVATION

S15: This mini-project was good. 1 had lots of fun and now I know more information about us.
Form homework on email was good idea. I like that form [...] Good experienns!xxx POSITIVE
ATTITUDE, ENJOYMENT, INTRINSIC MOTIVATION

Note: Appendix 46 provides samples of learner reflections taken from their log books, reflective notes or
handouts. It includes original learners’ pieces of writing (in italics) as well as bullet-points with the
summarised or encoded participants’ ideas.

92



Appendices — PhD dissertation, Charles University in Prague I. Minakova, 2016

Appendix 46: AR: Cycle 1. Teacher’s diary
Teacher’s diary, 2011/ 2012

Attachment A: Mini-project 1

Selected entries

T: My presentation of the PBU framework was accompanied by presenting the end-products
created by the participants of the pilot study.The first-year students were impressed very much.
Honza and Martin, [[GICHCRCHINCBCEDUedl (t:is was the way they looked). In fact, they did
not want to share what they did not like about presented materials). First, we had to decide how
we were going to procede. It was my suggestion to divide the artefacts by genres.One group was
responsible for selecting appropriate quizzes, other groups were responsible for selecting good
quality articles and handouts. All the solutions were previousely discussed. ATTITUDE,
AUTONOMY (RESPONSIBILITY), MUTUAL DECISIONS.

T: Today we’ve set up the English Digital Toolbox on the school intranet. Now it was time to
make new decision: what files we need to place there. The first collection was ready and my
students suggested to divide the materials not only by genres but also by departments. Most
materials were about either transportation (content-driven) or related to English grammar or
vocabulary (language-driven). DECISION MAKING, LANGUAGE AWARENESS

T: Although only teachers were allowed to upload new materials in the Toolbox, I empowerd my
Students to do so during lessons. Most of them were very smart with the system. It did not take
them much time to establish our first collection. Finally, [ was quite sure that would remember the
steps and would become good users of the Digital toolbox. AUTONOMY (LEARNER
EMPOWERMENT)

T: Computer-based lessons were followed by presenting each part of the collection first in pairs,
then in groups. It was a kind of rehearsal. I noticed that each group had a leader who started
speaking in English. It was my task then to move from group to group ensuring them that they
were doing well and helping them to shape their thoughts into English sentences. Learners tended
to speak Czech — English. SPEAKING, SCAFFOLDING, CGROUP WORK, AUTONOMY

T: In each group, there were one or two students who were listening rather than speaking. At this
stage they were supposed to write reflections about what went better: listening or speaking. From
my standpoint, even those who were only listening were fully engaged and really tried to
understand as much as possible. The ones who were speaking made a lot of various mistakes. Of
course, I did not have a chance to be everywhere at the same time. But at the moment when 1
could improve the mistakes, I tried to do it only sometimes and indirectly. ENGAGEMENT, WORK
WITH MISTAKES

T: Everyone was tired today and had some problems wth how to present their part of collection in
— We stopped to discuss what language to use to succeed in presenting. We
worked on sequential linking expressions, brainstormed verbs and adjectives. I wrote several
functional expressions on the blackboard to help them report on what they had done.
CHALLENGE, LANGUAGE AWARENESS, SCAFFOLDING
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Appendix 46: AR: Cycle 1. Teacher’s diary
Attachment B: Mini-project 2

Selected entries

T: Two major steps were negotiated with the students: to create the Digital Toolbox on the school
intranet. Everyone agreed. After presenting the PBU framework and suggesting various types of
‘learning materials’, I asked them to discuss which three options of mini-projects they would like
o 1work out. First, they were surprised and let me know that it was my job to choose something for
W8 Finally we negotiated the plan for the first mini-project together. Honza and Martin
seemed to be the most enthusiastic and willing to communicate in English while most students
were curious but a little insecure. INTRINSIC MOTIVATION, LEARNER AUTONOMY
(negotiation on my part), TEACHER-DEPENDENCE

T: The most GGG SR CRNCMICHMSIIH of (e ucstionnaire. It
took [OTCHIICHIIIICRDERIel (+ [essons instead of two). In fact, we had to revise question forms

and did this inductively using the questions from the student-generated questionnaires. When they
exchanged the questionnaires (the first drafts) in pairs, it was obvious that most of them enjoyed
the roles of the respondents. Additionally, they asked me to ensure them that they understood the
questions oof their peers properly.Two students (Adam and Jakub) had more difficulties with
making questions. After insuring them that they were doing well, they seemed to feel happy about
their work. CHALLENGE, TIME, INTRINSIC MOTIVATION, INTERACTION, SCAFFOLDING

T: It seems that my students made a progress in making questions, using quantifiers, present
tenses. They also had a chance to find out new things about peers. Some of them realised that they
had the same hobbies as other students. LANGUAGE IMPROVEMENT, INTRINSIC MOTIVATION,
RAPPORT

T: Most students seemed to enjoy work in pairs and completing somebody else’s questionnaires.

On the other hand, it was clear that [HRNCHCHCCHONSION v/ cther they liked the questionnaire or

not, and why in English [ NICUINCIICHDIOINEH P haps I should suggest more talking about
ongoing activities rather than writing. REFLECTIONS, MOTIVATION

T: To write a report was a real research activity for them. I hesitated a while [NCHTIONICIIDE

challenge it was and whether it was doable for the first-year students. | think I should make

handout for them and discuss what points to write about. SCAFFOLDING

T: Finally, we created the outline for the report together and all learners succeeded in writing
about how many questionnaires they got back, what they found out about their peers. They were
able to use quantifiers, appropriate tenses, and almost all of them wrote reflections about how
they felt about this project. WRITING, GRAMMAR, OUTLINING, REFLECTIVE THINKING

T: My final observations on the project dynamic: students seem to become more willing to
communicate in English. Some of them initiate communication. When they work in pairs, they
seem to be more responsive. Although the Czech language is used sometimes, it is clear that the
project work makes the students feel free to express themselves in English. SPEAKING, PAIR
WORK (collaboration)
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Appendix 46: AR: Cycle 1. Teacher’s diary

Attachment C: Teacher’s summaries (based on the diary entries)

Emergent theme: Learner autonomy (choice making, negotiation, scaffolding at ZPD)

(1) Planning Ss made a choice of what kinds of learning materials they would want
to create. They agreed on logistics and planned how they would do it in
pairs (with my help and guidance).

Ss . Several samples help them
to come up with the outlines on their own (in the TL)

(2) Implementing and | Ss wrote reflective notes about ongoing activities. _

monitoring the

project We negotiated all decisions on how to proceed in the project. They
worked in accord with their own preferences

(3) Evaluating stage In their reports, SS evaluated their questionnaires and demonstrated

a good potential as ‘researchers’.

As to self-evaluation, they wrote self-reflections (in the TL)

Summary: Ss seemed to feel comfortable with the framework based on
metacognitive principles

Positive outcomes: Ss spoke in the TL approximately a half of the lesson time (very slowly, with
pauses, with my help (Do you mean....?). My probing worked. Ss were interested in new way of
learning and teaching. Metacognitive principles of the PBU framework seemd to work effectively.
BREIBREES it took much time for Ss to make shifts towards autonomous learning

Emergent theme: Self-efficacy (beliefs in their own ability; complacency)
Date:

(1) Planning At this stage there [HCICIIOMMAIISISIIONSCIECHICAtH Only 2 stu-

dents seemed contented.They believed in their capacity to accomplish

the plan.

(2) Implementing and | More enthusiasm and complacency was observed during the outlining
monitoring the | and drafting stage. However, some were

project also observed: [HOHRNIMIMISIIESIIon my part). EIEHOINONONOUINNES

(3) Evaluating stage Most students completed the assignments at 100%. The overall
atmosphere was friendly. When evaluating what they had learned,

a number of ‘can do’ statements sounded positive. There was still a
lack of vocabulary. Nevertheless, the students were much more willing
to express their opinions in the TL now than at the beginning of the
project.

Summary

Positive outcomes: willingness to communicate in the TL, a number of ‘can do’ statements,

BEEBEEES At the planning stage there was a lot of insecurity among most students. At the
evaluating stage only two students were unwilling to participate actively (needed more help from
me)

Note: This excerpt summarises my reflections on ‘self-efficacy’. This emergent theme was also presented by positive
and negative observations. Positive reflections prevailed again and indicated such signs of the increased self-efficacy as
beliefs in students’ own capacities as language users and complacency. Self-efficacy signs can be also interpreted as
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signs of intrinsic motivation since these two notions are interrelated and influenced by each other. In any case, they
indicated growth in students’ positive beliefs regarding their performance throughout the mini-projects.

Emergent theme: language awareness

(1) Planning

I introduced the functional language to express plans, intentions, and
wishes. We practiced language skills through planning our project.

Learning how to write outlines was at the same time revision of

the word order in a sentence.

(2) Implementing and

First, they used samples to create their own quizzes or mini-tests

monitoring the | Second, it was a matter of our mutual agreement what kind of
project vocabulary or grammar to be focused on in the quizz designing
(3) Evaluating stage At this stage the group put a lot of effort to learn how to evaluate
Peer- and self-evaluation was concerned with skills and subskills. We
also discussed whether there was any positive change in interaction.
Summary

Positive outcomes: the treatment group moved forward interms of integrated skills,they learnt
new vocabulary, revised grammar and indicated that their overall understanding of English

increased.

| [GHENBHEESE mistakes and dealing with them.
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Appendix 47: AR: Cvcle 2. Learning by teaching, 2012/ 2013

‘Learning by teaching’ was the observed learning strategy in which the learner autonomy
principles were applied through three project-based units (PBUs). The participants tought each
other a) in pairs (PBU 1); b) in small groups (PBU 2), and c) the whole class (PBU 3).

Excerpt A: Intervention and data collection aspects

AR - Cycle 2: Learning by Teaching

<+ Group and peer-tutoring \)

<+ Teaching strategies = learning strategies
<+ Joint teaching among learners (in pair, small groups, the
whole class)

<+ Rehearsals, presentations

<+ Data collection:

QL Teacher Complementary
study

Diary entries 55 artedacs Focus group
Fieldnotes 5SS reflections: interview

Learning Pyramid
Average student retention rates

Excerpt B:

Available at:  http://thepeakperformancecenter.com/educational-
learning/learning/principlesoflearning/learning-pyramid/

5% Lecture |

Reading |

20% Audiovisual

Demonstration

i
LY

50% Discussion

LY
LY

Practice doing

90% Teach others
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Appendix 47: AR: Cycle. Learning by teaching, 2012/ 2013 (continued)

Excerpt C: Cycle 2. Assessment grid

The quality of the process-based and end-product oriented outcomes of Cycle 2 varied

within the following assessment grid :

AR: Cycle 2. PBU's evaluation

B Goal and Plans ® Handout M PP presentation

M Reports M Teaching m Self-assessment
10%

15%

Note: The grid above represents diagrammatically how the participants evaluated themselves in their final
reports. They also justified their decisions in reflective comments.

Excerpt D: Assessment mind map:

participation
time -10 min -
i e speaki
uency [ in class and out of class activities - 25% ] i,,";,,g,{;?,
interaction with [ Final oral presentation - 25% ] -
the i interaction
content
(easy to follow?) homework
articles [ Final assessment ] goals, plans, outlines
graphs drafts
posters summaries
leaflets Final product - 25% reflective notes
PowerPoint pre- Portfolios - 25% vocabulary lists
sentations
resources
newspaper page findings/statistics
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Appendix 48: AR: Cycle 2. Student artefacts

Screenshot A: A sample of student made PowerPomt presentatlons

— —— —— e —— —— e —— —— e — ——

What will we transport? How will we transport it? Transportin the USA Custom clearence in the USA

ol - We will usea 2o fest exntainer + wewill fzd 3 compeny foensed an wnsporen e - Todecler the vehicle we pess.
s L ‘maziage the loading of the veltick indhe confainer
- crowner's passpen
+ It's capacityis about 53 chrm. - Then it goss on truck toPOE (Port of ext) where it
‘ will be loaded ona siip.

- cr'stemic] erificate
- wewill trnspon it from the USA tothe Casth
sepublic - After loading this covtainer on = hipwe willreceive

Eill of Lading from the shipowner 3 or'shomseplae

1 2 3 4 5
e — o — = ,ﬁ‘ N th‘h\'_ A —’T Sransport ot ecustcrrrief/ " —
Custom clearence in the USA Custom clearence in the CZ oading to the shipand transpo T The End
+ After succesful custom clezrence we =y compenyin - Thank for peying attention and nov et us anawer youw
M wwoﬁmzmmm;mwmwmm “Inthe : : = mﬁnﬂmmr}s&m&mnsmsmmdm questions.
15 mansging the decliringofthe docummancs a2 e nested inth Us a from the cons et
- Afterthe ship ands in POE ve pey the compan 2t | [
‘port for unloading the contzinerand reloading it an THE END!
+ Just export custom clestence and expors declarstion muck or ozin N
s crngd inco import o caarence and mport I
decrmtion
6 7 8 9 10

Excerpt A: A sample of student-generated handouts

Vocabulary and collocations

route —trasa

carrier — dopravce

forwarder — zasilatel

to declare — proclit

custom clearence — celni odbaveni

loading — nakladka

unloading — vykladka

passenger transport — osobni doprava

goods transport — nakladni doprava
international transport — mezinarodni doprava
combined transport — kombinovand doprava

Exercise

You have two basic kinds of transport. It is ..... transport and ... transport.

When you use more than one kind of transport. It is ....... transport.

When you transport persons or goods between two states at a minimum. Itis ....... transport.
When you manage the transport you are ...... or ...

When you transport something it has it’s own

When you cross the state borders, in most cases you have todo ...

After succesful custom clearence you have ......... the goods.

When you start to transport something, you have to ......... it.

When you have received something in a container or a box, you have to ....... it.
Key

passenger, goods
combined
international
carrier, forwarder
route

custom clearence
declared

load

unload
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Appendix 48: AR: Cycle 2. Student artefacts (continued)
Excerpt B: A sample of student-generated handouts
Primary and secondary functions of modal verbs
-pouziva se kdyz mame vétsi jistotu nez u primary functions.

-CAN is a modal verb. It only has present, past and conditional form (but can also be used with a
future meaning). For other tenses and use be able to.

Priklad/example

| can speak English very well. Primary function
Somebody is calling, It can be my sister. Secondary function
Can’t to je nejvétsi jistota, Ze to tak neni

Priklad / example

They can’t be at school because they are in Germany.

It can’t be him.

Be ableto to je opisny tvar od slovesa can

-You can use be able to in the present, past, future. present perfect and infinitive.

-be able to in the present and past is more formal than can /could

I am not able to accept your exuses

Test

Today she..... be at school.

She ..... go by car.

He ... play football because he is good at sports.

He ... speak English very well because he studied in England
He has a headache, he .... belill.

Resni( Solution)
Today she must/can‘t be at school.
She could/couldn‘t go by car.
He must play football because he is good at sports.
| can speak English when | learn it.
He has a headache he could be ill. Sources :google, new english file, my head
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Appendix 49: AR: Cvcle 2. Student reflections

Attachment A: AR - CYCLE 2, 2012/ 2013. Student reflections . Analysis

Positive xxx and challenge/negative - reflections on learning English through
mini-projects

S1: It was interactive. I liked working in groups. I could choose the topic and it was fun. I think
we should have more projects. Projects were useful because we practise English all the time, we
speak a lot. We also looked for information and read in English a lot. My role in projects was
superactive. INTERACTION, GROUP WORK, AUTONOMY, INTRINSIC MOTIVATION,
SPEAKING

S2: It [SIDICICHGENEe. B! at least we had something different. Speaking was good and
cooperation with other peers. COOPERATION, ALTERNATIVE FORM, CHALLENGE

S3: Every project was original and interesting. I liked that everyone participated in the lesson. It
was good that we had to learn something and explain it to our friend. They had to understand
it..so it was important and serious learning. I liked when our group was taking my test too.
FOCUS ON LEARNING, INTRINSIC MOTIVATION, ENGAGEMENT

S4: [ liked all presentations. They were interesting. Projects were useful (communication) and
effective (new vocabulary, speaking in public).l also liked independent work. INTRINSIC
MOTIVATION, VOCABULARY, PUBLIC SPEAKING, LEARNER AUTONOMY

S5: I enjoyed team work. Projects were new and fresh (nevsedni). I think we paid more attention.
Preparation=Ilearning. We should use projects more often. INTRINSIC MOTIVATION,
ENGAGEMENT, LEARNING

S6: Our lessons were more free and good change. We repeated old material. I was good for me.
Visuals also were helpful. PROJECT EFFICACY

S7: Nice and creative atmosphere. It was a funny way of learning. We had to learn something by
ourselves and then teach other in our lessons. Presentations had a lot of examples, good
illustrations. We also learnt how to communicate. CLASSROOM ENVIRONMENT, LEARNING,
AUTONOMY, INTERACTION

S8: It was good to work with others and to choose the topic. We practise English as a whole -
grammar, vocabulary, looked for information in English, got new knowledge, presented in front
of the class and practise pronunciation. LANGUAGE AWARENESS, INTEGRATED-SKILL
APPROACH

S9: Projects were interesting. We revised a lot and improved our vocabulary. [ EHGNONDCHE
[OOSR 5..! that was not a mistake. We also learned a lot of technical words and how
to organise our work. MOTIVATION, LEARNER AUTONOMY, LANGUAGE AWARENESS,
ORGANIZATION, TIME
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Appendix 49: AR: Cycle 2. Student reflections (continued)

S10: [/ liked that I worked on a grammar topic and revised it much better. When you hear it from
your peers, you also understand it better. I also liked mini-tests prepared by friends. It was good
to work with PC and make PPP. LEARNING (STRATEGY), TECHNOLOGY

S11: [ liked that I could work on something in my own way. I think projects were good for
developing independence, public speaking and ability to adjust to different changes. Speaking in
English, learning new vocabulary. LEARNER AUTONOMY, LANGUAGE AWARENESS

Negative - reflections

S3: NG +/.cr. o headmaster came when I was presenting. [GIICINON ond almost

everything forgot. NERVOUSNESS

S4: 1 did not like | NNGHSIRNSIDICSCHINONS . | ANGUAGE AW ARENESS

S5: 1 didn’t like [OICHIOMICIORE /cr a long day at school. HOMEWORK

S7: We _ for preparation. TIME
S8: Sometimes _ for preparation. TIME

Note: While examples above provide the evidence of the analytical procedures, the samples below present
the participant reflections grouped in accordance with the emergent themes and sub-themes:

Cycle 2. Student reflections. Intrinsic motivation

Intrinsic motivation

S3: Every project was original and interesting. I liked that everyone participated in the lesson.
My role in projects was superactive. ENGAGEMENT, EFFORT

S5: I enjoyed team work. Projects were new and fresh (nevsedni). I think we paid more attention.
Preparation=Ilearning. We should use projects more often. ENJOYMENT

S7: Nice and creative atmosphere. It was a funny way of learning. RAPPORT, ENJOYMENT

Note: Seeing learning as a meaningful process can be also found within the ‘Learner autonomy’ emergent
theme as follows:
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Appendix 49: AR: Cycle 2. Student reflections (continued)

Cycle 2. Student reflections. Learner autonomy:

Learner autonomy

S1: [ could choose the topic and it was fun. I think we should have more projects. CHOICE
MAKING

S3: It was good that we had to learn something and explain it to our friend. They had to
understand it..so it was important and serious learning. WAY OF LEARNING/ STRATEGIC
THINKING, METACOGNOTIVE AWARENESS

S4: [ also liked independent work LEARNER EMPOWERMENT, CHOICE & DECISION MAKING

S5: [ think we paid more attention. Preparation=I[learning. WAY OF LEARNING/ STRATEGIC
THINKING, METACOGNITIVE AWARENESS

S7: It was a funny way of learning. We had to learn something by ourselves and then teach the
other in our lessons S7: Nice and creative atmosphere. It was a funny way of learning.

S11: [ liked that I could work on something in my own way. I think projects were good for
developing independence, public speaking and ability to adjust to different changes. LEARNER
EMPOWERMENT, METACOGNITIVE AWARENESS

Regarding ‘Language awareness’ or, in other words, language-related emergent themes, speaking
was mentioned as the most frequent notion:

Language awareness

S1: It was interactive. I liked working in groups. Projects are useful because we practise English
all the time, we speak a lot. We also looked for information and read in English a lot.
INTERACTION, SPEAKING, ENGLISH SOURCES SEARCH (READING)

S2: Speaking was good and cooperation with other peers. SPEAKING, INTERACTION

S4: Projects were useful (communication) and effective (new vocabulary, speaking in
public) INTERACTION, SPEAKING, VOCABULARY

S8: We practise English as a whole - grammar, vocabulary, looked for information in English.
INTEGRATED SKILLS AWARENESS

S9: We also learned a lot of technical words and how to organise our work, we got new
knowledge. VOCABULARY, METACOGNITIVE AWARENESS, KNOWLEDGE CONSTRUCTION

S10: [ liked that I worked on a grammar topic and revised it much better. When you hear it from
your peers, you also understand it better. STRATEGIC THINKING, METACOGNITION
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Appendix 50: AR: Cycle 2. Teacher’s diary

Attachment A: AR - CYCLE 2, 2012/ 2013. Teacher’s diary. Analysis

Positive xxx and challenge/negative - reflections on the projects ‘Learning by
teaching’

PBU 1: planning stage

T: The treatment group has just started out project work. They had been familiarised with
the elements of project-based learning last year within small-format PBUs. I was surprised that
they could easily describe the PBU framework and knew how to procede. ..not all of them, of
course. Two students were new participants in the treatment group and it was interesting to let my
Students explain them what project-based units are about. It was also a good chance for me to
introduce a new learning strategy to them — Learning by teaching. LEARNER EMPOWERMENT

T: We ve just made sure that our class email address worked, so I could send my students a
welcoming email with initial ideas about our project. I also showed them a ‘learning pyramid’.
Everyone was so impressed by the fact that ‘teaching others’ is the most effective learning
strategy that we decided to launch our poject immediately. INTRINSIC MOTIVATION

T: This week was devoted to the planning stage. Since it was their first full format project,
there were some steps we hadn’t done before. Goal setting activities were around the driving
question — to test a new learning strategy in order to see whether it was effective or not. For me it
was double checking because I needed to explore learner autonomy, metacognitive and
integrated-skill approach- es incorporated in the PBU framework. Moreover, [ was interested in
the students’ opinions on the project efficacy as a learning strategy too. RESEARCH QUESTION,
METACOGNITIVE APPROACH

T: Our short discussion on whether to teach one person, or a small group...or take a role of
a real teacher and teach the whole class was a good exercise of choice and decision making.
English was used at a maximum, pair work and small group work seemed to be a good platform
for ideas exchange. Finally, we decided to try out three options and see what worked best. The
second part of the discussion was initiated by me and was concerned with what to teach.
Interestingly, students’ decisions fell into two groups, either language-driven (some of them
wanted to revise grammar) or content-driven (this part of students wanted to learn something
about technical topics). I did not ask them to choose either one way or another. It was entirely up
to them what to work out, but I asked them to come up with something specific. LEARNER
AUTONOMY, COLLABORATION, LEARNER EMPOWERMENT

T: When students shared their initial ideas with others, it turned out that the content they
were interested about was about transportation. Compared with the first year, when they were
more focused on hobbies and free time activities, now, they seemed to be more concentrated,
responsible and focused more on professional than general topics.The group which decided to
work on grammar-related projects [ NOIICONIUCHISIICHISHONE o students knew what
they wanted to revise, however, for other students had no idea what to choose. I suggested that
the whole class wrote what grammar units they would want to refresh. The hesitating students
could read the peers’ requests and choose something that was on demand. It worked.
INTERACTION, LEARNER AUTONOMY, LOW AND HOGH SELF-EFFICACY, SCAFFOLDING
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Appendix 50: AR: Cycle 2 — Teacher’s diary (continued)

T: Now it was time to decide how to procede. Mapping the steps and outlining required a lot
of thinking from students. Brainstorming helped them to gather some ideas and everyone modified
the steps according to their personal topic.Those who were determined with the topic brought
some authentic topic-related materials — pictures, article, or magazines. Although the first project
was individual, in-class activities were arranged for pair work. It seemed that most of them
enjoyed sharing what they had prepared and eagerly exchanged the ideas about how they were
going to teach other students. Since they were quite confident as to making handouts or tests (last
year PBU experience), their work on the task seemed to be manageable for them. (SRCHIGN
RS NEEss (1 vvas their choice to work together. I think they weren’t cooperative
because they didn’t know how to express themselves in English. These two students proceded very
slowly and my help did not work. Things went better when I asked Honza from another rgroup to
come up and helped them. LEARNER AUTONOMY, SCAFFOLDING, RESOURCEFULNESS.
LEARNER AUTONOMY, INTRINSIC MOTIVATION, SELF-EFFICACY, TWO PASSIVE
LEARNERS, LEARNER EMPOWEMENT

PBU 2, implementing and monitoring stage

T: Today we finished the planning stage and started implementing and monitoring. The
students were focused on doing something: writing texts or bullet points for the PowerPoint
presentations or selecting pictures for the slides, or looking for illustrative videos on the internet.
I was walking around as usual, from pair to pair, asking them to describe the ongoing processes
and reflect on the first successful moments. Our conversation was in English. Finaly, they decided
what their homework was and shared it with the whole class, so everyone knew what eaech pair
would bring to the classroom next time.The expressions like ‘we’ve decided to...", ‘we think
Honza should....." or ‘everyone is going to...” were used. Most of them seemed engaged during
pair work. Here and there I could hear the Czech language constantly encouraging them to speak
English. METACOGNITIVE APPROACH, INDEPENDENT WORK, TEACHER’S ROLE,
ENGAGEMENT

T: At this stage the students made a lot of agreements and were supposed to report on what
they had done so far and agreed to do further on.We also did a lot of language work this week.
Sometimes we were focused on summarising the materials they read. Actually, we spent two
lessons on learning how to do that. It [ NICHEERN o simplify the authentic pieces of texts. In
some cases learners could not find anything appropriate in English and brought some texts in
Czech. 1 this situation they first wrote summaries in Czech and then translated them into English.
Note-taking strategies were also an important part of these lessons. MONITORING,
REFLECTIONS, NEGOTIATION, CHALLENGE, STRATEGIES

T: At the beginning of the lessons each pair wrote a joint report on what was finished by that
moment and what they were going to do during the lesson.One of them read it out and other
Students gave them feedback. Depending on the time, if some pairs did not have a chance to share
their work with others, they did it next time. As to me, [ wrote some functional expressions on the
board, especially when learners had problems to express themselves. I have to say that this part

was very AR EERORMICISIRENN, ! ogain doable. REFLECTIONS,

INTERACTION, SCAFFOLDING, TIME, CHALLENGE (S)

T: Today we were going to start rehearsal (one pair would teach another pair).
Unfortunately, we did not have time to agree on the logistics: ‘teaching’ time, the order of
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‘teaching’ in each group, visual aids, making tests so on. The students and I discussed all
suggestions and made several agreements. TIME, NEGOTIATION

T: e e EMON NGNS /i attemp! of teaching within each group.

Finally, took a role one of the learners and enjoyed the teaching process of the ‘teachers’, again,
moving around from group to group. I did not stop anyone and did not correct anybody. I was
taking notes for further discussion. CHALLENGE (T), TEACHER AUTONOMY

PBU 3, evaluation stage

T: NN CRHOOHIE i  corstructive way. It was clear that

they would feel offensive if they would emphasise bad points. I suggested sharing positive
opinions in the classroom. In case there was something wrong with the project work as a method
or if they didn’'t like something about teaching others they would write about it in their log books.
They agreed. They expressed their likes in English, even though some of them kept scielence.
CHALLENGE, SCAFFOLDING, LANGUAGE, REFLECTIONS

T: We discussed what they learnt within the projects and how they would evaluate
themselves. I think they were both happy about their project work and critical at the same time. At
this point it seemed that RGN RGO USSR NENCHCE] S
in this project they taught the whole class and took a role of a ‘real teacher’, it seemed that they
realised how challenging it was to have everybody’s attention, to explain and make sure that
everyone understood, to deal with teaching ‘stuff’. CHALLENGE (S), CRITICAL THINKING

T: One thing 1 forgot to write about, was that I asked the students to teach others in a
manner they would love to be taucht themselves. And in some cases it was really interesting. For
example, Jakub didn’t have a partner and taught the class on his own. I expected that he would be
extremely nervous without any support. On the contrary, 1 was nicely surprised. I had never
thought that he could be a great showman. Everyone seemed to be engaged during his leaason
(his topic was the Present Perfect Tense). All the examples were based on the authentic class
events and real classmates, which was very funny and interesting. Moreover, his sense of humor
made his lesson very uplifting and funny. TEACHER/LEARNER AUTONOMY, STRATEGY
EFFICACY, INTRINSIC MOTIVATION

T: I designed a handout ‘self-evaluating report’. For the research purposes, I aimed the
questions and unfinished sentences at ‘project efficacy’issues and left the space for the
suggestions about changes that needed to be made for the future projects. The sudents also were
expected to express their opinions on the strategy ‘learning by teaching’. PROJECT EFFICACY,
SCAFFOLDING

T: My overall conclusions. Based on my observations, it seems that the majority of the
students managed the projects successfully. All of them completed the assignments and followed

the agreements. To my surprise, there weren’t many delays, except for poor health conditions or
school events. All students were engaged with enthusiasm except for two students. I noticed that
they participated in the projects with interest and the overall atmosphere was great. Compared
with the previous academic year, their reflections were more insightful and more specific.The
learner autonomy principles such as learner empowerment, making choices and decisions,
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agreements as a result of negotiation etc. were implemented successfully. PROJECT EFFICACY,
INTRINSIC MOTIVATION, CRITICAL ND REFLECTIVE THINKING, LEARNER AUTONOMY

Attachment B: Teacher’s summaries (based on the diaries’ entries)

Emergent theme: Learner autonomy (goal setting, choice and decision making, negotiation,
learner empowerment, responsibility, time and work load managing)

(1) Planning Ss decided to try out new learning strategy — ‘learning by teaching’.
With my help they managed to set their goals and plan the project
agendas. They were willing to negotiate the ideas in the TL and chose
the project topics (areas, genres) on their own.

Sharing individual plans with peers helped them to make some

changes.
(2) Implementing and | The student reflections were with a larger range of vocabulary than
monitoring  the | beforc. HNESERSISEISHINE ©u word order and
project present tenses seemed to get improved. Integrated-skill development

Ss learnt how to describe the project activities: past and present The
also reflected on the ongoing processes, changes and progress.

(3) Evaluating stage In their reports, SS evaluated the project method and ‘learning by
teaching’ strategy in a very positive way (_). Some of
them demonstrated critical and reflective thinking.

I noticed a good potential of ‘researchers’ among students (selecting
the sources, summarising)

As to self-evaluation, they wrote self-evaluation reports (in the TL)

Summary Ss seemed to feel comfortable with the framework based on the
metacognitive principles

Positive outcomes: Ss spoke in the almost all lesson time (sometimes with translation, asked

questions, gave responses). My probing worked. Ss were interested in a new way of learning and

teaching. Metacognitive principles of the PBU framework seemed to work effectively.
nervousness during public speaking, one student remained not interested.

Emergent theme: Self-efficacy (beliefs in their own ability; complacency, willingness to communicate
in the TL)

(1) Planning I noticed much more confidence in the students compared with the previous
year projects. I could see their willingness to start and plan a new project.

Their plans were realistic and challenging

(2) Implementing and | Enthusiasm and complacency was observed among majority of students.

monitoring the project were taken as a natural part of the process.
, PBUs 2&3 were carried out with

ease and feeling of ‘know how’.

(3) Evaluating stage Most students completed the assignments at 100%. The evaluations were
focused on success rather than shortcomings.

The written reflections also contained mostly positive reflections.

Summary

Positive outcomes: willingness to communicate in the TL, a number of positive reflections and self-
evaluations.

BREIEREES Two students seemed to feel frustrated at the beginning; one remained not interested
(perhaps because of low-efficacy).
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Emergent theme: language awareness (productive skills, integrated-skill development)

(1) Planning At this stage, those who chose a ‘grammar’ topic, planned to revise
what they did not understand before in grammar

Outlining went well (writing and speaking).

Integrated-skill approach (writing through reading and speaking)

(2) Implementing and | All three PBUs contained reports on ongoing events.

monitoring the | The students shared how they progressed and exchanged advise
project
(3) Evaluating stage Ss emphasised their language improvement.

The most frequent notions were speaking, overall language practise,
vocabulary, pronunciation

Summary:

Positive outcomes: the treatment group moved forward interms of integrated skills, they learnt
new vocabulary, revised grammar and indicated that their overall understanding of English
increased.

EBREIEREES (ic balance, there was one student unwilling to cooperate

Emergent theme: intrinsic motivation (engagement, effort, paying attention, management skills,
reflective and critical thinking,)

(1) Planning Ss were enthusiastic about launching the projects

They put a lot of effort during planning

(2) Implementing and | Ss enjoyed sharing and exchanging ideas. They monitored their
monitoring the | progress in their log books and wrote reflections

project PBU 2 and 3 seemed to be the most motivating for Ss

Duting ‘teaching’ they tried to motivate others

(3) Evaluating stage Ss reflected on the project efficacy from two perspectives: general

and personal. They were interested in expressing their opinions

Summary:

Positive outcomes: the treatment group demonstrated mush effort, full engagement. Most
students were highly motivated
EREIBHEES onc student was not cooperative and motivated
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Attachment C: Summatry of the most frequent sub-themes observed during

analysis:
Language awareness: Project efficacy Non-language awareness:
skills, sub-skills, interaction o (general) > intrinsic motivation,
learner autonomy
Integrated skills awareness Useful and helpful in general  ‘learning by teaching’ —helpful
learning strategy
Grammar improved High engagement Taking decisions towards
positive changes in learning
Vocabulary improved Good and interesting activity = Enjoyment of new way of
learning
Literature search Learnt how to plan Favourable change in attitude
towards learning English
Writing skills improved A lot of learning took place Strategic and critical thinking
increased
Speaking and communication Communication skills Self-efficacy increased
improved

Note: The column in the middle indicates general sub-themes related to the project efficacy indicated by
participants and myself, whereas the left- and right-handed columns present language and learner
autonomy-related sub-themes respectively.
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Appendix 51: AR: Cycle 3. Learning by doing research, 2013/ 2014
Teaching and learning materials used in Cycle 3 (treatment stage)

Attachment A: Introductory handout (sample)

P ROJE CT . ... i e e e e e e e e e e e
Date......ooiii Name.....oooovvvviiiiiiiiin,
Stage one: SETTING GOALS AND PLANNING

Welcome to a new project in our English class. For this project you should make your own
decisions on what you want to be focused on, what topic to work out, who you want to work with
and what the final product to produce.

Names of participants (individual, pair,
e 0114 )

Theme/ topic

Driving qUeStION. ...

Goals (personal, learning, language)

FINal Product. ........oooiii e e
DUEES, OIS, . ... o i e e
The project outline - steps to take:

Ist step

Teacher’s advice:

You might also need the following vocabulary for completing this handout: plan, learn, discuss,
write, read, find out, collect, search, summarise, design, share, rehearse, practise, make notes.
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Appendix 51: AR: Cycle . Learning by doing research, 2013/ 2014
Attachment B: Teacher’s assessment

Screenshots A & B: Samples of teacher’s assessment

™ | D = DL3 final project evaluation 2014 [retim kormpatibility] - Microsoft Word (s ] X
w Domd | Viaien Rozlofenistrinky  Reference  Korespondence Zobrazeni  Endhote X7 s @
= 4 . . I - | @ I ) . 44 it -
Coti Ziktacn - (11 - A A Aa 19 | asebcene | aasbceos AaBbCi AaBbce AADB assbee p—
., Hahaadi
iR - v WA -« || TBezmezer  Nadpis K 2 Nazer t Tdlrazné..
23 Fuopionttomir | B L I aha 3, X A-  EE3IN B Mormaini | 1 Bezmezer  Nadpis 1 Hadpis Hazen Poctitul  Zddrazné lz Vybrat -

-
2014- Research-Based Project. Fi t and Feedbac
Num | Goal Planning Partfolio & & Oral Visual aid Final evaluation
setting
1-16 | *language | *Driving *Vocabulary | *Authentic | In-class “Content | *Grammar | *Pictureftest | Specific
*Content question list materisls activities *Fluency | *Vacsbulary | balance features
*Learning | *Final *Hotes *Summaries | *interaction | *Time *Progunc. | *Creativity “Resesich H s|lvs
*Personal | product *Outline *Sources *group work | *Eye *Flsency *Originality ?‘D“;’[:"" 2% | :E 5 %
"Steps to take | "Reflections *peerfeelf | contact * Grammar cotecion | 52 | £E| 2%
*Roles, duties sssesament | “intersct *Vorsbulsty | epingngs | 2 [T F | F
7.M5 | Handout+ | Handout + Rich reflective notes, the whole speech, | Your presentation was | Good picture-text Mo Mo BT
group Rich sources, good summaries. informative, balance, 5%
(HV, The vocabulary list s missing. interesting, original, Rich data collection.
AS) A very active participation in the post- | flugnt. However, you | Some grammar
presentation discussion made some grammar | mistakes
mistakes. Anyway, |
25% 3% noticed a good
progress. 22% 22%
|
Num | Geal Planning Portfolic & g8 Oral p Visual aid Final evaluation
setting E mant
1-16 | *language *Driving “Vocabulary | *Authentic | in-class *Content | *Grammar | *PictureStext | Specific
*Content gquestion list materials activities: *Fluency | *Vocabulary | balance features
“Learning | *Final *Motes *Summarles | *interaction | *Time *Bronung. | *Creativity “Research < slve
“Persomal | product *Outline *Sources *group wark | *Eye *Fluency | *Origmality | SEen | %% E ] L
*Steps to take | *Reflections "peerfeelf | contsct *Grammar coliection | & B i |23 =
*Rales, duties assessment | *interact. “vocabulary | spingings | * © | F|* % .
x
Strnka: 4276 | Slova 5275 | B Anglifting (Velks Britanie) MHNE 2 . W% L}

Wl Sls fulletDL3 final project evaluation 2014 [retim karnpatibility] - Micresoft Ward A %
m Domd | Viaien Rozloienistrinky  Reference  Korespondence  Revize  Zobrazeni  EndMoteX7  Miwh  Rozlofen o @
. - . I Hait +
& Calibei @ékladn - 12 - X A7 Aam & . 2T | pasbcene| asebcene AaBbC: AaBl AaB « c BbCeDr | % f;r.: sadit
s F Kopirorat formit B 7 U -oahe x x' w-A- EE3INE & - |8l B Mormaini | % Bezmezer  Madpis 1 Hadpis 2 Hazev Podtitul  Zdlrazné. 1::';_::1! =
=0 . Odstavec . Styly
Num, | Goal Planning Portfolio & Menitorings Oral p i Visual aid Final evaluation &
Code | setting E -
1-16 | "langusge *Driving *Wocabulary [ ®Authentic In-class *Content | "Grammar | "PictureBtext | Speci
*Content | question list materials activities *Fluency | *vocabulary | balance features
*Learning | *Final *Notes *Summaries | *interaction | *Time *Promunc, | "Creativity *Research .
*personal product *Outline *Sources roup work | *Eve *Fluency *Originality E‘;‘[::“ g L E
*Steps to *Reflections *peerfself | contact *Grammar coection | = - ﬁ =
take assessment | *Interact “Vocabulary | efiogees | B2 =z
*doles. dutie:
Handout + | Handout + logical outline, vocabulary list (wide | original, engaging, A lot of information, | + No | 84%
345 range), sources, notes, rich reflections, | interesting, with eye | general facts, original,
group summaries. Peer-assessments with clear | contact. but a kttle research
(G comments. However, itwas too
MS) 5% 25% short 23% 1%
Num | Goal Planning Portfolio & Monitoring8 Oral presentation Visual aid Final evaluation
setting Ei
1-16 | "language *Driving *Wocabulary [ "Authentic | in-class *Content | *Grammar | "Pictureftext [ Specific
*Content question list materials Bctivities: *Fluency | *Vocabulary | balance features £
*Learning | *Final *Motes *Summaries | *interaction | *Time *Progunc. | "Creativity “Research g .
*Personal | product *Dutline *Soufces *group work | *Eye *Fluency *Originality f‘;‘[:‘-"" 5 "l,’ L g
*Stepsto *Reflections *peer/self contact *Grammar collection | = ‘g c i ‘__l‘
take assessment | “interact *Vocabulary “Finings .; g ;: :e g
*Roles, duties
4. M) | Handout+ | Handout + I had difficulty to open the file. A brave attempt. Interesting selectionof | No good | 60%
indy. Try to communicate more during in- | Too much pictures, but there 5% | topic,
class ac 5. P went needs | nervousnees, reading | wasn'tatext 10% no :
25% clear ideas. 15% (instead of speaking) 3 vocab. -
15% wasn't much research .
Strénka: 2276 | Slovac 5734 | OB Anglidting [Velka Britdnie) MHNR2E W%
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Appendix 51: AR: Cycle 3. Learning by doing research, 2013/ 2014 (continued)

Excerpt A: A sample of peer-evaluation handouts

ORAL PRESENTTION

NAME Content/ Topic Speaking Pronunciation Eye contact,
Research question (not reading) & fluency voice,
Findings Time Grammar& body language
Visuals vocabulary

1.

2.

3.

Excerpt B: A sample of peer-evaluation handouts

VISUAL AIDS COMMENTS
NAME | PPpresentation: | Creativity, | Grammar Data Other Final
pictures&text Originality, | & collection, | important grade
balance, Vocabulary | analysis, points
findings
1.
2.
3.
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Appendix 52: AR: Cycle 3. Student artefacts

Attachment A: Samples of the student PowerPoint presentations

Screenshot A:

B == Jirka k and Milan R,Are energy drinks healthy or unhealthy, and - Microseft PowerPeint
@ Domd Vlozeni Navrh Prechody Animace Prezentace Revize Zobrazeni EndNote

g “ © Barva 1 Uspofadat
ENETN: = R Mo RO =B
i stupné seaé B ha sebe =5
Normalni| Razeni |Poznamky Zobrazeni | Piedloha Piedioha Pedioha Lupa  Piizplsobit - i Nové Piepnout | Makra
snimkd snimkd  podkladi poznamek velikosti okna |l Cernobile okno okna
Zobrazeni pr ni piedlohy Zobrazit Lupa Barva di stupné Okna Makra
-
Vocabulary What is it?
. gy ek came 1w
o y g ae mate 1 esee ur T B e e v e
e Receul
.ot Popularity » Diren Mteccri? w wspira by
* oo v, ol cesyoes Wiy 3re they se popar? A Rahg Dy
g
o e wil mest P 35
Vol on 2 nars weere A5 o
Blenseq wim Ziceeol
couar exoeciay b o FEm ]
[L | + e gy driws 32
pop e e o By
] I s o tr org peope
L + Peogie thes el Bie 0 Gesign
/.
1 2 3 4 5
Collectors Sponsorships . Main content =
« gy st cansar popston hayhave 3ot » very mgaria v'"‘mmﬁg;;_m + Aot o ccffeine and a kot
ors. SR o gt R
it » Tauring: Bike of bull
Healthy + Guarana, Ginseng: Kin
e ey neamy on veamy
L
6 7 8 9 10
Results | |
ity
kot of avertsment and ey mixit
sicohol manytme
. s unresiy ks The End
Thank you for youstianten
v

EEEE

Screenshot B:

2N =R Future cars - Microsoft PowerPoint x
@ Domua VioZeni Navrh Piechody Animace Prezentace Revize

Zobrazeni EndNote X7 a @

CEIRIE= J = (5] Ml sana 1 B usporadat
o) EE=| J_J AY sreas | L =2
= [ Stupné tedé [ Ha sebe ==
Normalni|Razeni | Poznamky Zobrazeni | Piedloha Piedloha Predioha Lupa  Fiizpdsobit R i Nové Fiepnout | Makra
imkd éteni | snimkd podkladd poznamek velikosti okna |l Cernabile okno okna~
Zobrazeni prezentaci Zobrazeni predlohy Zobrazit Lupa Barva di stupné Sedé Okno Makra

1 . s sports electric or hybrid cars: For havingfun B
Vocabularies ! - and very fast travelling

Future cars

Haw the cars il losk Fée in the future®

»)>)
Qg o

R D
- Comprenes s - saden v

2 3 4 5
What isi Plug-in hybrid
* Its 3 combination of two engines * Combustiondiesslor petralengine charging * It like 3nomal hybrio, but we canchargeit
+ Combustion combined with elecric engines electric engines athame or at street t incresse rngzon
Inormal and plug-ins) * Itis today's technology, whichwill continuein electricity
* Combustionengine combined with the future oo

compresszdair system * The biggest hybridsmanufacturer is Toyota

C-ZEROQ, FMIEY, -ON

* Combustion enginecombined with
compressed air system which gives the carin
mation

- T - + Leaf s with Mitsubishi IMiSe st mass procuces
Mitsubish Prugect o -

- The First car was M

+ Leaf e oniyan sectic power

* 102012 wax o0 rends stmi 22.000FMIE s ‘ ‘ + Masmum range = 150-2004m

* Invetion offranch manufacturer Citrosn

= Masimum range iz sbaut 100m + Conceptiz Luaf NSO

Razeni snimkd |

“Motiv sady Office” | Anglidtina (Velkd Britanie)
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Screenshot C:

odkiadd

BlEd92-0:=-|s TopGear Rektor Kolta - Microsaft PowesPoint ]
m Domd  Viefeni  MNiwh  Pfechody  Animace  Prezentace  Revize | Zobrazeni | Endhote X7 « @
g5| ] 9 ) y T T P
33| J_J. ] < T W sara - = uspafidat = =
—' P Lo o o 4 + ¥ & Stupné Jeaé ' B o sebe ; —a
Norméini |Razeni Pozndmiy Zobrazeni Piedioha Piedioha Piedioha lups  Piizpliecbi x

Howé
srimk prodteni  sni

Piepnout  Makns
oznsmek velikosti akna

The End, thank you for
Yyour attention!

Note: the final products contained not only PowerPoint presentations but also student-generated handouts,

portfolio where the data collections were presented, analysis and findings. The participants’ oral
presentation was also considered a part of the final product.
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Appendix 53: AR: Cycle 3. Student reflections

Attachment A: AR - CYCLE 3. Student reflections (samples)

Positive xxx and challenge/negative - reflections on learning English through the
project-based units ‘Learning by doing research’

Excerpt A: Planning and monitoring stage

S1: ... We have a very difficult research question but very interesting, I think. Our question is
how to become a torreodor.But we cannot do only this...but everything about corrida and
torreadors....First, [ want to search for some English articles and write down the information
about corrida...then I want to find an interview with a real toreador and try to find out what is the
main reason why they do this job... Then I want to know why leople like this ‘sport’...And only
then to find the answer to our research question how to become a toreador. PLANNING SKILLS
(metagognition)

S2: My goals are to improve my English, to practise reading (search on the Internet), writing,
speaking and listening,..and and to prepare my presentation. GOAL SETTING

S4: I want to show you that ice-hokkey is the best and the most popular sport in the world. I'll
make a questionnaire for better statistic and I make PP presentation. GOAL SETTING

Ss: Our project outline is: to make discussions about the project; to do our best, as we want;
and present everything to our classmates. OUTLINING

S7: My plan is to speak English every rime, there’s a chance...

S8: 1 want to better my pronunciation, grammar and to improve my speech. I want to
cooperate with my group well. I mean we must also find time to woek together.
LANGUAGE, COOPERATION

S13: [ will collect a lot of information (data). I would like to learn new vocabulary on this
topic. And I want to give more knowledge to my friends and to my teacher. LEARNING,
TEACHING,SHARING

Excerpt B: Project evaluation

S1: First of all, I would like to say what I think about this project. So it helped us so much,
because we were able to learn a lot of unknown words and also we learnt a lot of information...In
my opinion, this is the right way to learn English, because all of this is only in yor own hands and
nobody can’t help you more than yourself. So it is just like every man for himself, but still have
your friends and they can help you out. I was absolutely happy when [ (jointed) the group I liked.
I mean both other members of the team were great and I liked to work with them.. Both did
maximum for our presentationand also both had really good ideas...how to make our
presentation simplier, more understandable and just mak it better. PROJECT EFFICACY,
VOCABULARY, CONTENT, AUTONOMY, INTERDEPENDENCE, RESPONSIBILITY

S3: [ learned some new words and grammar of future forms. LANGUAGE
(VOCABULARY,GRAMMAR)
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Appendix 53: Cycle 3. Student reflections (continued)

S5: [ think the project is very good for my English because we must present the project in English.
LANGUAGE, PRESENTATION SKILLS

S7: I'd like to better my writing, speaking and vocabulary. LANGUAGE

Excerpt C: Peer evaluation

S9: he had ideal time...but could be more fluent. Grammar was OK. Unfortunately, he showed a
low level of confidence. Visual aid: too much text. It was difficult to follow.The presentation was
kind of boring and not original. He presented some findings, but a little bit out of task.
EVALUATION SKILLS, CONSTRUCTIVE CRITICISM

S10: He had an interesting driving question. And he spoke all the time without reading. He also
used hard professional vocabulary and explained the words.He used eye contact. As to the visual
aid, it was amasing...interesting pictures, graphs. Findings were presented carefully. He also
made a handout with vocabulary. Good job. LANGUAGE AND PRESENTATION SKILLS
AWARENESS

S12: He demonstrated great speaking and in good time. He used a very useful vocabulary.

S13:  He was able to speak fluently in English.He tried to do his best and it was really very
good. Eye contact and voice were his weak side because (xxx illegible). His presentation (visual
aid) was balanced. But it wasn’t original, nothing special. He was able to collect a lot of data and
information...EVALUATION OF PRESENTATION SKILLS

S15: [t was very interesting. But he had too much information. That’s why it took him 17 min.
He presented his findings very specifically. CONSTRUCTIVE CRITICISM

S16:  They both presented their topic. But M. spoke much more than J.J who read the text from
the screen. He was very nervous. [ liked that they presented research steps. MONITORING
SKILLS

Excerpt D: Self-evaluation (samples)

S7: 1 think, It was a good presentation. We did all we wanted. Portfolio was also successful.
We are happy with our results and the final product. The oral presentation was good but | MR

...[ can’t wait for the next project. SELF-EFFICACY,
CONSTRUCTIVE SELF-CRITICISM, SATISFACTION

S13:  In my opinion, our team was very good. We worked together all the time. I tried to be
very helpful. And I prepared the part I was responsible very well. I found some mistakes in other
parts and we corrected them together. SELF-EFFICACY, CONFIDENCE, SATISFACTION

S14: [ liked how I presented my research. I was nervous only at the beginning. Then
everything went OK. All classmates listened to me and were interested. I am happy. lam sure, my
next project will be even better. SELF-EFFICACY, HAPPINESS

S16: My participation was very active. I know that my (NSO

But it was much better then last year. SELF-EFFICACY
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S17: I was more fluent this time and less nervous. I also worked hard on doing my portfolio
and research. 1 tought my friends to use graphs and work with excel. I am good at it. SELF-
EFFICACY, SATISFACTION

Appendix 54: AR: Cycle 3. Teacher’s diary

Attachment A: AR - CYCLE 3, 2013/ 2014. Teacher’s diary. Analysis

Excerpt A: Planning stage

T: Reading the students’ introductory handouts revealed that most of them were interested in
investigating technical questions. However, some of them wanted to find the answers to the
questions concerned with other topics (e.g. energy drinks ingredients, travelling to Mars or how
to become a torreador). Compared to the previous year projects, most learners demonstrated
better planning abilities. They could expess their goals and he reasons for addressing this or that
topic or question. Given that the whole planning stage was worked out in English, I noticed a
significant improvement in communicative and self-reflective capacities of my learners. For
example, Jirka S. initiated many conversations in English. He also was more fluent than before.
All of them were able to share their personal learning goals in terms of English and the goals
concerned with the ‘research projects’. One of the decisions my students and I made together was
recording the whole project for the research purposes. INTRINSIC MOTIVATION, PLANNING

SKILLS AND GOAL SETTING, SPEAKING IN THE TL, COMMUNICATIVE SKILLS, SELF-
ASSESSMENT

T: A new strategy ‘Learning by doing research’ required to focus on creating ‘driving’ or
research questions. Several learners had difficulties to come up with something. Before helping
them by myself, I suggested peer scaffolding and this seemed to be successful. It was an effective
way to revise question forms, since the questions were meaningful and reflected the goals of the
students in this project. I noticed that the camera set up on my table disturbed the learnes, but
they were stll willing to continue this experiment. PEER-SCAFFOLDING, LANGUAGE

T: It was a nice surprise to me when I was reading the students reflections on their
intentions, goals and initial plans. Some of them used good and appropriate language (e.g. I am
supposed to do.....) they described their responsibilities in the TL and reported on the changes
and moves. PLANNING, OUTLINING SKILLS

T: An important part of the planning stage was sharing the ideas on the genre of the final
products and the discussion on the first research steps (before implementation). The learners
brought their laptops to search on the internet and find important information. At this phase,
learning new vocabulary started. All students were involved in pair or group work (their own
choice), helping each other and discussing posible research methods and techniques. My part was
to present several research instruments they could choose for their own investigations as well as
to demonstrate how the findings could be presented. COMMUNICATION and INTERACTION in the
TL, LANGUAGE (VOCABULARY)

T: D & D surprised me this week. They decided to gain their data set not only from the
Internet, but also via interviewing people who were in charge of the ‘Student agency’ company in
order to have more detailed information. RESEARCH SKILLS
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Appendix 54: AR: Cycle 3 — Teacher’s diary (continued)

T: Today the learners brought their outlines and plans. Those ones who worked in pairs or
small groups discussed their outlines together trying to decide which points to leave out and
which one to use. Those who decided to pork on project individually got together to help each
other to come up with the best solution. It was great to observe how they developed their planning
skills and

metacognitive awareness. Most of them were quite good at expressing their ideas and making
suggestions in the TL.

T: Throughout the planning stage, my learners assigned homework to themselves on their
own according to the point of the planning stage they reached. Some of them had been absent
several times and their friends explained to them what was going on. My personal help was
needed only once. Walking aroung, I was making sure that the conversations went on in English
and was happy to hear English everywhere. I also provided my learners with some functional
expressions on the board which were mainly concerned with making suggestions,
agreement/disagreement and making plans. It was obvious that the students used them. LEARNER
AUTONOMY, SPEAKING, FUNCTIONAL LANGUAGE

T: Since the results of the previous Cycles of the action research were known as well as the
results of the pre-treatment stage of the quasi-experiment, I had a great chance to report them to
my learners. They could see not only the findings of their own participation in the research but
also the forms of illustrating and presenting these findings in the tables and graphs.Moreover, 1
made a handout which helped my learners to get familiarised with the research-related
vocabulary. We discussed the research findings together in English. It was nice to hear that
students were really curious about the findings, most of them asked questions and a real
communication took place. RESEARCH SKILLS DEVELOPMENT, COMMUNICATION

Excerpt B: Monitoring stage

T: This week everybody brought some materials to use in the final product. Among them
there were first drafts of the questionnaires, collections of pictures, summaries of the articles
found of the Internet, the first attempts to create vocabulary lists. Together with the students, |
tried to discuss how these materials might help them answer their research questions. Four
Students decided to change their research questions.This dynamic was creative and thoughtful 1
did not notice any language barrier, even though some mistakes in pronunciation, vocabulary
choice and grammar were made and the students were aware of them. MAKING DECISIONS,
SELF-EFFICACY, LANGUAGE AWARENESS

T: The implementation stage of the ‘research project’ involved creating texts to be used
either in the PowerPoint presentations or articles. The speech drafis were also under discussions.
Basically, I prepared some functional language again. It was concerned mainly with the
presentation of the findings or reporting them. From the grammar standpoint, the passive voice,
linking expressions and reported speech were used and learnt by students inductively. Learners
were very responsive and communicative. In most cases, the passive voice was the only way to
express the ideas. LANGUAGE SKILLS, COMMUNICATION

T: 1 have to say that now video recording became a natural part of our project. Even when
the rehearsal was recorded, most participants did not look nervous.The fact of speaking in front
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Appendix 54: AR: Cycle 3 — Teacher’s diary (continued)

of others seemed to be more stressful than the moving camera. The rehearsal took more time than
we expected. On the other hand, it helped students to balance presentation time. WORK ON TIME
BALANCE

T: Unexpectedly, the presentation week went very well. Moreover, immediate evaluation
often changed the presentations into discussions. I cannot say that everyone was willing to
participate in the discussion actively. But if asked to express their opinions, they would do it.
Sometimes they used so called functional language which was pre-taught and written on the
board at different stages of the

Appendix 54: AR: Cycle 3 — Teacher’s diary (continued)

project. What I noticed was the confidence of the presenters as well as the audience. During the
after-presentation discussions, the students demonstrated better monitoring and evaluative skills,
intrinsic motivation. They more effectively noticed various aspects of language, especially
pronunciation, fluency, vocabulary and grammar. SELF-EFFICACY, DISCUSSIONS,
LANGUAGE AWARENESS

Excerpt C: Evaluation stage

T: The project is over. Now I would like to write about benefits which I noticed during the
peer- and self-assessment sessions. It seems that the improvement of evaluation skills helped
learners to detatch themselves from the teacher’s evaluations about their learning. Moreover, I
am sure that this skill will encourage my learners to self-regulate their learning more effectively
and successfully. They already seem to be much more autonomous than before, more resourceful
and proactive.Their use of meta-language enabled them to assess their progress in English.
Language awareness along with metacognitive awareness resulted in more insightful reflections.
IMPROVEMENT OF THE EVALUATIVE SKILLS, LEARNER AUTONOMY, USE OF META-
LANGUAGE, METACOGNITIVE AWARENESS, REFLECTIVE AND STRATEGIC THINKING

T: During the presentations, I realised that my learners used the potential and skilles they
learnt in the previous projects. They used ‘teaching’ strategies (handouts, made by themselves,
quizzes or mini-tests). STRATEGIC THINKING

T: The analysis of the sudents’ portfolios showed that they conducted real research and
attached all the evidence (data, notes, sourcers, quotations, graphs and tables). They really
demonstrated great effort and completed the project successfully. Another important point was,
that if earlier they tended to evaluate others using grades or %, now most of them also used

verbal notes, which indicated their willingness to write and express themselves in detail. 95%
COMPLETION OF THE PROJECTS

T: 1 also noticed that they developed their monitoring skills. In most portfolios, I found
many reports on the on-going events and descriptions of what has already been done. In previous
projects, even though they were asked to do so, only random reports occurred in the written
form.The students also used different ways of organizing their work. Their notes showed that
some of them preferred visual means; some of them used a lot of numbers or colours. It was
obvious that they had enough space to apply their interests, learning preferences and styles.
MONITORING SKILLS DEVELOPMENT, ORGANIZATION SKILL DEVELOPMENT, LEARNER
AUTONOMY
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Appendix 54: AR: Cycle 3. Teacher’s diary (continued)

T: One of the decisions we made together was regular planning activities and things to lean.
The students even suggested writing monthly planners even during text-book units. They also
suggested several planners (forms). Finally, they decided not to use a uniformed planner but
rather planners made on the individual and original basis. Since we had already done several
activities aimed at setting goals, they had a good background. DECISION AND CHOICE MAKING

T: This week, I have collected the students’ portfolios.
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Appendix 54: AR: Cycle 3. Teacher’s diary (continued)

Attachment C: Teacher’s summaries (based on the diaries’ entries)

Emergent theme: Learner autonomy

(1) Planning

Improvement in goal setting, planning and negotiating ideas in the TL.

Active choice and decision making, enhanced responsibility,

Metacognitive awareness, organisational skills improvement

Cooperativeness, independent thinking

(2) Implementing and

Reflective and strategic thinking. Growth in monitoring skills, gathering

monitoring the | materials in portfolios

project Reporting on ongoing events. Time and work load management

(3) Evaluating stage Constructive criticism, evaluating skills improvement
Self-evaluation and peer-evaluation

Summary:

Positive outcomes: all above-mentioned findings can be considered positive outcomes

BREIBHEES. NO negative reflections

Emergent theme: Self-efficacy

(1) Planning

Confidence in literature search and goal-setting. Beliefs that plans and
hopes will be reached

(2) Implementing and
monitoring the project

Beliefs in their own ability and success

Complacency, willingness to discuss ongoing events in the TL

(3) Evaluating stage

Feelings of satisfaction with what they’ve done

Beliefs in successful results

Summary:

Positive outcomes: Beliefs in their own ability and success, self-confidence

EREMBHEES N O negative reflections
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Appendix 54: AR: Cycle 3. Teacher’s diary (continued)

Emergent theme: language awareness

(1) Planning

Reading and summarising (literature search)

Speaking (negotiating and sharing ideas in the TL)

Vocabulary improvement

(2) Implementing and

Listening interviews, speaking and writing practice

monitoring the | Use of functional language and meta-language

project

(3) Evaluating stage Improvement: interaction and communicative competence
All evaluations (self- and peer- in the TL)

Summary:

Positive outcomes: productive and integrated-skill development

_ NO negative reflections

Emergent theme:

intrinsic motivation

(engagement, effort, paying attention,

management skills, reflective and critical thinking,)

(1) Planning Eagerness to start a new project, cooperativeness
Effort, engagement, management skills
2) Implementing | Active participation, personal interest in answering research questions

and monitoring the | Willingness to keep materials in portfolios and monitor the
project completeness

of the projects
(3) Evaluating stage | Ss reflected on the project results in their self- and peer-evaluation

and personal. My evaluative comments were predominantly positive
Summary:

Positive outcomes: the

treatment group demonstrated much effort, full engagement. Most

students were highly motivated
only one student was not cooperative and motivated
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Appendix 55: AR: Cycle 4. Getting ready for Maturita, 2014/ 2015

Attachment A: Graduation examination topics for Part 3 (DL4 & DPE4 — the
treatment group):

ENGLISH GRADUATION EXAM (oral part, task 3) Spring 2015

AIR TRAFFIC

DLA4

A AR o

—_—
— O

N N NN NN = = e e e e e
DN A WD = O 0V I N b~ W

Means of transport

Travelling by plane

Airports (types, structure, services)

Famous international airports

Vaclav Havel airport

Security rules at the airport

Types of planes

The most important parts and systems of the airplane
Regular and low cost airlines

. On the passenger plane (services, equipment, rules)
. History of aviation

. How to become a pilot or a flight attendant
. Air safety

. Check-in options

. Passenger planes

. Cargo planes

. Education

. Mass media

. Public transport in Prague

. Travelling abroad

. Transport and the environment

. The young generations and their problems
. The Czech Republic and Prague

. The UK and London

. Festivals in English speaking countries
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Appendix 55: Getting ready for Maturita, 2014/ 2015 (continued)

ENGLISH GRADUATION EXAM (oral part, task 3)

DPE4

A I A Ao i e

—_—
— O

|\ T NG T NG T NG T NG T NG S S g S e S N e
N A W N —= O WOV JO N &~ WD

Means of transport

Types of vehicles

Types of cars

The parts and constructions of cars
Car safety

The history of transport

The future of transport

Passenger transport

Public transport in Prague

. Public transport in London

. London underground vs Prague metro
. Cargo transport

. Travelling abroad

. Transport and the environment

. Ecological means of transport

. Education

. Mass media

. Global issues

. The young generations and their problems
. The Czech Republic

. Prague

. Festivals in the Czech Republic

. Czech Culture

. The UK and London

. Festivals in English speaking countries
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Appendix 55: AR: Cycle 4. Getting ready for Maturita, 2014/ 2015 (continued)
Attachment B: Teaching and learning materials (samples)
RESEARCH PROJECT USEFUL VOCABULARY I. Minakova

Write a reflective paragraph about your project work using some of the following expressions:

—_

do research (conduct, carry out)

the aim/purpose of the research is to explain/to identify/to find out
look for evidence

the data collection includes

to collect the data ( the data collection)

.... 1s based on

.... is associated with

in the 126ex ti of

Y ® N kv

to influence sth

—
S

. from the point of view

[
[

. for this reason

[
N

. the results (of) ...... show (demonstrate, reveal)

—_
98]

. the graph/diagram/table presents/ shows/demonstrate

Some of the following expressions will also help you to deliver your presentation

Beginning First, I'd like to...//In this presentation I'd like to focus on// I am going to//
I'd like to begin by ...ing// In this talk I will present

Body First/firstly...Second/ secondly... Another point....Next... Anyway...
There is/are...

Conclusion In conclusion// To sum up//
Any questions or comments?
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Appendix 56: AR: Cvcle 4. Student collaborative Maturita portfolilo

Attachment A: Participant portfolios placed in the English Digital Toolbox

Screenshots A&B: Treatment group portfolio (school intranet), 2015:

— | WOS a SPS dopravni, Praha1 B English Digital Toolbox X | + - X

€ 5 0 B e
INTRANET - Vy33i odbornd a Stedni prmyslova 3kola depravni > VYUKA > English Digital Toolbox > Maturita topics 2014-2015,DL4

| L English Digital Toolbox

x/Forms/A

‘.spsdmasna.cz/vyuka

Zobrazit veskery obsah Materialy pro vjuku Anglického jazyka

webu

Priizkumy

= Learing how to leam Tvp Nazev Vytvofeno Zménéno Zménil
E"‘J'E“ - Questionnaire || g Students' technical vocabulary tests 16.0.2015 12:17 16.9.2015 12:27 Minakova

e ca Students”articles 16.9.2015 12:30 16.0.2015 12:33 Mingkov

» sdilend dokumenty (=] Airport Uhlik 28.4.2015 11:49 28.4.2015 12:09 Mindkov

= Témata k maturitni l:!I_] Cargo plane Michal Jadk 28.4.2015 11:49 28.4.2015 13:45 Minakova
CEs (=] Education Svarovsky 28.4.2015 11:49 28.4.2015 13:49 Minskov

= Témata k absolutoriu

« Maturitnf préice J Festivals agata wolowska 28.4.2015 11:49 28.4.2015 13:31 Minakova
- Absolventské price &) History of Aviation Pinc 28.4.2015 11:49 28.4.2015 13:50 Minskovd
= Konference & How to become a Pilot final draft Michal Jacik 28.4.2015 11:49 28.4.2015 12:09 Minskov
= Studijni podidady DG () How will people travel in the future 12.11,2015 13:31 12.11.2015 13:31 Minakova
* English Digital Toolbox | g [ Chedkin zitows - 28.4.2015 11:49 2842015 12:09 Mingkovs

= Studijni materidly =
& MASS MEDIA Voprél 28.4.2015 11:49 28.4.2015 12:09 Minikovd
Seznamy - P
it & Means of trasport agata wolowska 28.4.2015 11:49 28.4.2015 12:09 Mindkova

= Kalendaf

« Ukoly E) Passangers planes - final draft Soucek 28.4.2015 11:49 28.4.2015 12:09 Minakova
i i 28.4.2015 11:49 28.4.2015 12:0 skova
D a Public transport in Prague vesely 9 Minakova
« Tmous diskuse (4] Regular and Lowcost airlines Vorel 28.4.2015 11:49 28.4.2015 13:57 Mindkovi
T & Security rules Pinc 28.4.2015 11:49 28.4.2015 12:09 Minskov
0Osoby a skupiny & sky shep on board in CSA Vohnout 28.4.2015 11:49 28.4.2015 14:03 Minikovd
=) Technical vacabulary test Vosahlik 28.4.2015 11:49 28.4.2015 12:09 Minskov
& The Czech Republic Wolovsks 28.4.2015 11:49 28.4.2015 14:05 Minikovd
l:!I_] The most important parts and systems of the airplane Vorel 28.4.2015 11:49 28.4.2015 12:09 Minakova

— | WOS a SPS dopravni, Praha1 B English Digital Toolbox X | + - X

& > 0O | B intranetspsdmasna.cz/vyuka

HOME | WUKA | SBOROVNA ICT  SOUTEZE-AKCE  KNIHOVNA

INTRANET - Vy&E8i odbornd a Stfedni priimyslova 8kola dopravni > VYUKA > English Digital Toolbox > Maturita topics 2014-2015, DPE4 > DPE4 2014-2015 Students articles and essays

| English Digital Toolbox

Zobrazit veskery obsah Materidly pro wwuku Anglického jazyka
webu
Priizikumy
= Learing how to leam v T B z
::"G"Sh - Questionnaire || gy Car Safety 19.3.2015 12:21 19.3.2015 12:21 Minakova
e L] Cargo Transport 19.3.2015 12:21 19.3.2015 12:22 Minakovd
» sdilend dokumenty &) Czech Culture 19.3.2015 12:22 19.3.2015 12:22 Mingkovd
 Témata k maturitni ()] Czech Republic 19.3.2015 12:22 19.3.2015 12:22 Mindkov
— ) Ecological means of transport 19.3.2015 12:22 10.3.2015 12:22 Minakova
= Témata k absolutoriu -
! - | . . - <
« Maturitn’ prce ) Great-Britain (1) 10.3.2015 12:22 19.3.2015 12:22 Mingkové
= Absolventské price ) London 19.3.2015 12:22 19.3.2015 12:22 Mindkovd
= Konference & Passenger transport 19.3.2015 12:22 19.3.2015 12:22 Minakova
= Studini podklady DG [} Praguel 19.3.2015 12:22 19.3.2015 12:22 Mindkovd
Sl Ee 20| Public transport in london 19.3.2015 12:22 19.3.2015 12:22 Minakova
= Studijni materidly -
()] The Czech Republic 19.3.2015 12:22 19.3.2015 12:22 Mindkovd
Seznamy _ o
e & The future of transport handout 19.3.2015 12:22 19.3.2015 12:22 Minakové
= Kalendar
« Ukoly ) The future of transport 10.3.2015 12:22 19.3.2015 12:22 Minakovd
o &) The young generations and their problems 19.3.2015 12:22 19.3.2015 12:22 Minakové
= Tymovd diskuse ] Transport and environment 10.3.2015 12:22 19.3.2015 12:22 Minakovd
Weby [ Travelling abroad 19.3.2015 12:22 19.3.2015 12:22 Minakova
0soby a skupiny i) Types of cars final draft 19.3.2015 12:22 19.3.2015 12:22 Mindkova
C] Types of vehicles 19.3.2015 12:22 19.3.2015 12:22 Minakova

127



Appendices — PhD dissertation, Charles University in Prague I. Minakova, 2016

Appendix 56: AR: Cycle 4. Student collaborative Maturita portfolilo (continued)

Excerpts A & B: Samples of participant articles

Car Safety by..........

I’'ve chosen a technical topic about car safety. That is very important for everyone, especially for
our health. Every day people die in the accidents. Since the time when safety systém was created
it has been improving. Because it's importatnt to prevent injuries and protect health.

There is especially a big progress in technical aspects. The body of car has been improveing.
Cars didn’t use to be from very good steal. But now the body of cars are made from fixed, solid
and light steal. It's important because when the accident happens, these things can help you to
survive. There was a problém with poor-quality steal. Steal was very soft and it had a bad effect
on bending bodywork. When an accident happened, the car was destroyed very quickly. There
was some improvments thanks to active and passive safety. That has stopped most of these
problems.

The first solution is active safety. It includes a technical devices, systems and other properties of
a car. It helps to prevent trafic accidents. Effective brakes for slowdown or stopping vehicle are
important elements of active safety. The 128ex tis a good visibility throught the windovs, good tire,
right control, quality dumpers from sucurity. Contact wheels with roadway and lighting of vehicles.

There are very modern electronic systems for example ESP, ABS, EBA, ACC and next.. My
conclusion is that, car safety is very important. Newtechnologies will improve vehicles and protect
our life in the future.

Airports by.....coeueete.

First there are several types of airports (civil, private, military) but in this article I'll focus on the
civil airports. Civil airports are used by passengers to get to their designated destination. These
airports are divided into international and interstate airports.

Interstate airports are used for domestic flights. These airports are very often small with little
traffic. In some occasions the airport doesn’t even have paved runway. They are mostly used by
aviation schools and by amateur pilots. They're not operated throughout whole day, because of
little workload.

International airports operate flights between the base airport and foreign destination. The number
of passengers depends on the destinations the airport is able to operate. More destinations equal
more passengers therefore more passengers equal more money. The airports are trying to
maintain the high level of aviation by improving firstly the airport facilities and secondly services
provided to passengers like duty free shops, information center etc.

Note: almost all students’ articles were placed on the English Digital Toolbox (school Intranet) so that they
could be available for the whole school community.
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Appendix 57: AR: Cycle 4. Student reflections

Attachment A: AR - CYCLE 4. Student reflections (samples)

Positive xxx and challenge/negative - reflections on learning English through the
strategy-based units ‘Getting ready for maturita’

Excerpt A: Planning and monitoring stage

S8: [ wrote everything in my planner: the topics that I want to work out, the goals and S2:

I want to learn some new vocabulary and make my speech and writing better. We want to
work on our portfolio and make a questionnaire. I am supposed to do powerpoint presentation
and Jirka will send me some information and photos. PLANNING, METACOGNITION

S3: I want to prepare for each maturita question a good written speech (with introduction,
detailing, opening question and conclusion), a lot of vocabulary, handouts and things like that. 1
want to underline these questions in the process and make a check mark like this v’ if it’s done
and also make some notes of what was not good for me in each question.

S5: In January and February I want to do my best for mz preparation to Maturita exam. |
have two topics completely done on my own..When [ read the topics and sheets from others, 1
decided that I will do everything on my own. LEARNER AUTONOMY, PLANNING

S6: I’ve chosen two topics, one general and one technical. I need to learn more vocabulary
and practice more speaking. I think I am now much better at reading and writing, but I am not
sure about listening and speaking. This project seems to be very useful and manageable.
LEARNER AUTONOMY, PROJECT EFFICACY

S8: [ even met deadlines. I am sure I can do it well and feel confident about maturita. Projects
will help us to to everything by ourselves. Now we know how. PLANNING SKILLS, KNOW HOW
SKILLS

S9: These couple of weeks we were planning our projects, discussing a lot of things and made
decisions about next steps. I think all of us are doing well (only one student is missing). I like my
topics and have a good idea how to continue. PLANNING, INTRINSIC MOTIVATION

S11:  For last three weeks, I was doing my maturita work and one of my sources was a book
about composite materials. My work is about materials used in aviation. In that book, [
understood about 80% and I was really happy about it. SELF-EFFICACY

S12: [ can say that my work on maturita project was very difficult because I worked only with
English sources... I hope that after my project my English would be better.

S13: My consultant (superviser) sent me some technical works about safety on the planes and
airport. Some collocations were harder for translation.. I had a vocabulary notebook and
dictionary.There is a lot of information about my topic (animals, crashes...)
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Appendix 57: AR: Cycle 4. Student reflections (continued)

S15: [ took some notes when I was searching and reading online articles. Sometimes I wrote
reflections and my own opinions. In fact my data collection is quite interesting. I also wrote a
vocabulary list and learnt a lot of new words and collocations. I already made a lot of things for
maturita portfolio. You can see it if you open (my file). MONITORING SKILLS

S16:  We've learnt a lot of things about maturita portfolio. We talked about communication
part as well. What was good...we had ‘oral part’ of maturita exam on the ‘hot chair’. PROJECT
EFFICACY

S18: [ think I am finishing my part of presentation and speech. We decided to present our topic
together, so each of us is responsible for something, and we learn from each other as before (last
year). RESPONSIBILITY

S19: [ have been writing my maturita work for three weeks. It’s difficult for me but I am better
with writing some texts. I have read several articles in English. They weren'’t as difficult as [
thought. I still needed a dictionary sometimes. [ think my project will be good and interesting for
everyone. LANGUAGE AWARENESS, SELF-EFFICACY

S21:  When I was working on my maturita essay, 1 had to use some materials which has been
written in English. These materials contained technical vocabulary about aviation. I needed to
use a dictionary, because I did not know many technical words about the topic. But I successfully
translated them.. It was a good experience. POSITIVE ATTITUDE TO CHALLENGE

S22: [ am following my plan and even keep my deadlines. I hope [ won’t have many grammar
mistakes and my vocabulary is much better than before.This time it wasn'’t so difficult. I could
write everything by myself. Sometimes I used summaries from the articles which I found online.

Excerpt B: Project evaluation

S1: I had to read a lot. It was difficult...and I can say that now I can read more articles in
English without translation or a dictionary. READING, SELF-EFFICACY, AUTONOMY

S1: I am better in reading and listening then last years. I am studying harder when I have
time. I'm watching English films and serials.On the other hand I am not very good in writing...it’s
difficult. My speaking is better and I ~ can speak with my friends from England now.
RECEPTIVE SKILLS & PRODUCTIVE SKILLS

S2: I used English sources to make my graduation work which was related to... I worked with a
training manual which was completely in English [...].1t was challenging and [ really enjoyed
working with the document. It was hard to understand some words but I managed to understand
technical topics. READING, SELF-EFFICACY, AUTONOMY, POSITIVE ATTITUDE TO
CHALLENGE

S2: I cannot say that I did all for my English, but I can say that I improved something, for
example writing, and I have every homework on time. I don’t have much time for learning at
home, but I am trying to do everything for my speaking and writing now. I understand you about
98 % now. I am filling my vocabulary notebook all three years. WRITING, SPEAKING,
LISTENING, VOCABULARY, ORGANIZATIONAL SKILLS, TIME MANAGEMENT
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Appendix 57: AR: Cycle 4. Student reflections (continued)

S3: Yesterday I had the last chance for handing in my maturita works. [...]. I had to contact
many people who gave me a lot of information. I used all what I needed for this work. I think it
will be in top ten in maturita works.SELF-EFFICACY

Ss: 1 used many English sources because they are better than Czech. There are many sources
on the Internetabout my topic...I learnt much of technical vocabulary and how to write an official
report in English. I had to look up several words in a dictionary. LANGUAGE AWARENESS

S6: It was about fuel tank maintainance and how to repair fuel tank.I had to work with English
sources. I did not have choice. English sources helped me much and now I know that my English
is good enough for working with English sources. HIGH SELF-EFFICACY

S8: ...Many special materials were in English so had to translate some of them... For some
special words I needed translation... But reading normal sentences was (I was surprised) good. |
understood! RECEPTIVE SKILLS AWARENESS

S10: My maturita work was aeromentric systems. It was very hard, However, at the end I learnt
many new things and discovered how this topic works. I spent a lot of time on this work. And 1
have a very good feeling from my work. SELF-EFFICACY

S11: Yesterday I saw a document about Fernando Alonso. The document was in Spain, but
subtitles were in English...Very interesting. I was about the race weekend of Fernando Alonso. 1
could understand it. I also watched a lot of videos about Formula 1 with English commentary.
LANGUAGE BEYOND THE CLASSROOM, RECEPTIVE SKILLS

S13:  Our project looked very good. Milan took a lot of information and we had a lot of
information in our project. I am happy. And I am happy with my progress in English.

S14:  When we started to create our portfolio I thought that I couldn’t do everything what we
had to do. Finally I didn’t have a problem with anything... My weekness was that I could not
create the first draft because I chose a difficult topic..I had to translate a lot of words and after
that I tried to learn these words and finally ['ve done it.

S16: My English is very good now (my grade is 2)...Sometimes I make stupid mistakes, that’s a
pity.I need to eliminate these mistakes. But I think that English maturita exam won’t be a problem
now. SELF-EFFICACY, LANGUAGE AWARENESS

S17:  Yesterday I saw my favoutite movie, The Dark Knight R., in English with English subtitles
and I understood about 80% of it, even though I just listened to the voices and didn’t look at
subtitles. I enjoyed the movie and I was happy about it. LANGUAGE BEYOND THE
CLASSROOM (LISTENING)

S19:  On Friday, Mrs Minakova gave us another type of self-evaluation. There were examples
of our skills and we had to write a few sentences to show how we can do them. Actually, I think
that this is a good way how we can evaluate ourselves.

131



Appendices — PhD dissertation, Charles University in Prague I. Minakova, 2016

Appendix 57: AR: Cycle 4. Student reflections (continued)

S20:  Today, even though I have Christmas holiday, I'm doing something for my English study.
I've already written the vocabulary from the general topics 11 — 15 and have written a few
summaries from Bridge articles. ['ve got a good feeling from myself. INTRINSIC MOTIVATION,
AUTONOMY, SELF-EFFICACY

S21:  ['ve already completed my my digital portfolio with all the technical and general topics
and vocabulary, because I ‘ve created a very big portfolio with all the important documents. And 1
have added a lot of topics into my vocabulary notebook. But I must improve my work with
grammar and fill in my Activator. LEARNER AUTONOMY, SELF-EFFICACY

S22:  The best option to evaluate somebody is check if his/her portfoliohas basic materials like:
general topics (10), maturita topics and two articles. PEER-ASSESSMENT

S22: [t is not easy to evaluate myself. The worst thing about me is that I am lazy.This is not
only about English, but also sport and other things. But I will manage it all. I know this. SELF-
EFFICACY
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Appendix 58: AR: Cvcle 4. Teacher’s diary

Excerpt A: Planning stage

T: This academic year my students and I decided to work within the project framework at 90
% of the time provided for English classes at school. All textbook-based activities and extra
activities (e.g. Bridge) were completely the student responsibility. What made me feel happy was
that they were willing to take a risk and see whether this plan would work or not. We left some
time (about 10-15%) for tests and some textbook-based activities and started our projects.
LEARNER AUTONOMY

T: Since most classroom and homework activities are project- and autonomy-based, the
Students started to plan their short-term and long-term tasks, they created the first-term planner
and seemed to be confident about goal setting and deciding how to begin.The initial discussion
was devoted to varios strategies we had tested so far: (1) creating our own learning materials; (2)
‘learning by teaching’, and (3) doing our own research’ strategies. We decided to combine them
all now in order to reach good quality knowledge of the language and content required for
successful results at the graduation exam. NEGOTIATION, INCREASED PLANNING AND GOAL-
SETTING SKILLS, METACOGNITIVE STRATEGY

T: At the end of the previous cycle, I created a handout with research-related vocabulary. It
was supposed to help students to use appropriate terminology during research-based projects.
Since then I modified it and suggested for revision. It was nice to observe that most students could
remember useful and functional expressions. LANGUAGE AWARENESS

T: Along with goals and plans discussed in pairs and groups, the learners discussed HOW
they are going to manage their projects. They discussed the deadlines and procedures. Actually,
they managed to agree on all important parts of the project, except one thing — work with Bridge.
Finally we came to a conclusion to work together on maturita-related pages, all in the TL. Other
things were a matter of choice of each individual. KNOWLEDGE CONSTRUCTION,
ORGANIZATIONAL SKILLS, RESPONSIBILITY, WILLINGNESS TO COMMUNICATE IN
ENGLISH

T: Regarding the decisions about HOW to procede we agreed on several common steps : (1)
to divide the topics equally (both general and technical; (2) to write at least two articles; (3) to
create vocabulary lists;(4) to present the topics in front of the class (at least twice); (5) to
contribute to the Common Digital Portfolio for the graduation exam. During discussions
everyone was active, free to express their opinions and willing to make compromices. I was really
amazed by their cooperativeness. WILLINGNESS TO COMMUNICATE IN ENGLISH

T: What I found very positive this week was that both short-term plans and long-term plans
were worked out successfully. All students knew exactly what they wanted to do and how they
wanted to procede in their projects. Moreover, I did not need to remind them to speak English any

more. It was obvious that communication in English became natural in the classroom work.
WILLINGNESS TO COMMUNICATE IN ENGLISH
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Appendix 58: AR: Cycle 4. Teacher’s diary (continued)

T: It was not me who suggested practising functional vocabulary any more. My students
shared the words and expressions they would like to use in various situations. Ondra from ‘DL
class’ and Jirka S. from ‘DP class’ were the most active. PEER-SCAFFOLDING, ENGAGEMENT

T: 1 noticed that the planning stage took us less time than before.The students didn’t need
the reminders. Everything went very well everyone met the deadlines. All of them started their
portfolios and it seems that with a feeling of ‘know how’. TIME MANAGEMENT,
ORGANIZATIONAL SKILLS

Excerpt B: Monitoring stage

T: 1t is really striking how autonomous my students became. They make their own choices
and decisions much easier and faster than before. Challenge also became a natural part of the
whole process. They feel that success is not a dream any more. Another thing I’ve noticed this
week was the fact that they become more initiative. The girls (DL4) decided to change their topic.
They knew that they would have less time now to work it out. However, they insisted on this
change and succeeded. LEARNER AUTONOMY, SELF-EFFICACY, FEELING OF SUCCESS, a
NEW MEANING OF CHALLENGE

T: Interestingly, both classes are using different format of grouping. Learners work either
individually, or in pairs or small groups of 3. I am really proud of them. They think strategically
and choose partners not only in accordance with their personal preferences, but also thinking of
who may help them to make the project more effective and also who is interested in similar topics.
1 also noticed that they became more cooperative. They also are becoming more and more fluent
in English. The language they use now seems to be more proficient. LEARNER AUTONOMY,
COOPERATION, INTERACTION, LANGUAGE IMPROVEMENT

T: This week we have been working on creation of the final products. A few students need
more help from me than others. Moreover, the group of Martin, Honza and Ales needs the
information from me ...I mean my teaching experience in Seattle. This group chose the state of
Washington as a topic for collaborative work. I felt engaged very much and shared with them a
lot of materials and information. It does not mean that I wasn’t helpful for other students, but this

project took my heart and 1 felt being a part of this group. ENGAGEMENT, FEELING of
TOGETHERNESS

T: At this stage we decided to share the most puzzling or challenging momengts in the
projects. It turned out that that we all had difficulty to distinguish some technical terms and their
translation into the Czech language. I am writing about ‘aircraft’ and ‘plane’; similarly ‘letoun’
and ‘letadlo’ in Czech. We all were a little bit confused. I was happy when Jakub volunteered to
examine this puzzle and report on it next time. It was very nice of him and it was additional work
for him. We all appritiated his initiative and enjoyed this activity. A NEW PERCEPTION OF
CHALLENGE, INTERACTION , WILLINGNESS TO COMMUNICATE

T: Jakub completed the task very well. He explained the difference between the terms to us
from the professional perspective. Actually, he took a role of a teacher in this situation. It was
obvious how satisfied and confident he was. He also wrote about how happy he was at this
momentin his reflections. His best friend, by the way, wrote that he did not have time for writing
reflections. According to him, there is too much work with other subjects and no time for writing
reflections. I understand him. The final year is extremely challenging.
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Appendix 58: AR: Cycle 4 — Teacher’s diary (continued)

T: Now almost everyone is finished with the projects. Therefore several rehearsals have
already taken place. We decided to record rehearsals as we did it before. It seems that everyone
got used to the camera. Another thing we did and it seems was effective was a lesson ‘stop and
check’ during which my students made sure that did not miss the important parts of the projects.
All rehearsals were in the maturita examination format: ‘two teachers and one student’.

T: the double check on what has been done was also supported by the short reports of the
students on what was achieved up to this point. EVALUATION and SELF-EVALUATION SKILLS

Excerpt C: Evaluation stage

T: This stage started at the same time when students started to present their projects. For
some reason, the immediate after-presentation evaluations (in the form of discussion) went in DL
much better than in DP. Frankly speaking, most students in DL had a better potential than
students from DP. Nevertheless, when we discussed their results on the maturity-format didactic
test, 2014, it turned out that DP improved their English at 20% over years compared with other
classes who grew in English at about 10%. The sudents of DP were happy to hear this and it
probably enhanced their self-efficacy. SELF-EFFICACY

T: My students made some notes in the evaluative handouts during the presentations of other
students. This helped them to keep their ideas together and have an outline for further discussion.
Basically, the short after-presentation discussions helped them to avoide mistakes in the future
and be aware of possible drawbacks while presenting. MONITORING and EVALUATION SKILLS

T: Since all the students created a collaborative maturita portfolio available for everyone on
the intranet and via email, they had a chance to get familiarised with vocabulary lists, articles
and handouts worked out by their schoolmates. Perhaps, this was something that helped them feel
experts in all presented topics and contribute into discussions. COOPERATIVENESS

T: This week I collected the student final reflections and realised that they might have been
overloaded with amount of school work. I appreciated that even at this point they were still
willing to contribute to our research. My feedback on the overall results of the action research
impressed them very much. [ think our final discussion brought a lot of satisfaction and positive
feelings. They were really happy to see the growth in academic achievent. They also were
excited about enhanced intrinsic motivation identified in the research. They especially were
happy about the results on comparison for the treatment group represented by them and the
control group represented by the rest of the stream. Although not every positive trend was
statistically supported, it was clear that my students felt winners and were happy to support the
idea of project-based language learning and learner autonomy principles. INTRINSIC
MOTIVATION
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Appendix 59: Action research results (longitudinal aspect)

Attachment A: Emergent themes development

Beliefs of the TG: emergent themes development (2011 - 2015)

Frequency
Category Cycle 1| Cycle 2 | Cycle 3 | Cycle 4
Learner autonomy 5 10 15 19
Intrinsic motivation 12 14 18 20
Self-efficacy (high) 2 8 12 18
Self-efficacy (low) 4 3 2 0
Language awareness (productive skills) 10 12 17 20
Language awareness (receptive skills) 3 5 13 19
Challenge (negative perception) 4 1 0 0
Challenge (positive perception) 1 6 11 14

Beliefs of the TG: emergent themes development (2011 -

2015)
Participants

] /+
’ /./ £
15 %
10 - za

5

0 F——"
-5

Cycle 1 Cycle 2 Cycle 3 Cycle 4

=@=Learner autonomy

== Intrinsic motivation

—d— Self-efficacy (high)

== Sclf-efficacy (low)

Language awareness
(productive skills)

=@=Language awareness
(receptive skills)

Challenge (negative
perception)

= Challenge (positive
perception)
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Appendix 59: Action research results (longitudinal aspect), Attachment A (continued)

Beliefs of the TG: Learner autonomy-related skills development (2011 -
2015)

Frequency
Category Cycle 1 Cycle 2 Cycle 3 Cycle 4
Learner autonomy 5 10 15 19
Intrinsic motivation 12 14 18 20
Self-efficacy (high) 2 8 12 18
Self-efficacy (low) 4 3 2 0

Beliefs of the TG: Learner autonomy-related skills
Participants development (2011 - 2015)
25
20
15
=== earner autonomy
== Intrinsic motivation
10 —&— Sclf-efficacy (high)
== Sclf-efficacy (low)
5
0 T T T
Cycle 1 Cycle 2 Cycle 3 Cycle 4

Note: The emergent the emergent theme self-efficacy was divided into two sub-categories a) low self-

efficacy and b) high self-efficacy. This enabled us to illustrate the change within this category which
occurred over time
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Appendix 59: Action research results (longitudinal aspect), Attachment A (continued)

Beliefs of the TG: language-related skills development (2011 - 2015)

Cycle 1 Cycle 2

Cycle 3 Cycle 4

Frequency
Category Cycle1 | Cycle2 | Cycle3 | Cycle 4
Language awareness (productive skills) 10 12 17 20
Language awareness (receptive skills) 3 5 13 19
Beliefs of the TG: language-related skills
Participants development (2011 - 2015)
25
20 Language
awareness
(productive skills)
15
== [anguage
awarencess
10 (receptive skills)
5
0 -

Note: In order to illustrate the difference in perceived productive and receptive skills improvement, the
emergent theme language awareness was divided into thwo sub-themes.
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Appendix 59: Action research results (longitudinal aspect), Attachment A (continued)

Beliefs of the TG: challenge perception development (2011 - 2015)

Frequency
Category Cyclel | Cycle2 | Cycle3 | Cycle4
Challenge (negative perception) 4 1 0 0
Challenge (positive perception) 1 6 11 14
Beliefs of the TG: challenge perception
development (2011 - 2015)

Participants

20

15 =0 Challenge

(negative
/. perception)
10
== Challenge
/ (positive
5 perception)

Cycle 1 Cycle 2 Cycle 3 Cycle 4

Note: Challenge as an emergent sub-theme was perceived by the participants in two ways: positively and
negatively. Development of both is illustrated in the graph above.
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Appendix 60: Mock Didactic Test form (MDT, 2014)

POSLECH

1. CAST ULOHY 1-4 4 body/ bod

Uslysite ¢tyri kratké nahravky. Nejprve uslySite otdzku a poté vyslechnete nahravku. Na
zakladé vyslechnutych nahravek vyberte k dlocham 1—4 vZdy jeden spravny obrazek A-C.

1 What collection can be found on the second floor of the museum?
B)

A) B) C)
4 %
(5h O g
( /o TamrE

1) AN

._:.1_. J.l' b e:,

M iy Ak,

-Q: I—-—_d

4 What kind of music does Tim Hobbins play?

& Centrum pro zjistovani wyslediol vzdElavani [CERMAT), 2011
2
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2. CAST ULOHY 5-12

8 bodli1 bod

Uslysite rozhovor muZe a Zeny na letig#ti. Na zakladé vyslechnuté nahravky rozhodnéte, zda

jsou tvrzeni v dlohach 5-12 pravdiva (P}, nebo nepravdiva (M).

5 Mick is looking forward to his flight to Mew York.

& Mick has no experience of flying.

T Al drinks were free of charge on Anne's flight from Sydney.

&  Anne has experience of flying first-class.

9  Mick's company allowed Mick to fly first-class.

10  Mick will be back from Hew York on Friday.

11  Mick recommends Anne to visit Star Café.

12 Hick and Anne have known each other for 6 years.

F H

10
0
10
OO
10
OO
N
OO

3. CAST ULOHY 13-19

7 bodii1 bod |

Uslyiite hovofit manafera k zaméstnancim o trestném &inu, ktery byl spachan v jejich
firmé. Ma zakladé vyslechnuté nahravky doplnte chybéjici informace na wynechana mista
v Glohdch 13-19. V odpovédich pouijte nejvyée 3 slova. Cisla miZete zapisovat &islicemi.

Prvni dloha slouZi jako vzor (0).

Someone broke into the office (0) _last night .

The boss’ (13) was stolen.

The police have watched the (14)

The thief entered the building at (15) p.m.
The thief was wearing (16)

The thief is (17} centimetras tall.
According to the police the thief acted like a (18)

You can call the police at (19)
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Appendix 60: Mock Didactic Test (MDT), 2014 (continued)

4. CAST ULOHY 20-23 4 body/1 bod

Uslyiite &ty kratké nahravky. Mejprve ushydite otdzku a poté vyslechnete nahravku. MNa
zakladé vyslechnutych nahravek wyberte k dloham 20-23 vidy jednu spravnou odpovéd
A,

20 When is the train leaving?

&) at 2 o'clock
B) at4oclock
C) atd oclock

21 Why is the man late?

Because he:

&) got lost.

B) owverslept.

C) had car trouble.

22  What is Jeremy doing with his friends tonight?
A)  playing billiards
B) going to the gym
C) going to the cinema

23  Where was the thief hiding?

A) atacinema
B) in Hyde Park
C) in the underground
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Appendix 60: Mock Didactic Test (MDT), 2014 (continued)

CTENI A JAZYKOVA KOMPETENCE
5 CAST ULOHY 24-28 5 bodi /1 bod

Preitéte si pét kratkych textl. Na zakladé informaci v textech vyberte k Gloham 24-28 vidy
jednu spravnou odpovéd A-D.

A romantic wedding pr:-p:-saI" in London went wrong

Many men plan marriage proposals. London resident Hajji wanted to give his girfriend
Leanne the best. Hajji hid an £18,000 diamond ring inside a balloon. He planned to give
Leanne the balloon and ask her to marry him. Howewver, when he was about to give it to
her, a strong wind blew the balloon from his hand. He couldn't believe it. He watched it go
into the air, but there was nothing he could do about it. He hopes that someone will find it
SOOM.

(e online-skola. 2, upravena)

! proposal: nabidka k sfiatku

24  According to the article, what happened to Hajji?
A) He lost a diamond ring.
B) He missed a balloon flight.
C) He got married in a balloon.
0} He hid a ring and forgot where.

The must-gee children's films

The British Film Institute (BFI) has released a list of S0 movies that they say all
under-14-year-old children must see. 70 movie critics gave their top ten children’s movies
from around the world. The result is a wide vanety of famous Hollywood movies, such as
ET and Toy Story, as well as more obscure movies, like Where is the Friend's House,
an lranian movie released in 1987. Five of the top ten movies were in languages other
than Englizh. The number one film is Hayao Miyazaki's 2001 movie Spinfed Away.

(www breakingnewsenglish.com, upravena)

25  What information does the text give about the list of must-zsee films?

A} There were ten films on the list.

B} The films were limited to those spoken in English.

C) The films were limited to those made in Hollywood.

0} There were seventy experts to choose the films for the list.
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Appendix 60: Mock Didactic Test (MDT), 2014 (continued)

5. CAST ULOHY 24-28

Date: 13-4pr-2011
From: Lora Parker, University of Texas at El Paso
Email: Iparker@miners utep.edu

Hi! I'm a graduate student at the University of Texas at El Paso in the United States of
America and | need to interview (via chat) a leamer of English as a second (or 3"’]
language for my research. it will be a good chance for you to practice English and talk
about how you feel about learning it. | will alzo be happy to answer any guestions in
exchange :). Pleaze email me if you are interested. Thank you very much!

Lora Parker
(e englishforum.com, upravena)

26  What does Lora want?
She wants to:
A} improve her English.
B) learn another language.

C) teach somebody English.
D) find somebody for her study.

The Traveller's Hotel

Reserve a room directly with The Traveller's Hotel by phone, and for 24 hours after
making your reservation, we guarantee there will be no better offer available. If you find
a cheaper price within that period, we will match it. Plus, we will give you an additional
10% discount off the lower rate for the first 3 nights. Just show us the details of where you
found the cheaper price. It's that easy!

(CERMAT)

27 What do we find out about the hotel from this announcement?

&) Itis easy to find.

B} It offers the best prices.

C) It gives a discount to every guest.
0} It offers 24-hour booking services.

On average, each household in the United Kingdom is home to at least four unused
mobile phones — over 50 million phones all over the country. Most of them are in good
working order and could help pecple in developing nations. Don't worry even if your phone
isn't in working order, it can =till be recycled safely. Do you want to help the environment
and earn some money? Give us your old mobile phone today and receive up to £158. We
alzo accept damaged or broken mobile phones and pay you up to 90% for them.

[www lelegraph.com, upravens)

28  What is the best title for the text?

&) Unused mobiles for cash

B} 50 million mobiles recycled

C) Sell your broken mobile abroad
0 Mobiles in developing countries

& Centrum pro zjistovani wysledkd vedElsvani [CERMAT], 2011
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Appendix 60: Mock Didactic Test (MDT), 2014 (continued)

6. CAST ULOHY 29-38 10 bodd/1 bod

Prectéte si twrzeni v dlohach 29-38 a informacni letdk muzea. Ma zakladé informaci v textu
rozhodnéte, zda jsou tvrzeni pravdiva (P), nebo nepravdiva (M).

P M
29 Admisgsion to the museum is free unless you want a guided tour. |:| |:|
30 Groups should reserve their vigit a day before their planned vigit. |:| |:|
31 Group guided tours are given at regular intervals. |:| |:|

32 Extra materials are included in the price of the school group ticket. |:| |:|

33 You can buy postcards at the main door. |:| |:|
34  On Sundays the museum opens at the same time as the café, |:| |:|
35 Barrier-free access to the museum is from the main entrance. |:| |:|
36 Parking is provided for dizabled visitors only. D D
37 Small children are not allowed to visit the museum. |:| |:|
38 Special events take place in the museum twice a week. |:| |:|
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6. CAST ULOHY 29-38

Opening Hours

CGuided Tour:

Group Visits

Group Guided Tours

Education Service

Museum Shop

Cafe

Visitors with Dhisabalites

Permanent Collecdons

Events:

Parking

Familiesz

Gallery Tallks

MMuszic

THE ARCADE MUSEUM

Tuezday — Saturday: 1L a.m.—~ 500 pan.; Sunday: 115 pan. — 5,00 pam,
The mmseum 1= closed on Mondays: with the exception of Bank Hohday
Monday, when 1t 15 open. It 15 also closed from 24 December to 3 Japuary
inclusive, re-opening on Tuesday, 4 January at 10.00 am. Admassion 15 free.

Guwded tours m English take place on Sundays at 2:30 p.o. The tour takes
two hours. Mo booking is required. £3 00 per person.

The mmseum weleomes visits by groups. To plan a successful wisit, groups of
10 or more people should book at least one week 1n advance. Groups of
children aped 15 and under should be superiised by an adult at all tmes.

Towrs of the pmsewm m Enghsh French, Spamich, Itzhan and German can be
amranged for groups at any tome. Advance booking 15 essenfial
Cost per parsen- £3.00, mmimum £40.00 per group.

The Arcade Musewm Schools” Service provides special mormmg guided towrs
and activities for pre-booked school groups of pupls aged 4 — 18 covening
many arezs of the collechions. Entry fee 15 £1.00 per person — teachers” notes,
children’s activity sheets and publications on museum teaching are meluded
in the price of the ficket.

Books, posteards, posters and replicas mspired by the museum’s collechions
are available from the musewmn shop (closes at 4.50 pm) and from the sales
counter at the main enfrance.

The musenmy czfe 15 open 1000 am - 430 pm Tuesday to Satwrday,
215 pm —430 pm Sunday, serving a selechon of filled ralls and bagnettes,
sandwiches and cakes, coffes, teas and =oft drnks.

We welcome visitors with diszbilifies and provide fully acces=sible WCs, but
the bmldings pose problems for wheelchawr users and those whe find stamrs
diffienlt Please call in advance to ensure a suecessful vasit. Visitors m

wheelchans are admutted through the shop enfrance on Arcade Street.

We regret that there 15 no wvisitor parking, even for disabled wvismtors.
The nearest car park 15 at Lion Yard m Lexton Street about 400m from
the mam enfrance.

Famlies with voung children wnll find restichons smwlar to those at
Matonal Trest properties: prams, push-chars and back-mounted baby
camers are not allowed m the musewm because of the many objects on open
display.

Cher permenent collechons are open to the public dwmg megular opening
hours. Collections melude: antiquities, applied arts, coins, mammseripts and
pamtngs including masterpieces by Monet, Degas, Fenowr and Picasso.
A senes of himchitime gallery talks focusmg on aspects of the mmsewm's
permznent collections. Every Wednesday at 115 pm. Admussion 15 fiee.

Concerts are held every Thursday in Gallery I of the mmsewm at 730 pm.
Tickets are £12.00. Admossion for children under 12 15 free.

(The Fitzwilliam Mussum leaflet, upraveno)

& Centrum pro zjistovant wysledkd vedelavani [CERMAT], 2011
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7. CAST ULOHY 39-43 5 bodi/1 bod

Preitéte =i e-mail, ktery pige pan Mewman pani Wilsonove. MNa zakladé informaci v textu
vyberte k Uloham 39-43 vidy jednu spravnou odpovéd A-D.

Dear Mrs Wilson,

| am sending you my apologies for the problems you had earlier this month with
the installation of your NetSpeed Internet service.

When | returmed from holiday this week, | was surprised to find an e-mail from you that
said your Wi-Fi router’ was not working properly. | completely understand your frustration
and | am sorry that no one has contacted you sconer. My assistant, who usually manages
my e-mail while | am not at the office, was home ill the past two weeks and forgeot to inform
me. Proper attention was not paid to your problem and for that | am sormy. However, belisve
me that | am now busy doing everything that | can to comect the situation.

| spoke to our installation technician today and asked him to contact you by the end of
thiz week. He will set up a time to come to your house and install your new Wi-Fi router. He
will not need to install any new software because the software your computer has now will
work with the new router. Of course, this service will cost you absolutely nothing. You will
receive no bill for this new installation.

Because this has been our mistake, and to show our thanks for having you as our
customer, we are also geoing to provide you with your first three months of high-speed
Intermet service at no cost. Therefore, we will not zend you a bill until May of this year. We
hope you will see this gift as a 'holiday’ from all the problems you've experienced.

Mrz Wilzon, let me assure you that what happened in your case is not typical of
MetSpeed's customer service. Our goal iz to provide you and all of our customers with
the highest quality of service in the industry. Please accept my personal apologies for any
inconvenience.

If you have any gquestions, please call me at 555-7235 from Monday to Thursday
between 8 a.m. and 5 p.m., or between 8 a.m. and 3 p.m. on Friday. E-mail me anytime at
pnewman{@netspeed.com.

Sinceraly,

Patrick Newman
Manager, Customer Service Depariment

{www wiiinghelp-ceniral com, upravena)

' router: smérovad — program. jeha# dkolem je pfebirat a dorufovat zprivy napf. z intermetu

& Centrum pro zjistovani vyeledkl vedElavani [CERMAT], 2011

147



Appendices — PhD dissertation, Charles University in Prague 1. Minakova, 2016

Appendix 60: Mock Didactic Test (MDT), 2014 (continued)

7. CAST ULOHY 39-43

39 Why iz Mr Newman writing Mrz Wilson?

Because:

A) iz assistant is on holiday.

B} he wants to excuse his assistant.

C} he wants to offer her Internet service.
D} he wants to apologise for her problems.

40  Why didn’t Mr Newman write sooner?
Because:
A)  he forgot.
B) he was too busy.
C} he was out of the office.
D}  his Internet wasn't working.

41  What will the installation technician do?
He will:
A) call Mrs Wilson today.
B} repair Mrs Wilson's old router.
C} plan a time to visit Mrz Wilson.
D) install new software on Mrs Wilson's computer.

42  What will NetSpeed give Mrs Wilson?

A)  free holiday tickets

By free Intemet for May

C} a bill for the new installation
D} three months of free Intemet

43  What does this letter tell us about NetSpeed?

The company:

A) makes no mistakes.

B) is difficult to contact.

C} tries hard to please itz customers.

0} has no customer service department.

& Centrum pro jistovani wysledkd vedzlavani [CERMAT], 2011
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ULOHY 44-48 5 bodu/1 bod

Prectéte si poZadavky péti lidi, ktefi si hledaji ubytovani na prazdniny prostrednictvim
intemetu, a inzeraty s nabidkou ubytovani. Ma zakladé informaci vtextech priradte
k Uloham 44-48 vZdy jeden inzerat z nabidky A-G. Dva inzeraty jsou mavic a nebudou
pouzity.

45

46

AT

43

Matthew
He loves the outdoors and all kinds of sport. He would like to stay somewhere cheap
and quiet. During the day, he plans to relax or do sport, but at night he wants to go out.

Jason

He is planning a bicycle trip in the countryside. He doesnt like big hotels or lots of
people. He loves animals, but unfortunately he is allergic to cats.

Taylor

she wants a relaxing holiday without a lot of people around, and she prefers a room
with a private kitchen so that she can cook her own meals without going to
a restaurant.

Franz
He iz a musician who needs a place to stay where he can practice his guitar. He loves
hard alcohol and loud music. He often stays up late and sleeps unfil lunchtime.

Jessica

She wants to get away from all technology for a weekend. She wants to stay
somewhere that is completely quiet and outside the city. She prefers somewhere with
lots of trees and animals, but she is afraid of horses.
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8. CAST ULOHY 4448

Accormmodation ik

D)

The Woodland Inn is the perfect little
farmhouse bed and breakfast for
anyone who wants to get away from
the noize and stress of the big city.
We're a real farm so we've got real
animals: cows, chickens, horses and
pige. There are many frails near
the fanm, perfect for horse riding or
cyclimg.

A

E)

Enjoy a wonderful holiday at our hotel,
located just S0 meters from some of
the best restaurantz and cafés in
Eurcpe! Or i you prefer to cook
yourself, we also offer rooms with
private kitchens. Our hotel is family
friendly and is a great place to meet lots
of interesting people and children.

COur hotel is located near many trendy
restaurants and discotheques in
the centre of the city so there is always
something to do. Howewver, the hotel
itself isn't expensive or noisy. Also, our
outdoor tenniz courts and private
football field are perfect for any
sporisman.

B)

F)

Come to our counfryside guesthouse,
and step back in time! You won't find
any TVs or computers in our rooms,
and everything is lit by candles. We are
only a short walk from a quiet lake, and
we also offer bicycles for hire so you
can ride through the nearby forests.
Please, no peis, because we have
many catz and wild animals at
the guesthouss.

If you want full service, we’ll give you
full service. At the luxury Moonlight
Hotel, free meals are delivered from our
24-hour kitchen directly to your room,
anytime you want. Each room contains
a 150 cm LCD TV and stereo for film
and muszic lovers, as well as a free
minibar full of only the best wines and
drinks. Pets are also welcomed.

Cl

G)

At Head Banger's Hostel we know that
young ftravellers want to party, so we
don't have any rules about when you
should be in your room, or how gquiet
your music should be. We have our
own pub in the cellar and our pariies
last all night. Come for the fun!

At Capital Bungalows, you can relax in
one of our 10 different private
bungalows and feel like you are the last
person on earth. We're a short walk
from the lake and all of our bungalows
come complete with working kitchen, TV
and DVD player and a large bath.

(CERMAT)

@ Centrum pro zjistovani vysledkd vzd2lavani [CERMAT], 2011
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ULOHY 49-63 15 bodu/1 bod

Prectéte si tlanek o muzeu Sherlocka Holmese. Na zakladé textu vyberte k Uloham 49-63
vzdy jednu spravnou odpoved A-C.

The Sherlock Holmes Museum

‘I have it here in my museum,’ =aid Sherlock Holmes in a story.
The opening of the Sherock Holmes Mussum (49)
27 March 1990 was an event which (50) be mentioned.
Why? Well, 221b Baker Street is the world's (51) address
because of (52) long association with the great detective

invented (53) Sir Arthur Conan Doyle. Thousands of people

all over the world write to Sherlock Holmes. He is probably the only character from Iiterature
(54) name has appeared in the list of famous people ‘Who iz Who'. Visitors to

the museum - especially readers familiar (55) the novels The Hound of
the Baskervilles, The Sign of Four and (56) some of about 60 detective stories by
Doyle — will recognise (57) details they have read about, for example, Doctor
Watson's bedroom was on the second floor (58) to Mrz Hudson's room. These
rooms (59) today as exhibit rooms with a number of documents of the period and
(60) magnificent bronze bust of Mr Holmes. People (61) to Sherock
Holmes and to his friend Doctor Watson for the (62) 100 years, but now it is
possible to (63) where and how they could have lived in Victorian times! Step back
in time and, when you visit London, remember fo visit the word's most famous

address — 221b Baker Street — the official home of Sherlock Holmes!

(Friendship 31332; obr.: www. supercoloring.com, upraveno)
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g, CAST ULOHY 49-63

49 A) at B in C) on

50 A) need B) ought C) should

51  A) more famous B} most famous C) the most famous
52 A) her B) its C) his

53 A) by B) from C) of

54 A) which B) whose C) what

55 A) with B) to C) for

56 A) atlast B) at least C) lastly

&7 A) lot of B} much C) alotof

58 A) next B} by C) opposite

59 A) use B) are using C) are used

&0 A) —- B) a C) the

61 A) are writing B) write C) have been writing
62 A) final B) last C) recent

63 A) see B) look C) watch

ZKONTROLUJITE, ZDA JSTE DO ZAZNAMOVEHO ARCHU UVEDL/A VEECHNY ODFOVEDI
@ Centrum pro zjistowani \'i'slﬂﬂh.l‘.l wzdelavani ([CERMAT], 2011
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POSLECH
1. CAST ULOHY 1—4 4 body/ bod

Uslysite Ctyfi kratke nahravky. Nejprve uslySite otazku a poté vyslechnete nahravku. Na
zakladé vyslechnutych nahravek vyberte k dloham 1-4 vZdy jeden spravny obrazek A-C.

1 What was the weather like in Scotland during Mary’s holiday?
A) B) C)
T @ %%
b0 b
2 What is Jason's new job?
A) B) C)

@ Centrum pro zfiftfovan vysledkd ved&ldvani (CERMAT), 2013
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| 2. CAST ULOHY 5-12 8 bodi/1 bod [

UslyEite rozhovor dvou pratel o vyhfe. Na zakladé vyslechnuté nahravky rozhodnéte, zda
jsou tvrzeni v Glohach 5—12 pravdiva (P), nebo nepravdiva (M).

P N
L3 Mary won a foreign trip in a radio com petition. |:| |:|
&  Mary has never been to the Caribbean before. |:| |:|
T Mary thinks the Dominican Republic is more beautiful than Jamaica. |:| |:|
B The radio station will pay for Mary's travel partner's plane ticket. |:| |:|
9 Mary will take her mother on the trip with her. |:| |:|
10 Mary’s father used to like travelling. |:| |:|
11 As a child, Ben rode a camel through a desert. |:| |:|
12 Mary has to take the holiday before September. |:| |:|
3. CAST ULOHY 13-19 7 bodii1 bod

Uslydite instrukce utitelky ke Skolnimu vyletu do Londyna. Ma zakladé vyslechnuté nahravky
doplite informace na vynechana mista v dlchach 13—19. V odpovédich pouZijte nejvyse 3
slova. Cisla miZete zapisovat Eislicemi. Prvni dloha slouZi jako vzor {0).

Ty dctiool tiit to Lowdou

I cannot get on the bus without afan (0) __passport -

I will get breakfast and (13) with the host family.
Mext week’s weather will be (14)

I should bring comfortable shoes and afan (15)

We should reach London at (16) in the moming.
After breakfast, the teacher will show us how to use the (17)

I should study my (18) before arriving in London.

| should contact the teacher by calling the following number: (19)
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4, CAST ULOHY 20-23 4 body/1 bod

Uslygite ctyfi kratké nahravky. Mejprve uslyiite otazku a poté vyslechnete nahravku. Na
zakladé vyslechnutych nahravek vyberte k dloham 20-23 vidy jednu spravnou odpovéd
A-C.

20  Which train is the lady going to take?

A)  the train at 9:15 a.m.
B) the train at 9:00 a.m.
C) the train at 7:30 a.m.

21  Where is Jane's bedroom?

A)  on the first floor on the lefi
B) on the ground floor on the left
)  on the ground floor at the end of the corridor

22  What time does the student’s biclogy class finish tomorrow ?

A) 12:30
B) 130
C) 2:30

23  How much will the boy pay for the ticket?

A) £4.20
B) £3.50
C) E£3.00
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5. CAST ULOHY 24-28

Something Wrong

Robert Fierce, a Pennsylvania petrol station assistant, was helping a teenage student who
was trying to pay for petrol with a credit card when he found out that something wasn't right.
The name on the card was the name of Pierce's mother. Minetesn-year-old Joshua
Devonshire ran away when he realised his mistake and the assistant called the police.
Devonshire was later seen trying to retum the stolen credit card to the car of the assistant's
mother. Later that evening the teenager was caught sleeping in another car in the
neighbourhood.

{www. shorinews.com, upravenao)

26  According to this article, which statement is true?
A} The police are still looking for the teenager.

Bl The teenager tried to use a stolen credit card.
C)} The teenager retumed a lost credit card to the petrol station assistant.

D) The petrol station assistant called the police when he saw the teenager in his
mother's car.

Waoman Finds Feathers! in Chicken McNugget

When Diana Jones from Elkhart in Indiana bought lunch at her local McDonald's, sat down
and bit into one of her Chicken McMuggets, she realised that her food was not just meat. “lt
felt like there was hair in my mouth,” she said. °It was unbelievable. | looked at my meal and
there were feathers coming out of the nugget.™ When Mrs. Jones returned the food and
complained, the employees had no idea why there were feathers inside the nugget. Mot
satisfied with their answer, Diana Jones then contacted the company's manager who
promised to investigate the situation.

{www.shorinews.com, upravena)

! feather: pirko, pefi

27  According to the article, why did Mr=. Jones contact the McDonald's manager?
Because:
A) she wanted her money back.
B} only the company’s manager deals with food complaints.
) the employees at her local McDonald's did not believe her.
O} her local McDeonald's did not know where the feathers' came from.

Did ¥You Know It?

It iz not =0 easy being an astronaut, especially if you love food. The food in space must have
a long life and be easy to eat. Astronauts can’t eat hot food, because in case of floating it
may burn them. Considering these facts, it iz not difficult to understand that the food they
take intoc space is not the most delicious. It is either partially or completely dehydrated to
prevent it from speoiling. When an astronaut is ready to eat, he can add water to rehydrate the
meal. Mot an easy thing to do. It's estimated that astronauts eat 70% less than people on

Earth. (wwow. didyouknow.it, upravena)

28 What does the text say about astronauts’ food in space?
A)  Astronauts’ food is dried on Earth.

B) Astronauts” food quickly spoils in space.
C) Astronautz need to eat more than people on Earth.

D) Astronauts eat rehydrated food containing 70% water.
@ Centrum pro mfiftovani vysledkd vedéldvani {CERMAT), 2013
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ULOHY 29-38 10 boduw/1 bod

Prectéte si tvizeni v Ulohach 29-38 a letak s informacemi o zoologicke zahradé. Na zakladé
informaci v textu rozhodnéte, zda jsou tvrzeni pravdiva (P), nebo nepravdiva (N).

P H

29 Every year Edinburgh Zoo is visited by fewer people than Edinburgh |:| |:|
Castle.

30 On Christmas Day the zoo closes at 5:00 p.m. |:| |:|

31 Teenagers between 14 and 17 can visit the zoo for half price. |:| |:|

32 Visitors in a wheelchair have to reserve a place on the safari bus in |:| D
advance.

33 You can enter the zoo gift shop without paying the entrance fee. |:| |:|
34 Both the zoo and the gift shop open at the same time, |:| |:|

35 With a group of ten paying visitors, their coach driver has free entry |:| |:|
into the zoo.

36 The zoo's painted hunting dogs were born in Edinburgh Zoo. |:| |:|
37 There are only 500,000 painted hunting dogs left all over the world. |:| |:|

38 There are no male painted hunting dogs in the zoo at present. |:| D
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6. CAST ULOHY 29-38

Life iz for living, so take some time out and enjoy the
wonders of the mnatural world at Edinburgh Zoo,
amongst some of the world’s most endangered animals!

Edinburgh Zoo openad in 1913, in leafy hillzide parkland just
ten minutes from the centre of Edinburgh. Recognized as
oneg of the word’s leading zoos, we are involved in many

conservation breeding programmes and we give the highest
ED]NBURGH pricrity to the welfare, both physical and behavioural, of the

animals in our care. The zoo is also one of Scotland’s most
successful wisitor attractions, second only to Edinburgh
Castle in terms of paying visitors, with over 600,000 visitors

a year.

Opening times
We are open every day of the year — even Chrizstmas Day!l — from 9:00 a.m. and close at
the following times:
April — September 6:00 p.m.
Cetober and March 5200 p.m.
MNovember — February 4:30 p.m.

Visitor information
Please note that an adult {17+) must accompany any visiting children under the age of 14
at all times — tickets are available at a 50% discount to children under 14.

Access
Please note that the zoo is on a very steep hill. All the animal enclosures and houses, and
most of the toilets, are fully accessible for disabled people. One of the hilltop safar buses
can take wheelchair users, but please telephone in advance to pre-book space for your
wheelchair: 0131-314 0326.
Zoo gift shop
Cron't leave without visiting our newly reconstructed gift shop, in the main entrance, so0 zoo
admission is not necessary to enter the shop. Stocked full of gifts, books, games, souvenirs
and much, much more, the shop offers something to please every taste and budget! The
gift shop is open from 2:00 a.m. and closes at the following times:
Aprl — October 5200 pom.
MNovember — March 4:20 p_m.

Groups
We offer free coach parking, free admission for the coach driver and tour operator and a
20% discount on all groups of 10 or more paying visitors.

What's new?

The first painted hunting dogs have finally arrived in our
zoo, and look wonderful in their brand new enclosure in the
south-west comer of the zog! The five sisters, bom in
November 2002, arrived on 29 May from Berlin 200 and
have sefiled in really well. The dogs were once common in
Africa, with numbers over 500,000 in 39 countries. The
effects of human activities have drastically reduced their
numbers during the past forty years. Currently, an estimated 3000 dogs remain, and they
are now listed as ‘endangered’ on the IUCN red list of threatened species. They are at
Edinburgh Zoo as part of a European Endangered Species Programme, and we hope to
receive three males to join the group next year.

Come, see and enjoy!

{Edinburgh Zoo Brochure 2004, upravenao)

@ Centrum pro zjiftovan vysledkd ved&ldvini (CERMAT), 2013
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7. CAST ULOHY 39-43

39  How many incorrectly printed stamps were sold?
A} more than 1,000,000

B) 100
C) 90
D) 1

40  What does the 2™ paragraph say about Mr. Robey?

A)  He paid $24 for two aimail stamps.

B) He went to New York to buy the new stamps.

C) He bought 100 stamps with the inverted aeroplane.

D) He ran out of the post office without paying for the stamps.

41  What does the word “reject” mean? (Paragraph 3)
A) tiskarsky stroj
B) wvadny vyrobek
C) sbératel znamek
D) prodejce znamek

42  Why didn't Mr. Robey sell the stamps to Colonel Green?

Because Colonel Green;

A) wasn't at home at that time.

B) didn't want to pay $15,000 for the stamps.

C) bought stamps only from his stamp dealer.

D) wanted to divide the sheet into single stamps.

43  What is the author trying to do in the text?

The author iz frying to give information about:
A} the history of a special stamp.

B) the history of collecting stamps.

C) the history of US airmail stamps.

0} the history of aesroplanes on stamps.
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8. CAST ULOHY 44-45 5 bodi/1 bod

Prectéte si informace o péti lidech, ktefi hledaji praci, a pracovni nabidky. MNa zakladé
informaci v textech pfirad'te k Uloham 44—48 vZdy jeden kurz A-G. Dvé nabidky jsou navic
a nebudou pouzity.

45

45

47

48

Evan
He iz a 19-year-old secondary-school graduate who is looking for a summer job hefore

he goes to university. He loves all outdoor activities. Previously, he worked at a French
restaurant, which he wouldn't do again, but last year he enjoyed taking care of children
in @ pimary-school club. He prefers not to work at weekends.

Laura

She is a mature 16-year-old secondary school student with good computer zkills but no
foreign language knowledge who wants a summer job. She loves cooking but she is
a vegetarian and will not touch meat. She loves animals and often looks after her
neighbours’ pets. She spends weekends at tennis toumaments.

Cathy

She is a 58-year-old retired narcotics police officer who loves spending weekends with
her grandchildren. She would like to find a par-time job where she could help other
people but she can't do hard physical work or walk a lot because of an old leg injury.
Money isn't a problem for her.

Samantha

She is a 28-year-old who graduated from university with a degree in graphic design.
She loves drawing, French wine and taking care of her cats. She is looking for
a full-time job where she could use her skills and 10-year experience in creating

artwork for advertizing agencies.

Robert

He iz a 22-year-old law student who needs to find a summer job fo eam some money.
He speaks fluent French, has good computer skills and he is interested in foreign
cuisine. He iz allergic to cigarette smoke and animal hair and he doesn't fesl
comfortable around children.
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8. CAST

ULOHY 44 48

soe »)

OPPORTUNITIES

Al

)]

MAKE A DIFFERENCE

Do you want to make a difference in
someone's life? MNow is your chancel
Riverside Fam is looking for someone
who has finished secondary school
education to work with young children at
our camp in July and August. You will be
working outside in hot weather, doing a lot
of running, hiking and helping with farm
animals. However, you will work only on
weskdays, the job ks great fun and we pay
very welll Call us foday: 785-1342.

E)

HOW HIRING

Chez Michel i= looking for a reliable
waiterfwaitress to work at our non-=moking
French restaurant. Previous restaurant
experience isn't necessary but you should
be a hard worker, polite and able to speak
French. The position is only temporary —
from July to September. However, if you're
good enough, we may offer wou
a permanent job. Generous salary and
free meals. Interested? Contact us at
555-9588.

POSITION AVAILABLE

Designing for Children iz the hottest
magazine for graphic designers who
specialize in children's art. We publizh the
latest news related to art, advertising,
design, etc. We need an accountant with
at least & years of experience to work at
our office doing accounting work for our
magazine. Thiz iz a great chance for
anyone who's looking for a well-paid
career. Good computer skills are
necessary. Call us at 755-4359.

Bl

F)

DIFFICULT BUT REWARDING

Teens at Risk is an organisation which
helps teenagers who have drug problems.
We are looking for someone who is 21 or
older to help educate troubled teens about
the dangers of drug taking. You will work
only three days during the working week
but it i= a non-paid position and can be
emaotionally very difficult. However, you will
make someone’'s life different and better.
Former experience in teaching or criminal
law iz reguired. For more info visit our
website: www . teensatrisk.org.

SEEKING HELP

Fresh Taste iz the first restaurant in the
state that allows customers to bring their
pets with them fto dinner. We are
a non-smoking, vegetarian restaurant that
focuses on healthy cooking and we need
someone to help with hard work in the
kitchen and serve the guests on busy days
from Mondays to Frdays during the
summer season. Former experience iz not
necessany but you must love both veggies
and animals! For more info, call 555-9900.

C)

G)

USE YOUR EXPERIENCE

Tom s Animal Clinic is a small pet hospital
that needs an assistant to help walk and
feed our animals (mostly dogs and cats)
during the summer months. Previous
experience i necessary and you must
love animals! This is a part-time position
(weekends only) so don't expect to get
rich. If you're interested, give us a call at
S555-BBTT.

WE NEED YOU

Vivid Colours is a professional agency that
specializes in creative advertising. We are
looking for an experienced person to help
our team fto design quality images for
campaign advertizing. This is a permanent
position so please do not apply if you are
looking for pari-time or temporary work.
Knowledge of a foreign language is helpful
but not necessary. For more info please
visit our website: www vividcolours_com.

(CERMAT)

@ Centrum pro zjiffovani vysledkl ved&ldwani (CERMAT), 2013
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9. CAST ULOHY 49-63 15 bodi/1 bod

Prectéte si tlanek o prisefe z jezera Loch Mess. Na zakladé textu vyberte k dloham 49-63
vZdy jednu spravnou odpovéd A—C.

The Loch Ness Monster
The Loch Mess Monster or “Nessie” is a creature that is believed to live in

(449) large lake in northern Scotland called Loch Mess._

(50 the Romans came to Scotland in the first century, the main
inhabitants there were the Picts'. They were fascinated by animals and they often

51) of a strange creature swimming in one of the lakes in the Scoitish Highlands.

The legend of the Loch Mess Monster (52) popular since Roman times, especially
because of numerous sightings, stories and photographs. In the 1930s, a new road
(53) along the shore of Loch Mess. In 1933, while a young man (54)

along this road, he suddenly saw a huge animal on the surface of the lake. In the following

months, newspapers sent (55) reporters and photographers to the lake.

Several photographs appeared on front pages of the newspapers. The (56) known
photograph came from a London doctor in 1934 On his way along the lake, Robert Wilson
(57 a picture of a creature with a long neck that stood out of the water. But
(58) December 77 in 1975 the Sunday Telegraph wrote that this photo was fake.
As time went on, scientists from all owver the world started coming to Loch Ness
(59]) find out more about the monster. Akthough the expeditions didn't show real
results, they found out that there was something in the lake, which they (60)

explain.

In recent years, scientists have continued (61) the lake and still, sonar and
underwater cameras have often shown unidentified objects with flippers”. Some scientists
have said that the 20-foot-long creature looks like an ancient reptile® that lived with the
dincsaurs 65 million years (62)

Whether fact or fiction, Loch Mess has become a tourist attraction in northern Scotland, and

even if there is (63) monster, the legend lives on.

{www.english-oniine.at, upraveno)

' the Picts: Piktové
: flipper: ploutey
2 reptile: plaz

@ Centrum pro zjiftovani vysledkl ved&ldvéni (CERMAT), 2013
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9. CAST ULOHY 49-63

49 A)— B)a C) the

50 A) I B) During C) When

51 A) spoke B} introduced C) explained
52 A) has been B) was C)i=

53 A) iz built B) built C) was built
54 A) drove B} has driven C) was driving
h5 A) a lot of B) plenty C) much

5 A) better B) best C) good

&7 A) took B) made C) did

58 A) — B}in C) on

59 A) because B) to C) for

60 A) shouldn't B) mustn't C) couldn’t
61 A) examined B} examineg C) examining
62 Ay ago B) before C) then

63 A mot B) none C) no

ZHONTROLUJTE, ZDA JSTE DO ZAZNAMOVEHO ARCHU UVEDL/A VEECHNY ODPOVEDIL

@ Centrum pro zjiftovani vysledkd vedEldvani {CERMAT), 2013
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POSLECH
[1.CAST ULOHY 1-4 4 body /1 bod)|

Ushysite £ty kratke nahravigy. Mejprve wslySite ot@zku a poté vyslechnete nahravku. Ma
zakladé vyslechnutych nahrdvek vyberte k dlohdm 1-8 vidy Jeden spravny obrizek A-C.

1 What s lennifer missing now?

B Cl

P N

2 How will the woman get to the Metropolitan Library?
A Bl Cl

(MR A LT
T o

3 wWhatdid the storm damage?
Ab G H]

. )
e R

4 How did Mark huart his nose?
A

i

= Camvinam peo 2jiStovanl viskedel vedbavand, 1015
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[2. CAST OLOHY 5-12 & bodd / 1 bod|

Uslysite rozhaovor 2eny 3 mue na ulicl. Ma zakladé vyslechnuté nahravky rozhodnéte, 2da
Jsou terzenl v dlohach 5-12 pravdiva (P, nebo nepravdiva (N).

P H
5 The man has lost his map. 0
& This s the man’s first time in the town. D |:|

7 The woman Is angry that a shopping centre was bullt In the park. OO

B The woman says Maple Street ks dangerous. 1 0O
9 The man's aunt has a moblle phone. 1 0O
10 The man thinks a manager can sometimes exist without a mobile

phone O O
11 The woman offers to drive the man to Maple Street. 1 0O
12  Angela Green was two years older than the man. 1 0O
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[3.CAST ULOHY 13-18 7 bodd 71 bod

Uslysite rozhlasovy potad o zastfetenych mostach. Na zaklade vyslechnuté nahrdvky
doplfite Infomnace na vynechana mista v dlohach 13-19.V odpovedich pouijfte nejvise
3 slowa. Cisla mitete zaplsovat Ssliceml. Prvni dicha slou# |ako vzor (@)

The radio programme Is called (0} _This s America .
Once, covered bridges In the USA were called (13) bridges.

The first covered bridges were bullt in (14)

The longest covered bridge in the world is (15} feat long.

Now there are (16) oovered bridges left in Parke County In Indiana.

At the beginning. The Covered Bridge Festival was celebrated In the season of
(171

Now The Covered Bridge Festival lasts for (18) days.

The old American word for an indlan child ks spelled (19)

AL OOVEr e DRI DOV WA I GEAGTC OO, Mpnawena)
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[4. CAST ULOHY 20-23 4 body [ 1 bod]

Ushysite Etyhl krdtks nahravicy. Mejprve ushyéie otazku a pots vyslechnete nahravke Ma
zikladé wyslechnutych nahrivek vyberte k dloham 20-23 vidy jJednu spravnou odpovéd
A-D.

20  When will the woman and her friends go to the cdnemar
Al omTuesday
B} on'Wednesday
C) o Saturday
D) o Sunday

21  What does 5am say about baseball?
He says that-
A)  he finds baseball as dangerows as reghy.
E} he played baseball when he was younger.
C)  he dreamt of playing baseball profassionally.
O hewould ke his son to play baseball professionally.

22 wWhy did Thomas leave his job?
Thomas left his job because
A)  hefound a new job.
El he disliked his boss.
C)  he nesded better pay.
O} hewanted to have his own office.

23 Whao s the man cooking dinner for?
Al hiswife
E} his boss
C)  his friend Jimimy
O} his mother-in-law

ZKONTROLUJTE, ZDA JSTE DO ZAZMAMOVEHD ARCHU UVEDL!A VAECHNY ODPOWVEDI.

e Caminam peo fjiStovand vishediel vedédaind, 3015
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CTEHWI A JAZYKOVA KOMPETENCE

5. CAST ULOHY 24-28 5 bodd / 1 bod

Prettéte 5| pét kratkych taxtl. Na zakladé Informac v textech vyberte k diohim 24-28
vidy jednu sprivnou odpovéd A-D.

A Job

Mur. Wang from China had a business mesting with exeoutive manager Mary Jackson
about a high position In 2 Canadian govemment agency. M. Wang says he had a big
chance to become the reprasentative of the agency, but he finally failed to get the Job
with a salary of 580,000 a year. The reason is clear: when he was Intreducing himself to
Mrs. Jackson, his false teeth fall out of his mowth twice. He had these dentures’ mada

by a dentist right before the mesting, but the teeth suddanly came loosa, This forced
Murs. Jackson to look away In shock. Mr. Wang apoloegtsed and went o the tollet to fix

the teath. But when the same thing happened agaln In the middle of their conversation,
Mrs. Jackson was shocked and told him to leave her office Immediataly. How M Wang Is
taldng the dentist to court and wants 515,000 compensation.

FArRTRLDRDOOEE fer. DiGLLE, Lprovena)

" dantures: umil drup

24 Why didnt Mr. Wang get the job?
He didn't get the job becawse:
&) hewas taken to court.
B} hewasnot a Canadian.
C)  he asked for too high a salary.
D}  he shocked the executive manager.

Ferris Wheel

Everybody knows the Ferrls wheel. But do you know who created Its
design? In 1833, the Woad Fair was held In Chicago to celebrate the
400* anniversary of Columbus’s landing In America. The fair's organlsars
wanted something as Impressive as the Eiffiel Tower, which was built for
thi 1889 Parls World Fair. But finding an attractive design was difficult.
Architect Danlel Burnham, whose sk was to select the best design for
the Chicago World Fair, complained at an enginesrs mesting In Detrolt
In 1891 that they couldn't find anything Interesting. Among the audlence was Geornge
Ferris, a bridge-bullder from Pittsburgh. He got an idea and drew the design for the Ferrs
wheel on a napkin. His original Fems wheel constructed for the falr was destroyed but
amother one appeared at the Pittsburgh Carnival in 1895,

e ImweTrizyE. about com; wwewradlies biogspot.cz, ppvena)

25  For what oocaslon was the first Ferris wheel constructed?

The first Ferris wheel was constructed for-
&) the Paris World Falr in 1889,

Bl the Pittsburgh Cambral In 1859

C) the Chicago woarld Fair in 1893,

D} the Detrolt engineers’ meeting In 1891,

= Cominam peo ZjiStovand vzl vedldvand, 3015
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CTENI A JAZYKOVA KOMPETENCE

A wonderful Discovery

& bottle of champagne called veuve Clicquot, produced even before the French Revolution,
was sold for 30,000 ewnas at an awction last mornthe 1T 5 only 2 thowsand euros less than

the world record price for champagne. Although it Is more than 200 wears old, 1t 15 sl

fiorty years younger than Dom Perdgnon whidh 1= the cument record-holder for the oldest
cham & In the world, Divers got Weuve Clicguot with other bottles of champagne

out of 3 shipsmeck” at the bottom of the Baltc Saa four years ago. Wine ax sa3y It IsIn

excellant condition because of the darkness and cold temperature at the of the sea.
They abso agree It tastes better than any other champagne ever produced.

b ok, ppeseenc)
" shigwrack: vrak lod

26 Why is the bottle of Veuve Clioquot spedal?
A) It Is the best tasting champagne In the world
B}  Itlsthe oldast bottle of champagne In the world.
i Itisthe most expensive bottle of champagne ever sold.
O It Is the only bottle of champagne saved from a shipwreck.

Milo, a cat, weaars a magnetic collar’ which wnlocks its cat flap door. This

15 to miake sure that nelghbours’ cats can't get In the howse to steal Milo's

fipoed, But this automatic system caused trouble In the nelghbowrhood

last week Hous= and car keys started disappearing from Inside homes B

of people who live In the area. When Mile came home with a lot of small

abjects sticking to its collar, s owner, a pensioner namead Ms. Alsxander,

reallzed what was golng on: the cat was walking round the nelghbourhicod ?
and entering other people’s homes throwgh their unprotected cat flap

doars. Milo's maaeﬂc collar kept plcking up keys and ather objects. Luckily, nelghbours
saw the funmy side of this kind of burglary and did not take the cat owner to court.

evcatariry g
T

" collar: obojek

37  What would the best title for this artide be?

A1 CatOwner InCowrt for Stealing

B} (Cats Disappear In Melghbourhood

C) CatSteals from Nelghbouwrs by Accdent

D} Melghbourhood Cats Enter Pensioner's Home

It happened In Wisconsin...
Tz men In Wisconsin were amested after one of thelr mobile phones called 911 by
accident The cwmer of the phone didmt lodk the mobille keypad® and put the phone Inhis
ﬁg.!:lm.Thanks to this pocdket calll which lasted aboast thirty minutes, pollice officers could

r hiowy Peter Evans, 29, and Brian Johnson, 28, talked abowt stealing from a bocal jewellery
shop that moming. The men were In thelr old car driving guickhy away from the shop when
the phone call was made. Bath Evans and Johrson, who even desaibed their car dunng the
accidental call, were arrested when they later amved ata petrol station on Atwood Strest.

WWRCLELTET, ppEvency)

" baypad: kldwenico telofonu

28 Why were the men arrested?

A1 They had siolen a car.

B} They had robbed a shop.

C)  They had caused a car accldent
O} They had stolen a mobile phone.

i Cominam peo jistovand visledil veddlvand, 3015
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6. CAST ULOHY 29-38 10 bodd § 1 bod

Plattéte sl tyrzenl v dichdch 29-38 a letdk Tenement muzea v New vorku. Ma zaklads
Informact v textu rozhodnéte, zda [sou berzen! pravdiva (P}, nebo nepravdie (M),

P N
29 The Gumperts lived at 97 Orchard Street earller than the Moores. O O

30 \isltors tothe Shop Uife Tour can choose from three professions
they want to learn abouwt.

31 The museum has opened a place where wisitors can discuss the

Hard Times Tour toplcs. 1 O
3z Handicapped people in wheelchairs have to book Hard Times Tour

tickets In advanice O O
33 Wisitors of the Confinos Tour can take an active part In the tour. O O
34 During the Nelghbouwrbiood Towr, visttors go Inside an old bank

and an old school bullding. O Od
35 The Confinos Tour and Nelghbouwrhood Towr are both suitable for

wisltors suffering from eyesight problems.
36 Children younger than six cant go on any of the museum tours

except for the Confinos Tour. O O
37 All Tenement Museum towrs finksh at the same place where they start.
38 The Visitors Centre and The German beer saloon from the Shop Life

Tour are both situated at 103 Orchard Street. O d

o Cominam pen DjiEtovanl viskedio veoiddvind, 1015
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CTEMNI A JAZYHOVA KOMPETENCE
6. CAST ULOHY 29-38

The Lowaer East Side Tenement" Museum In Manhattan, Mew York

OILSr MUSEUM Celebrates the peopie of different nationallitss who cme bo e In the USA many
¥EQrs zll_-a-:-.me museum bullding was bullt by 3 German immigrant In Manhattan, NY, at 97
Onchard Strest. Thils apartmient Bullding was a cheap home 107,000 working-class Immigrants
beiwesan 1863 and 1935. In 1592, we opened the rst restorad apamment, the homeof a
Geman-lewish family, the Gumperts, who Cime here In 1878 Weave carefully restored slx mone
apartments since then, Including owr newest one: the home of the Moones, irksh Immilgrants
wiho moved hera In 1869,

There are three ways to explore the Tenement Museum:

1/ TEMEMENT TOURS

Tour the buliding at 97 Orchard Strest and sess many diffenent exnibitions, Tor example tha
restorad apartments and businesses of past residaents.

SHOP LIFE TOUR®

Shops filled tha ground fioor of o7
Orchard Sbrest for ower 3 oenifury.
Wlslt the 1B70s Ganman bear saloon,
use Interactive medla and declde IT
You want to know mone apout the
iifa and work of butchers, Bakers ar
undarwear seliars of that ime.

= Unfortunately, our Interactive

HARD TIMES TOUR™

Di=cover how Immigrants surved the economic
crisls at 97 Onchard Street. Visit the homes of the
German-lewlsh Gumpert Tamilly, and of the tallan
Baldlzz] Tamilly. Join the discussion about topics
from this tour and share your thowghts with your
guide and fallow visitors In our rewly opemned
Discusshon Cantre also sihuated on the 2™ fNoor, Just
next to the Bakdie spartmeant.

media are not adapted to be = Recomimended for visitors wiho are biind or
operated by visitors who are hawve wealk viskon.
bilined or have weak wision. = Limited wheelchalr capadty. It Is necessary to

= Linlimidted wheslchalr capacity. @all 1-877-27 In advance to reseryve wheelchalr
Growund Moor—20 minures Bokets. = Roor—2 ours

=0nly for 2ges 12+ (Younger children are welcome on other tours.)

2/ THE CONFINOGS TOLUR**

Wltu'leapartmentcﬂ'me Comfine Tamilly from Greece and mesat 14-year-old Wictora Confing
and her parents. in 1916 they Ived at 97 Orohard Strest and ane now played by professional
actors In cost mes. VIsitors are waloomes o FH.I'Z oin the hilstorical costurmes as well, |:H.a:.l the
rode of newly amved Immigrants, and ask the Confino family” questions about Bving on the
Lower East Side. This towr allows visiors to towch and hoid household objects.

= Thee tour I hbghily recommended tor ViSEors who are bilnd or have weak vislon,

= Lindimited wheslchalr capacity.
=Only for ages 5+

3/ NEIGHBOURHCOD TOUR™™

Take a guided walking towr to explore the nelghbourhood of 97 Orchard Street and see the
place throwgh the eyas of the immigranis. Taste dumplings from local street stalls, look at
the Jarmuiowsky Bank bulkding. where Immigrants deposied and evernbually hast thelr life
sawings, or go past the elemeantary school, where generations of Immigrants kearmead how
to e American This tour does not enter any bulkdings except for the indtlal mesting In owr
Wlsitors Cenire where the touwr stars.

= Mot sutabie for visitors wiha are olind oF have we 3l wision.

= Linlimited wheelthalr capadiy.

=*=Cinily for ages B+
Tememsent Mussum tours
Streed on the cormer of Orcha

T fAoov—2 Rivrs

50 minures

n and end at the Visitors Centre, located at 103 Crchand
Sireef and Delancey Strest, where TICkets are also sold.

AR BTN LT, LpRaweniD)

! tanamant: obytme dbm, ndjermni diim

o Caminam gD DISTovan] vis kel veodl svand, 1015
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CTENI A JAZYKOVA KOMPETEMCE
7. CAST ULOHY 39-43 5 bodd 5 1 bod

Plettéte sl élanek o histonl joja. Ma zaklads Informact v textu wyberte k dloham 39-43
vidy Jednu spravnou cdpoved A-D.

The History of the Yo-Yo

—— ==, The yo-yo has existed for tao thousand years. The yo-wyo Is the second ochdest
. oy In history, the oldest after the doll Anclent yo-yos were made of wood
or clay’ and they were called discs” it 1= believed that the yo-yo has its crigin
gither in Egypt. where palnted stones simllar to the shape of a yo-yo were found
In temples, or In China, where mysterous round objects were discovered at
'. excawation sies’. However, the oldest representation of 2 real toy yo-yo comes
from Gresce where archeclogists fownd a vase from S00EC with an image
5rmw|;ga boy playing with a yo-yo. Another. but much younger, Image of the yo-yo toy 15
pal on a lewallery box from india from Fe5AD.

There were different customs in different anclent oultures connected with the yo-wo. In
Egypt. when a child gres up, his or her toys were offerad as a gift to the gods. Scentists
discovered that some of the decorated discs made of day were used for this purpass rather
than for playing. On the other hand, long ago In the Philippines. playing with 2 yo-yo was a
natianal entertalinment for both yowng and old. The yo-yo was also used there as 3 weapon
for ower $00 wears. Thelr vierslon was large and sharp with 3 long rops for throwing it at
enemiss. People from the Phillppines were not only real experts at using the yo-yvo but they
ware also sxcellant yo-yo crestors and designers. Painted yo-yos with amazing pattams
often served as a decoration In theldr homes.

Around 1800, the yo-yo moved Into Western Europe. At that time, the toy wasmt called

a ‘yo-yor bt it was known under various names whilch have bean forgotten over tme.

The British used to call the toy the prince’s toy” or ‘gquiz! French histonczl terms Includs
Incrovable’, which means Incredible’ and expresses how Interesting the toy was, orJow jou
de Mormandie’ (Jou Jou meaning ‘Tetle oy ). Howseyer, yo-yo’ as we all czll i today, can be
translated as to come back’. It 1s a word from the Tagalog language, the native language of
the Phillppines.

Im 1827, a man from the Phillppines named Pedro Flores browght the yo-wo to the USA
and began a yo-wo comipany In Californda. Teo wears later, a businessman named Donald
Duncan watched the crowd Flores was able to atiract by dolng a fesw tricks with his yo-you
He Immediataly saw the great potential of the toy and bowght not only the 1dea of the toy
yo-yo, but Flores' company is2if Duncan was an excallent businessman. He developed
adwertising campalgns and had speclal employess later known as “Yo-Yo Professionals”
wheo travelled the UsA showing and teaching yo-yo tricks and even establishing yo-vo
competitions for local people o Increase sales. The winner, of coursa, always got a prizs
from them - a yo-yo. Sales grew and grew and In 19262, the company sold a record 45
million yo-yos Inthe UsA Nowadays, June 6 15 Matlonal vo-vo Day.

[l e e e W e S ]

" iclasy: W, Hina na keramilku
¥ maceation stes: wykopdviy

e Caainam pen iETovand visieoiel vedl vdind, 1015
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3% Where does the first kmown plcture of the yo-yo as a toy come from?
&) Gresce
E} China

C) Egvpt
Oy India

40  How didn't the Phillppines use the yo-yo In the past?
They didot use It as:
Al atoy
Bl aweapon.
C) adecoration.
D} apresent for the gods.

41 What does the name yo-yo, used today for the toy, mean?
&) come back
B} Incredible
C) Iietle toy
O quiz

42 What does the word ‘establish' mean? (Paragraph 41

Al towin

B} toleam

C)  toenter

D} toorganise

43 'What s the maln purpose of the 4™ paragraph?
To inform about:
Al yo-yo comipetitions Inthe USA
B} how Pedro Flores travelled around the USA.
C) thetricks people could leam to do with a yo-yo.
D} how Donald Duncan Infieenced the yo-yo business.

&= C i men TEFnacind wrieleclien werf Swded HITE
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CTEMI A JAZYKOVA KOMPETENCE
8. CAST DLOHY 4448 5 bodd § 1 bod

Flettéte sl Informace o p&tl divkach z Ceské republiky, kteréd cht&)l pracovat |ako au-pair ve
Walke Britandl, a Inzerdty rodin #Hjicich v Londyné. Ha ziklads iInformact v textech pHifedte
k dloharm 4448 widy jJeden Inzeridt A—G. Dwé nabidiy |sou nawic a nebudou powdity.

44  lana
she wants towork as an au palr for a year or a year-and-a-half. she needs all
weaskends off for art courses. She Is excellent In English but can't speak amy other
foretgn language. Shes besn driving for a long time and 1= 2 very good driver.

45 BEma
She s excallent In Frendh and wants to Imiprowe her basic level Englishe She wishes
to stay with a family for ten months she doesnt mind workdng at the weskend from
time to trme but sometmes eeds 1o have both weskend days free. She can drive.

46  Veronlka
she wanits to Ive with a familly for six months. Shed lowve to have monnings frea for
English cowrses but dossn't mind working at weekends. She kniows English at a basic
leval bt speaks French very well She wants to Improve both languages.

47 Alke
she wants to work as an au palr for at least a year. She wants to hawve two or three
days off avery week Her father 15 Canadian so English s hier natee language. She
gp=aks French flueently too. She doesn't have a driving llicence.

48 Michaela

she Is a shedent of French who will start work as a French teacher next year. She also
gpaaks excellent English. she can leave the Czach Republic only for six monthis. She
cam't drwve at all and wants to spend some weekands travelling with her friends.

= Cominam gD JISrovand viskeial vaoel wand, 1015
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Appendix 62: Graduation Didactic Test (GDT, spring 2015), continued

CTEMI A JAZYHOVA KOMPETENCE

m

We'ra a family with two Iittle girls and we are looking for someons with a very good
level of English to join us for at keast a year and a half. The au palr s expected to work
from Monday to Friday from 6.3:0 a.m. to 3 pome and to spend Saturdays with us on trips.
The au pair can spend Sundays and all evenings on her own. We live In the cantre so the
au pair won't need to drive a car

E}

were looking for a blg sister for our baby girls. We're from France and have lived In
London for ten years. We need the au pair to stay with us for half a year only. We expect
the au palr to speak with the children in a high level of English. The working hours are
Monday to Friday from 2 in the morning to S in the afternoon with some weekend
babysitting from time to time. Driving loence Is not neaded.

cl

wera an Englishi-French family, who want an au pair to Ive with us as a family membeer.

Pleass apply only If youw can stay with ws from half a year to one year. Our children speak

French and English fluently, 5o you should be able to speak one language very well and

hawe at least a basic knowladge of the other Youll have time off every weekday up to

rmiddiay when the children are at school but only one day off at the weekend.

=]

'|"||'E need an au pair for a perlod of sk to twelve months. WeTe a familly with hain girls at
aa%_e; of fowr. & good level of English 15 2 ples, but don't worry IF you only know a little

Englis we’1|hel|:l youl learm. wiorking howrs are from 7.30 ame Monday to Thursday and

9 a.m. Friday, finishing at 4 p.m. Teice 3 month, we nesd you to ook after our children

at the weskend. We lIve far from the centre, 50 we require our au palr to have a driving

licerca.

El
werra a family with two boys aged fiowr and sk We're looking for a nice au pair who
speaks excellent English to live with ws for half a year. We nesd someone who'll take care
of the yownger boy In the morning. after driving the clder one to school. You should
driwe the boys to football matches on Saturday moming. Youw'll hawve free Sundays. From
timee to time we'll require babysiting on Sunday evening for extra money.

Fl
we're looking for a friendly person to help us look after our two children aged six and
mwabee. Owr 3u pair should stay with ws for at least teelve months. We reguire a good
knoewledge of English so 1f youwr English 15 basic, we aren't the family for you. We need
someone to be thare from Monday to Friday for the kids from 3 pm.to 7 pom. after they
ﬂet home from school. Yowll have free Saturdays and Sundays and somstimes also one
ay during the working wesk The au palr must be a good driver with a lot of experience.

Gh
We are a French-English family looking for a fluent English au palr. Ouwr au palr should
also speak French wery well. Please domt apphy If wou only have basic langeage skills In
amy of the languages. We want you 1o bve with us for teelve months or more. We require
help from Monday to Thursday all day and sometimes on Friday momings but uswally
yourll have Friday free. Saturday and Sunday are always free days.

V)

= Cominam peo ZjiStovand visledin ved@lavand, 7015

175



Appendices — PhD dissertation, Charles University in Prague 1. Minakova, 2016

Appendix 62: Graduation Didactic Test (GDT, spring 2015), continued

CTENI A JAZYHOVA KOMPETENCE
9. CAST ULOHY 4963 15 badi 7 1 bad

Prectéte sl flanek o Josephu Mearrickov, ktery je znamy Jako The Elephant Man® Ha zaklada
textu wyberte kuloham 49-63 vidy jednu spravnow odpossd A-C

The Elephant Man

This Is the true story of the Iife of Joseph Memick who (49} for two things: the
disease which made his appearance disgusting o maost people: and his gentle personality.

Josaph was bom In England (540] 5% fasguest, 1862, At first, he seemed to be a
normal baby, but at the ape of 21 months, strange growths' appeared on his body. Mo

one konew (511 this happensad but his mother thought it was because a drous
elephant had frightened her during her pregnancy?. (521 her opinien, this caused
the boy to gross wgly. blig and wrinkled, liks an elephant.

Josaphs mother didrt care abowt her som's appearance and treated him like her

(53] children. Unfortunately, she died and Josephs father soon mamed a young
wikdow [54) hated Joseph for his looks. Sowhen he reached the age of fifteen,
Josaph decided [55) from home. He was selling stockings and glowes In the
streat for a ving but because of his deformed lips, the oustomers [(546) hardly
understand his speech. They often thought he was an Imbecilie, but In fact, Joseph was
extramely Intelligent. By that time, he only had a ttle bit of hair and kept losing i until ha
was almost bald. also, the growths on his body got larger and people In the street were
afrald (57 il 8

one day. roseph met Me Tor, 3 comedian, who offered him (58) Joik b Sarmi
Roper's circus. Joseph, or The Elephant Man; as Mr. Torr started to call him, became a new
attraction In his freak? and monster show? But before long. people stopped thinking 1t was
funiny to s2e human beings like this and asked the police (59) the show.

When the last performance was heald, a young doctor. Frederick Treves, vistted loseph.

He was wary (6401 In koseph's sickness and examined him carefully. He wanted
o (&1} doctors about this strange human being and browght Joseph to the
hospital Althowgh koseph rarely left the hospital, these were the happlest days of his life
Dr. Treves vistted him every day and they (62) best friends. Unfortunately, the
doctor {63} theare was no cure or medicine for Joseph's disease and Joseph died
peacefully In his slesp when he was only 27.

(urwea o oomfian! ooam, wpnaeeno)

' grosvithe wiriistok
¥ preqrancy: behoterstd
" fraak: peodivin

o Caminam peo GiEosdnd viskedel vedBl Jwamd, 315
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Appendix 63: Didactic Tests 2011-2015, TG vs CG

Academic tests - means of scores in %:

AET/2011 [ MDT/14 |MDT/15 |GDT/15
Treatment group (n=20) 64 75 79 82
Control group (n=58) 58 73 78 77

~
3]

79 78

82
i

Means of scores in %

AET/2011

MDT/14

MDT/15

GDT/15

Academic tests 2011-2015, TG (n=20) vs CG (n=58)

H Treatment group

= Control group

Note:

AET/2011 Academic Entry test/2011
MDT/2014 Mock Didactic test/2014
MDT/2015 Mock Didactic test /2015
GDT/2015 Graduation Didactic Test/2015
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Appendix 64: Didactic Tests results within six classes, 2011 - 2015

Longitudinal quasi-experiment 2011-2015, Classes division
Academic didactic tests - means of scores in %

Means of Scores in %

Class | AET/2011 | MDT/2014 | MDT/2015 GDT/2015
DE4 61 74 74 75
DL4 65 78 80 81
DMS4 57 70 78 80
DPE4 57 68 81 79
DZ4 62 83 86 80
DZ4 52 70 71 68
Academic Tests 2011 - 2015
overview of scores in each test
90
80
=70 = DE4
-E 60
§ DL4
g 30 = DMS4
.
Z 40 = DPE4
g 30 mDZ4
20 mDZ4
10
0
AET/2011 MDT/14 MDT/15 GDT/15
Note:
AET/2011 Academic Entry test/2011
MDT/2014 Mock Didactic test/2014
MDT/2015 Mock Didactic test /2015
GDT/2015 Graduation Didactic Test/2015
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Appendix 65: Academic tests and Graduation Examination (GE) results in total

Graduation Examination (GE) 2015

Class AET/2011 | MDT/2014 | MDT/2015 | GDT/2015 | GWR/2015 | GOR/2015 | GTotal/2015
= Scores % | Scores % | Scores % | Scores % | Scores % | Scores % | Scores %
DE4 |n=15 61 74 74 75 80 64 74
DL4 |[n=20 65 78 80 81 79 79 80
DMS4 |n=17 57 70 78 80 92 61 78
DPE4 [n=12 57 68 81 79 83 71 78
DZ4 |n=6 62 83 86 80 88 68 79
DZ4 |n=8 52 70 71 68 85 81 76
Note:
AET/2011 Academic Entry test/2011
MDT/2014 Mock Didactic test/2014
MDT/2015 Mock Didactic test /2015
GDT/2015 Graduation Didactic Test/2015
GWR/2015 Graduation Writing Test/2015
GOR/2015 Graduation Oral Test
GTotal/2015 Graduation Test Total
Academic test scores and GE results,
100 overview of the tests in 6 classes, n=78

Scores in %

AET/2011

MDT/2014 MDT/2015

GDT/2015

EDE4n=15 mDL4n=20 mDMS4n=17 " DPE4 n=12

GWR/2015 GOR/2015

DZ4n=6 mDZ4n=8

GTotal/2015

Note: Due to the operational mistakes, DMS4 scores were excluded from the statistical analysis
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Appendix 66: Academic tests scores 2011-2015 and Graduation Examination 2015

Graduation Examination 2015

AET/2011 | MDT/2014 | MDT/2015 GDT/2015 | GWR/2015 | GOR/2015

TG/ CG N Scores % Scores % Scores % Scores % Scores % Scores %
TG n=20 64 75 79 82 81 83
CG n=58 58 73 78 77 82 66

Treatment Group versus Control Group

Academic tests and GE 2015, TG vs CG
90 83
82 81 82
30 79 78 77 |
75 73
70 64 - i i 66
60 | /8 | | 1 =
=X
FEEE & == 1 == 1 ! ! T -
2 TG n=20
= | | | | | | | | | | | | | | |
g 40 CG n=58
1)
30 — - —1 ! ! T -
20 I — B B - - - —
10 AN BEEE BN ' ' P -
0
AET/2011 MDT/2014 MDT/2015 GDT/2015 GWR/2015 GOR/2015
Note:
AET/2011 Academic Entry test/2011
MDT/2014 Mock Didactic test/2014
MDT/2015 Mock Didactic test /2015
GDT/2015 Graduation Didactic Test/2015
GWR/2015 Graduation Writing Test/2015
GOR/2015 Graduation Oral Test
GTotal/2015 Graduation Test Total
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Appendix 67: Graduation Examination (GE) in English, spring 2015

From school report about GE results

L2 DT L2 WR L20OR | L2TOTAL
CLASS N (%) (%) (%) (%)
DE4 19 76 81 67 75
DL4 25 82 80 79 81
DMS4 22 80 92 62 78
DPE4 16 77 82 70 77
DZ4 12 83 88 66 80
D74 12 69 86 83 77
Total 106 78 85 71 78
Note:

L2 foreign language (English)
DT didactic test

WR writing
OR oral part

100

Graduation Examination in English, spring 2015
Overview of scores within 6 classes (n =106)

80

60

40

Means of scores %

20

il

DE4

DL4

DMS4

DPE4

DZ4

mL2DT
L2 WR
L2 OR
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Appendix 67: Graduation Examination (GE) in English, spring 2015 (continued)

School Overview of Graduation Examinations (GE) results, 2011-2014
Adapted from school archive

Spring 2011, N =87

CLASS L2 DT (%) | L2 WR (%) | L2OR (%) | L2 TOTAL (%)
DE4 86 73 76 78
DL4 84 81 69 78
DMZ4 71 76 64 70
DS4 81 89 68 79
DZ4 72 67 64 68
ES4 79 71 64 71
S4 78 57 59 65
Total 79 74 66 73

Graduation examination 2011
overview of scores within 7 classes, n=87
100

L2 WR

L2 OR

X

£

§ EL2DT

S L2 WR

[y

- L2 OR

=

Pt ® L2 TOTAL

=

DE4 DL4 DMZ4 DS4 DZ4 ES4 S4
Graduation Examination 2011
overview of scores within each part of the examination
100

K uDE4

£ = DL4

g DMZ4

7]

s DS4

172}

§ mDZ4

= u ES4
=S4

L2 TOTAL

182



Appendices — PhD dissertation, Charles University in Prague 1. Minakova, 2016

Appendix 67: Graduation Examination (GE) in English, spring 2015 (continued)

School Overview of NGE results, 2011-2014 (continued)

Spring 2012, N =77

CLASS L2DT (%) | L2WR (%) | L2OR (%) | L2 TOTAL (%)
DE4 83 87 77 83
DL4 87 88 77 84
DMZ4 84 92 80 86
DP4 89 86 96 91
DS4 79 92 71 80
DZ4 77 79 70 75
E4 90 94 87 91
Total 84 88 80 84

National Graduation Examination, spring 2012
overview of scores within 7 classes, n=77

120
100
<
£
g = L2DT
S L2 WR
S
Z L2 OR
g m L2 TOTAL

DL4 DMZ4 DP4

National Graduation Examination, spring 2012
overview of scores within each part of the examination

120

100
= %0 mDE4
g mDL4
2 60 DMZ4
E DP4
5 40 = DS4
= uDZ4

20
" F4

(=)
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Appendix 67: Graduation Examination (GE) in English, spring 2015 (continued)

School Overview of GE results, 2011-2014 (continued)

Spring 2013, N =72
CLASS | L2DT (%) | L2WR (%) | L2OR (%) | L2 TOTAL (%)
DEZ4 82 82 82 82
DL4 89 85 76 83
DP4 76 74 59 70
DS4 86 80 70 79
DZM4 90 85 76 84
S4 84 86 85 85
Total 85 82 75 80
Graduation Examination, spring 2013
overview of scores within 6 classes, n=72
100
90
2 80
=70
g 60 mL2 DT
2 50 L2 WR
[
o 40 L2 OR
g 30
Pt ® L2 TOTAL
= 20
10
0
DEZ4 DL4 DP4 DS4 DZM4 S4
Graduation Examination, spring 2013
overview of scores within each part of the examination
100
90
£ 80 u DEZ4
= 70
g 60 mDL4
2 50 DP4
[
> 40 DS4
=
s 30 = DZM4
= 20
10 mS4
0
L2 DT L2 WR L2 OR L2 TOTAL
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Appendix 67: Graduation Examination (GE) in English, spring 2015 (continued)

School Overview of GE results, 2011-2014 (continued)

Means of scores in%

Spring 2014, N =75
CLASS L2 DT (%) L2 WR (%) L2 OR (%) | L2 TOTAL (%)
DEZ4 80 79 75 78
DL4 79 82 79 80
DMZ4 71 79 72 74
DP4 76 78 74 76
DS4 88 84 85 86
S4 74 79 85 79
Total 78 80 78 79
Graduation Examination 2014
overview of scores within 6 classes, n=75
100
90
N 80 ——
g 70
$ 60 = L2 DT
S 50 L2 WR
.
Z 40 L2 OR
g 30 = L2 TOTAL
= 20
10
0
DEZ4 DL4 DMZ4 DP4 DS4 S4
Graduation Examination 2014
overview of scores within each part of the examination
100

L2 DT

L2 WR

mDEZ4
mDL4
DMZ4
DP4
uDS4
=S4
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Appendix 67: Graduation Examination (GE) in English, spring 2015 (continued)

NGE total scores overview, 2011-2015
Adapted from school archive

NGE 2011 — 2015 Means of scores
2011 2012 2013 2014 2015
(N=87) (N=177) (N=72) (N=75) (N=106)
L2 DT 80% 84% 85% 78% 78%
L2 WR 74% 88% 82% 80% 85%
L2 OR 67% 80% 75% 78% 71%
Total 74% 84% 80% 79% 78%
Graduation Examinations, 2011 - 2015
overview of scores within each part of the examination
100%
=2011
80% =
X (N=87)
=
- =2012
72 60% —
5 (N=
3 77)
2 40% — #2013
g (N=72)
= 20% —
A m2014
(N=75)
0%
L2 DT L2 WR L2 OR Total
Graduation Examinations 2011 - 2015
overview of the last five-year period
100%
90%
N 80%
= 70%
§ 60% mL2 DT
S 50% L2 WR
2 40% mL2 OR
S 30%
= 20% = Total
10%
0%
2011 2012 2013 2014 2015
(N=87) (N=177) (N=72) (N=75) (N=106)
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Appendix 68: Overview of National Graduation Exam results in English, 2011-2015

2011
CLASS L2 DT L2 WR L2 OR L2 TOTAL
DE4 86.06 73.14 76.29 78.49
DL4 83.69 81.49 68.95 78.04
DL4 Minakova 86.04 80.837 70.77 79.22
DMZ4 70.77 76.16 64.32 70.42
DS4 81.35 89.24 67.64 79.41
DZ4 72.23 67.37 64.32 67.97
ES4 79.37 70.84 64.11 71.44
S4 78.36 56.82 59.21 64.80
Total total 78.83 73.58 66.41 72.94
2012
CLASS L2 DT L2 WR L2 OR L2 TOTAL
DE4 83.26 87.44 77.37 82.69
DL4 86.84 87.96 77.42 84.07
DMZ4 84.31 92.23 80.01 85.51
DP4 89.25 86.12 96.16 90.51
DS4 78.81 91.67 70.70 80.39
DZ4 76.76 79.06 69.83 75.22
E4 90.33 94.45 87.18 90.65
Total total 84.22 88.42 79.81 84.15
2013
CLASS L2 DT L2 WR L2 OR L2 TOTAL
DEZ4 82.42 81.63 82.45 82.17
DL4 89.16 84.96 75.86 83.33
DP4 75.88 73.89 59.23 69.67
DS4 86.25 79.63 70.09 78.66
DZM4 90.39 84.64 75.87 83.63
S4 83.50 86.11 85.13 84.91
Total total 84.60 81.81 74.77 80.39
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Appendix 68: National Graduation Exams results, 2011-2015 (continued)

2014

CLASS L2 DT L2 WR L2 OR L2 TOTAL
DEZ4 80.10 78.85 75.35 78.10
DL4 79.14 81.55 79.31 80.00
DMZ4 70.97 78.93 71.80 73.90
DP4 76.10 78.30 74.20 76.20
DS4 88.36 84.26 85.05 85.89
S4 73.55 78.71 85.24 79.17
Total total 78.04 80.10 78.49 78.88

2015

CLASS L2 DT L2 WR L2 OR L2 TOTAL
DE4 75.68 81.44 66.94 74.95
DL4 all 82.10 79.58 79.18 80.74
DL4 Minakova 79.74 78.42 83.83 80.44
DMS4 79.8 91.54 62.36 78.38
DPE4 all 77.29 81.95 70.36 76.72

DPE4

Minakova 81.66 85.19 76.36 81.22
DZ4 83.07 88.43 66.03 80.07
D74 69.05 85.65 82.91 76.67
Total 77.83 84.77 71.30 77.92
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Appendix 69: Graduation examination. TG vs CG statistical computations

Attachment A: (Graduation examination, Didactic test)

Wilcoxon two-sample test, 2015 (TG vs CG)

Control
Treatment Group Group
GDT, 2015 Rank GDT, 15 | Rank
57,15 8,5 46,04 1
58,74 11 47,62 2
61,91 16,5 52,39 3
71,43 28,5 53,97 4
73,02 34 53,97 5
73,02 34 53,97 6
77,78 47 55,56 7
79,37 51,5 57,15 8,5
80,96 56,5 58,74 11
80,96 56,5 58,74 11
82,54 60,5 60,32 13,5
84,13 68 60,32 13,5
84,13 68 61,91 16,5
84,13 68 61,91 16,5
85,72 76,5 61,91 16,5
85,72 76,5 65,08 19,5
87,31 79,5 65,08 19,5
88,89 82,5 68,26 21,5
88,89 82,5 68,26 21,5
92,07 88,5 69,85 24,5
96,83 101 69,85 24,5
96,83 101 69,85 24,5
69,85 24,5
71,43 28,5
71,43 28,5
71,43 28,5
73,02 34
73,02 34
73,02 34
73,02 34
73,02 34
74,61 38,5
74,61 38,5
76,20 41,5
76,20 41,5
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76,20 41,5
76,20 41,5
77,78 47
77,78 47
77,78 47
77,78 47
77,78 47
77,78 47
79,37 51,5
80,69 53
80,96 56,5
80,96 56,5
80,96 56,5
80,96 56,5
82,54 60,5
84,13 68
84,13 68
84,13 68
84,13 68
84,13 68
84,13 68
84,13 68
84,13 68
84,13 68
84,13 68
85,72 76,5
85,72 76,5
87,31 79,5
88,89 82,5
88,89 82,5
90,48 86
90,48 86
90,48 86
92,07 88,5
93,66 91,5
93,66 91,5
93,66 91,5
93,66 91,5
95,24 96
95,24 96
95,24 96
95,24 96
95,24 96
96,83 101
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96,83 101
96,83 101
98,42 104,5
98,42 104,5

100,00 106
Tx (sum) 1296,50 | Ty (sum) 4374,50
m 22 n 84
Ux 804,5 Uy 1043,5
Test criterion Uw 0,9309
Attachment B: (Graduation examination, Writing)
Control
Treatment group group
GWR,2015 Rank GWR,15 |Rank
61,12 3 50,00 1
72,23 10 61,12 3
72,23 10 61,12 3
75,00 18 69,45 5
77,78 25,5 72,23 10
77,78 25,5 72,23 10
77,78 25,5 72,23 10
77,78 25,5 72,23 10
77,78 25,5 72,23 10
80,56 34 72,23 10
80,56 34 72,23 10
80,56 34 75,00 18
83,34 445 75,00 18
86,12 56 75,00 18
86,12 56 75,00 18
86,12 56 75,00 18
86,12 56 75,00 18
88,89 69,5 77,78 25,5
88,89 69,5 77,78 25,5
88,89 69,5 77,78 25,5
88,89 69,5 80,56 34
91,67 83,5 80,56 34
80,56 34
80,56 34
80,56 34
80,56 34
83,34 44,5
83,34 44,5
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83,34 445
83,34 445
83,34 44,5
83,34 445
83,34 445
83,34 445
83,34 445
83,34 445
83,34 445
83,74 51
86,12 56
86,12 56
86,12 56
86,12 56
86,12 56
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
88,89 69,5
91,67 83,5
91,67 83,5
91,67 83,5
91,67 83,5
91,67 83,5
91,67 83,5
91,67 83,5
91,67 83,5
91,67 83,5
94,45 91,5
94,45 91,5
94,45 91,5
94,45 91,5
94,45 91,5
94,45 91,5
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97,23 97,5
97,23 97,5
97,23 97,5
97,23 97,5
97,23 97,5
97,23 97,5
100,00 103,5
100,00 103,5
100,00 103,5
100,00 103,5
100,00 103,5
100,00 103,5
Tx (sum) Ty (sum) 4770,50
m n 84
Ux Uy 647,5
Test criterion Uw -2,1540
Attachment C: (Graduation examination, Oral part)
Control
Treatment Group Group
GOR, 2015 Rank GOR,15 |Rank
48,72 15,5 35,89 1
66,67 40,5 41,02 2
69,24 46,5 46,16 6,5
71,80 53 46,16 6,5
74,36 59 46,16 6,5
74,36 59 46,16 6,5
74,36 59 46,16 6,5
76,93 65 46,16 6,5
76,93 65 46,16 6,5
76,93 65 46,16 6,5
76,93 65 48,72 15,5
82,06 74 48,72 15,5
84,62 80,5 48,72 15,5
84,62 80,5 48,72 15,5
84,62 80,5 48,72 15,5
89,75 89 48,72 15,5
89,75 89 48,72 15,5
92,31 93,5 48,72 15,5
92,31 93,5 48,72 15,5
94,88 96,5 51,29 22
94,88 96,5 51,29 22
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100,00 104 51,29 22
53,85 25,5
53,85 25,5
53,85 25,5
53,85 25,5
56,42 29
56,42 29
56,42 29
58,98 32
58,98 32
58,98 32
64,11 35,5
64,11 35,5
64,11 35,5
64,11 35,5
66,67 40,5
66,67 40,5
66,67 40,5
66,67 40,5
66,67 40,5
69,24 46,5
69,24 46,5
69,24 46,5
69,24 46,5
69,24 46,5
71,80 53
71,80 53
71,80 53
71,80 53
71,80 53
71,80 53
74,36 59
74,36 59
76,93 65
76,93 65
76,93 65
79,49 69
82,06 74
82,06 74
82,06 74
82,06 74
82,06 74
82,06 74
82,06 74
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82,06 74

84,62 80,5

87,18 84

87,18 84

87,18 84

89,75 89

89,75 89

89,75 89

89,75 89

89,75 89

94,88 96,5

94,88 96,5

97,44 100

97,44 100

97,44 100

100,00 104

100,00 104

100,00 104

100,00 104

Tx (sum) 1570,00 | Ty (sum) 4101,00

m 22 n 84

Ux 531 Uy 1317
Test criterion Uw 3,0615
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Appendix 70: McNemar test
Mc Nemar Test - SRQ-A, 2011 vs 2014

Treatment Group (N = 21)

Ho: No change
H1: Statistically significant change (positive or negative)

Item Change Change °
number Answers/Items 2014 Yes | 2014 No NtoY YtoN alfa 5%
Question A: Why do I do my homework for English project-based classes?

Because I want the teacher to [2011 Yes 16 4 ¢
Al 0 4 Ch:
Q think I'm a good student. 2011 No oN ange
QA2 Bec,ause I’ll get in trouble if I {2011 Yes 7 8 3 g No
don’t. 2011 No 3 A change
2011 Yes 0 0%

A3 )3 it’s fun. 8 0 h:
ecause 1t’s fun 2011 No g A Change
QA4 Because I will feel bad about |2011 Yes 7 5% 4 5 No

myself if I don’t do it. 2011 No 4 A change
e Because I want to understand [2011 Yes 18 1 % | | No
Q the subject. 2011 No 1A change
QA6 Because that’s what I'm 2011 Yes 13 1 % 3 1 No
supposed to do. 2011 No 3N change
B I enjoy doi N
QA7 ecause | enjoy doing my 2011 Yes 2 4 '\ 4 4 0
homework. 2011 No 4 A change
Because it’s important to me |2011 Yes 13 3 % No
QA8 2 3
to do my homework. 2011 No 2 /! change
Question B: Why do I work on my class work in English project-based classes?
T So that the teacher won’t yell [2011 Yes 9 8 % 3 g No
Q at me/won’t be angry with me.|»011 No 3 A - change
Because I want the teacher to [2011 Yes 18 3% No
QB10 B 0 3
think I am a good student. 2011 No on change
Because I want to learn new [2011 Yes 21 0 %
0 0 --
QBI11 things. 2011 No 0 X
Because I’ll be ashamed of  |2011 Yes 6 5% No
0):3 D ot 4t 4 5
myself if I didn’t get done. 2011 No 4 A change
. 2011 Y 7 5 N
(0):3 B8] Because it’s fun. = X 6 5 ©
2011 No 6N change
2011 Y 9 5 N
(0):3 "M Because that’s the rule. £ L 3 5 ©
2011 No 3 A change
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Appendix 70: McNemar test (continued)

Because I enjoy doing my 2011 Yes 6 5% No
QB15 . . 7 5
classwork in English classes. [2011 No 7 change
Because it’s important to rrlle: 2011 Yes 13 3%
QB16 to work on my class work in 5 3 No
. . L h
English classes / in my project 2011 No 5 4 change
based classes.
Question C: Why do I try to answer hard questions in English project-based classes?
Because I want the other 2011 Yes 6 5% 5 5 No
students to think ’'m smart. (2011 No 2 change
QC18 Because I feel ash’amed of 2011 Yes 9 7 ) 7 No
myself when I don’t try. 2011 No 2 change
QC19 Because I.enjoy answering 2011 Yes 8 3\ 6 3 No
hard questions. 2011 No 6 M change
QC20 Because that’s what I’'m 2011 Yes 13 2\ 3 5 No
supposed to do. 2011 No 3N change
QC21 To find out if I’'m right or 2011 Yes 14 2% 5 ) No
wrong. 2011 No 5N change
QC22 Because it.’s fun to answer 2011 Yes 6 1\ 6 | No
hard questions. 2011 No 6N change
Because it’s important to me 12011 Yes 1 2\ No
(0J0y2% M to try to answer hard questions F] 5 2 chanee
in English classes. 2011 No 5 - &
QC24 Becal.lse I Yvant the teacher to [2011 Yes 9 10 5 10 Change
say nice things about me. 2011 No 2/
Question D: Why do I try to do well in English project-based classes?
Because that’s what I'm 2011 Yes 10 6\ 5 6 No
supposed to do. 2011 No W change
So my English teacher will 2011 Yes 15 6 '
. 0 6 Ch:
think I’'m a good student. 2011 No oA o
Because I enjoy doing my in- [2011 Yes 13 2% No
D27 3 2
Q class work well. 2011 No 3 A change
Because I will get in trouble if [2011 Yes 10 7 ¢ No
D28 2 7
I don’t do well. 2011 No 2 A change
Because I'll feel really bad ~ [2011 Yes 12 6 No
QD29 . , 2 6
about myself if I don’t do well. [2011 No 2/ change
Because it’s important to me |2011 Yes 17 2 No
QD30 . . 1 2
to try to do well in English. 2011 No 1 A change
QD31 Because I will f§61 really 2011 Yes 17 2\ ) ) No
proud of myself if I do well.  |2011 No 2 A change
QD32 Because I @ght g.et a reward |2011 Yes 8 6 4 6 No
if I do well in English. 2011 No 4 A change
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Appendix 70: McNemar test (continued)

Mc Nemar Test - SRQ-A, 2011 vs 2014
Treatment Group (N = 21)

Test results: Changes revealed

198

Ho: No change
H1: Statistically significant change (positive or negative)
Item Change | Change Change
2014 Y 2014 Ifa 59
number Answers/Items 0 es| 2014 No NtoY YtoN alfa $% interpretation
Question A: Why do I do my homework for English project-based classes?
Because [ want the teacher to 2011 Yes 16 4% ..
think I'ma good student N 4 Cheings Positive
& : 2011 No 0
2011 Yes 0 0\
L& Because it’s fun. 8 0 Change Positive
Q 2011 No g8 A ©
Question C: Why do I try to answer hard questions' in English project-based classes?
e [t o (SR rone
Y g8 aboutme. 2011 No 2
Question D: Why do I try to do well in English classes project-based classes?
lS’(r)n r;ly fr(:ihsst}ll1 (tizéril(;her will think |2011 Yes f X 0 6 Change Positive
& : 2011 No 0
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Appendix 70: McNemar test (continued)

Mc Nemar Test - SRQ-A, 2011 vs 2014
Control Group (N =53)

Ho: No change
H1: Statistically significant change (positive or negative)
Item Change Change o
number Answers/Items 2014 Yes | 2014 No NtoY YioN alfa5%
Question A: Why do I do my homework for English classes?
Because I want the teacher to [2011 Yes 24 15%
Al 3 15 Ch:
Q think I'm a good student. 2011 No ange
QA2 Bec’ause I’ get in trouble if I |2011 Yes 15 14 No
don’t. 2011 No change
. 2011 Yes No
(0.8 Because it’s fun. 10 5
2011 No change
QA4 Becaus-e I Will’feel I?ad about |2011 Yes 10 T No
myself if | don’t do it. 2011 No change
QAS Becaus.e I want to understand |2011 Yes 5 g No
the subject. 2011 No change
QA6 Because that’s what I’'m 2011 Yes ) 16 Change
supposed to do. 2011 No
QA7 Because 1 enjoy doing my 2011 Yes 5 3 No
homework. 2011 No change
QAS Because it’s important to me |2011 Yes 5 » Change
to do my homework. 2011 No
Question B: Why do I work on my class work in English classes?
o So that the teacher won’t yell |2011 Yes 18 11 15 T No
Q at me/won’t be angry with me.|5011 No 15 A change
Because I want the teacher to [2011 Yes 28 16
B1 2 16 h:
thinkI am a good student. 2011 No 2N H Change
OB11 Be.tcause I want to learn new |[2011 Yes 45 2% 6 ) No
things. 2011 No 6N change
QB12 Becaus-e I’ll.be’ashamed of  |2011 Yes 8 6 13 6 No
myself if I didn’t get done. 2011 No 131 change
2011 Yes 14 15%
B13 |3 it’s fun. 5 15 Ch:
ecause it’s fun 3011 No 5 A ange
2011 Yo 21 19
0):5 M Because that’s the rule. £ X 3 19 Change
2011 No 3 A
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Because I enjoy doing my 2011 Yes 17 10 No
(0):3 ] . . 13 10
classwork in English classes. |2011 No 13 4 change
?ecauls(e it’s nnplzrtant tok@e 2011 Yes 7 16
QB16 l;’w];l 012 my‘; 158 work In t 4 16 | Change
nglish classes / in my project-f .\ 4 A
based classes.
Question C: Why do I try to answer hard questions in English classes?
Because I want the other 2011 Yes 16 11 7 1 No
students to think I’m smart. 2011 No 7N change
QC18 Because I feel ash’amed of 2011 Yes 12 14 10 14 No
myself when I don’t try. 2011 No 104 change
Because I enjoy answering 2011 Yes 16 12 No
| 11 12
hard questions. 2011 No 1A change
QC20 Because that’s what I’'m 2011 Yes 17 17 10 17 No
supposed to do. 2011 No 10X change
QC21 To find out if I’m right or 2011 Yes 35 9 ¢ . 9 No
wrong. 2011 No 7N change
Because it’s fun to answer 2011 Yes 15 13 No
C22 8 13
hard questions. 2011 No g A change
Because it’s important to n?e 2011 Yes » 12\ No
(0J@y& M to try to answer hard questions A 7 12 chanee
in English classes. 2011 No 7 g
Because I want the teacher to [2011 Yes 18 19%
24 2 1 h:
say nice things about me. 2011 No 2 A ? Change
Question D: Why do I try to do well in English classes?
Because that’s what I’'m 2011 Yes 22 21'%
5 21 Change
supposed to do. 2011 No 5/
So my English teacher will ~ |2011 Yes 24 17
D26 4 17 Ch;
think I’m a good student. 2011 No 4 M ange
Because I enjoy doing my in- |2011 Yes 28 15
D27 4 15 Ch
class work well. 2011 No 4 A e
Because I will get in trouble if |2011 Yes 21 17\

D2 2 17 Ch
I don’t do well. 2011 No 2/ i
QD29 Because I’ll f'eel real’ly bad 2011 Yes 21 12\ = = No

about myself if [ don’t do well. |2011 No A change
Because it’s important to me |2011 Yes 35 12
D 4 12 h:
to try to do well in English. ~ [2011 No 4 M Change
Because I will feel really 2011 Yes 40 6 No
QD31 . 7 6
proud of myself if [ do well. 2011 No (i, change
QD32 Because I @ght g?t a reward |2011 Yes 10 15 10 15 No
if I do well in English. 2011 No 10 A change
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Appendix 70: McNemar test (continued)

Mc Nemar Test - SRQ-A,

2011 vs 2014

Test results: Changes revealed

Control Group (N =53)

Ho: No change
H1: Statistically significant change (positive or negative)
Item Change | Change o Change
number Answers/Items 2014 Yes | 2014 No NtoY YtoN alfa 5% interpretation
Question A: Why do I do my homework for English classes?
B Iwant the teacherto ~ |2011 Y 24 15 % .
QA1 theiieltuls’ﬁ wan d : ;afn erte 011 Yes 3 15 Change Positive
a good stuaent. 2011 No 3’
Because that’s what I’'m 2011 Yes 31 16 ..
supposed to do. 2011 No 2 A H 2 16 Change Positive
Because it’s important to me to  |2011 Yes 17 224 .
do my homework 011 No 5 A 5 22 Change | Negative
Question B: Why do I work on my class work in English classes?
28 16
QB10 gle.ciulse I want ?ette;ichter to 2011 Yes 2 16 Change Positive
ink Tama good student. 2011 No A
(0) 33 &8 Because it’s fun 2011 Yes 14 153 5 15 Change Negative
U un. Vi
2011 No 5 £ g
2011 Yo
10) 43 “H Because that’s the rule. 0 - 21 19% 3 19 Change Positive
2011 No 3N
Because it’s important to me to  |2011 Yes 27 16 ¢
k 1 ki .
QB16 WOl on Ty ass WOTE ™ 4 16 Change | Negative
English classes / in my project-
based classes. 2011 No 4 2
Question C: Why do I try to answer hard questions in English classes?
18 19 %
Becau'se tIh\{vant tl;)e tiacher to 2011 Yes 19 Change Positive
say nice things about me. 2011 No 2 bl
Question D: Why do I try to do well in English classes?
B hat’s what I’ 2011 Yo 22 21 ..
ccause that's what tm = X 5 21 Change Positive
supposed to do. 2011 No 51
So my English teacher will think [2011 Yes 24 17 % ..
QD26 [, g00d student. 2011 No 4 A 4 17 Change Positive
Because I enjoy doing my in-  |2011 Yes 28 15 .
QD27 class work well 2011 No 4 A 4 15 Change | Negative
Because [ will get in trouble if I |2011 Yes 21 17 ..
QD28 don’t do well. 2011 No ) A 2 17 Change Positive
Because it’s important to me to  [2011 Yes 35 12 .
SRR try to do well in English. 2011 No 4 A 4 12 Change | Negative
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